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ABSTRACT 


The  overall  concern  of  this  study  was  the  collection  of  data 
with  regard  to  the  extent  to  which  the  Youth  Development  Program  of 
Grant  MacEwan  Community  College  provides  adequate  educational  pre¬ 
paration  of  persons  intending  to  enter  the  child  care/youth  counsel¬ 
ling  field,  given  current  and  anticipated  requirements.  Data  sugges¬ 
ting  inadequacies  may  be  used  to  modify  the  program. 

Questionnaires  and  interview  formats  were  developed  for  the 
purpose  of  collecting  the  opinions  and  judgments  of  respondent  groups 
including:  the  students,  faculty  and  advisors  of  the  1977/78  term, 
program  graduates  from  term  1973/74  to  term  1976/77,  selected  Alberta 
child  care  (counselling)  centres,  the  field  supervisors  of  the  1977/78 
graduating  class,  the  supervisors  of  graduates  employed  in  the  field, 
and  selected  respondents  from  the  child  welfare  field.  Data  generated 
from  these  instruments  were  collected  and  analyzed  with  regard  to  sel¬ 
ected  input,  process  and  output  factors. 

The  objectives  of  the  study  revolved  around  four  major  areas  of 
concern:  1.  the  relevance  of  program  goals  and  objectives,  2.  the 

effectiveness  of  program  instruction,  3.  the  achievement  of  program 
goals  and  objectives,  and  4.  trends  in  the  child  care/youth  counselling 
field  which  may  have  an  impact  upon  the  program. 

The  following  conclusions  with  regard  to  the  Youth  Development 
program  are  indicated  by  the  results  of  this  study: 

1.  Overall  program  goals  are  highly  relevant  both  to  the  edu¬ 
cational  goals  of  program  students  and  to  meeting  the  needs  of  the  child 
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care/youth  counselling  field  for  trained  staff.  Most  final  program 
objectives  are  perceived  by  most  program  graduates,  faculty,  advisors 
and  child  care  (counselling)  centres  as  highly  relevant  to  the  child 
care/youth  counselling  function. 

2.  Most  graduates  regard  the  program  as  having  effectively 
enabled  their  achievement  of  most  of  the  final  program  objectives, 
and  most  students  regard  program  courses  as  having  effectively  enabled 
their  achievement  of  most  interim  objectives.  Students  and  graduates 
are  largely  satisfied  with  the  effectiveness  of  most  instructional 
factors  related  to  program  courses. 

3.  The  program  is  perceived  by  most  program  graduates,  faculty, 
advisors  and  child  care  (counselling)  centres  as  adequate  or  better  in 
training  people  as  specialists  in  understanding  and  working  with  young 
people  and  in  providing  training  which  is  realistic  and  practical,  but 
not  in  providing  staff  already  employed  in  institutions  and  agencies 
with  the  opportunity  to  upgrade  themselves. 

Most  graduands  of  the  1977/78  term  were  perceived  as  performing 
at  average  and  above  average  levels  of  competence  in  all  field-related 
skills  rated,  and  a  large  majority  of  graduates  rated  were  judged  by 
their  supervisors  to  be  performing  effectively  or  very  effectively 
the  skills  comprising  the  program’s  final  skill  objectives.  Most 
graduates  secure  education-related  employment. 

4.  Trends  related  to  increased  sophistication  of  the  child  care/ 
youth  counselling  function  and  its  further  development  in  community- 
based  services  will  probably  have  substantial  impact  upon  the  program. 
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Recommendations  included:  1.  that  the  goal  of  upgrading  present 
child  care  (counselling)  staff  competence  be  examined  further  as  to 
desirability  and  feasibility,  2.  that  the  program  examine  its  effec¬ 
tiveness  in  preparing  community  youth  workers,  3.  that  courses  be 
modified  or  eliminated  on  the  basis  of  indicated  relevance  to  the 
field  and/or  effectiveness,  4.  that  program  evaluation  be  ongoing, 

5.  that  opportunities  be  explored  to  improve  educational  mobility  of 
graduates,  and  6.  that  the  Youth  Development  Program  continue  to 
provide  training  to  persons  intending  to  work  in  the  child  care/youth 
counselling  field. 
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CHAPTER  ONE 


INTRODUCTION  TO  THE  STUDY 


The  overall  concern  of  this  study  was  the  collection  of  data  with 
regard  to  the  extent  to  which  the  Youth  Development  Program  of 
Grant  MacEwan  Community  College  provides  adequate  educational  preparation 
of  persons  intending  to  enter  the  child  care/youth  counselling  field  as 
child  care  or  youth  workers  (counsellors) .  Data  were  collected  during 
the  1977/1978  college  term  from  students,  faculty,  and  advisory  committee 
of  the  program,  from  employing  child  care  (counselling)  centres  and  from 
selected  child  welfare  professionals. 

Various  of  these  college  and  community  constituents  were  invited  to 
indicate  their  perceptions  of: 

1.  the  relevance  of  program  goals  and  objectives 
to  those  of  students  and  the  child  care/youth 
counselling  field; 

2.  the  effectiveness  of  various  aspects  of  program 
instruction  in  enabling  students  to  meet  program 
goals  and  objectives; 

3.  the  achievement  of  program  goals  and  objectives; 

4.  trends  in  the  child  care/youth  counselling  field 
with  potential  impact  upon  the  program. 
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History  and  Philosophy  of  Grant  MacEwan  Community  College 

In  1969  the  Planning  Committee  to  the  Board  of  Post  Secondary 
Education  proposed  the  establishment  of  a  college  in  Edmonton  which 
would  be  the  sixth  in  Alberta.  This  college  was  to  offer  programs  not 
offered  by  N.A.I.T.  or  the  University  of  Alberta  but  which  were  required 
to  meet  certain  education  needs  expressed  by  the  community.  In  addition 
to  continuing  education  offerings  and  upgrading  coursework  for  youth  and 
adults,  this  college  was  to  offer  general  post  secondary  education  and 
programs  related  to  careers  in  the  human  service  area.  This  college 
was  to  be  accessible  to  people  with  a  wide  variety  of  backgrounds, 
a  college  with  an  open-door  orientation.^  The  college  was  to  emphasize 
teaching  effectiveness  and  to  be  responsive  to  community  needs.  In  1970 
the  Board  of  Governors  met  for  the  first  time.  In  the  Fall  trimester 
of  1971  the  college  opened  with  its  Old  Scona  and  Cromdale  campuses  and 
four  hundred  students.  In  the  1977/78  term  2,833  full  time  equivalent 
students  enrolled  in  a  total  of  four  campuses  throughout  Edmonton. 

The  basic  philosophy  of  the  college  as  stated  in  college  policy 

is  a  reflection  of  the  major  concerns  included  in  the  original  proposal 

a  s  briefly  summarized  above.  In  addition  the  policy  states  that  the 

college  is  to  ’’create  an  atmosphere  in  which  the  individual  student  can 

develop  his  total  personality  -  intellectual,  spiritual,  physical  and 

social.  This  is  achieved  by  establishing  the  greatest  possible  interplay, 

both  formal  and  informal,  between  faculty,  students,  administration  and 
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the  community". 
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History  of  the  Youth  Development  Program 

The  Youth  Development  Program  originated  in  1972  as  the  Adolescent 
Development  Program,  and  resulted  from  the  acceptance  by  the  Alberta 
Colleges  Commission  of  a  proposal  put  forward  by  a  working  committee  of 
college  and  child  welfare  agency  personnel. 

The  proposal  spoke  of  the  "new  generation  phenomenon"  of  the  late 

1960's,  early  1970' s  and  contended  that  no  educational  institution  had 

addressed  itself  adequately  to  the  area  of  youth  or  adolescent  studies. 

Furthermore,  it  suggested  that  there  were  over  ten  thousand  people  working 

at  least  part  time  in  a  professional  or  sub-professional  capacity  with 

this  age  group  in  Alberta,  government  employees  accounting  for  perhaps  as 
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many  as  one  thousand  of  these. 

A  survey  of  seventeen  social  service  agencies  and  three  private 
citizens  with  extensive  involvement  with  young  people  indicated  that 
fourteen  agreed  there  was  a  need  for  the  program  proposed.  Twelve 
agency  respondents  indicated  a  willingness  to  hire  graduates. 

In  terms  of  upgrading  the  competence  of  presently  employed  staff, 
fourteen  agency  respondents  saw  part  time  enrolment  as  more  useful  than 
full  time  enrolment:  no  respondent  preferred  the  latter. 

Considering  coursework  in  this  area  as  being  related  to  that  offered 
in  other  programs  such  as  Social  Services  worker  and  Police  Sciences, 
the  working  committee  designed  a  curriculum  with  a  common  first  year. 

A  specializing  second  year  included  a  field  experience  (practicum) 


component . 


. 


This  committee  envisaged  participation  of  thirty  full  and  part 

time  students  on  a  twice  yearly  intake  basis.  It  maintained  that  the 

"greatest  need  at  the  moment  (was)  to  provide  existing  staffs  within 

the  various  institutions  and  agencies  with  the  opportunity  to  upgrade 

themselves  (and  that)  there  also  exists  the  requirement  to  provide 
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a  full  time  diploma  program  on  a  more  modest  basis". 


At  its  inception  Adolescent  Development  was  under  the  supervision 
of  the  section  head  for  Police  Sciences  and  utilized  professionals  from 
child  welfare  agencies  involved  with  young  people  as  instructors  on 
a  part  time  basis.  At  the  beginning  of  the  summer  trimester  of  1973 
a  full  time  program  head  for  this  program  alone  was  engaged.  Two 
half  time  faculty  were  added,  the  remaining  instructional  duties  still 
performed  part  time  by  professionals  from  the  child  welfare  field. 


The  curriculum  was  substantially  redesigned  during  the  1975/1976 
term,  with  the  approval  of  the  advisory  committee  of  community 
representatives.  The  redesigned  program  intensified  the  skill 
development  focus,  specifically  in  milieu  counselling  and  behaviour 
management.  The  common  first  year  with  other  programs  was  never 
implemented  although  five  of  the  ten  first  year  courses  (Communications, 
Introductory  Psychology,  Introductory  Sociology,  two  electives)  may  be 
taken  in  common  with  students  from  other  programs.  The  practicum  was 
extended  through  all  four  trimesters,  with  eight  hours  spent  each  week 
of  trimesters  one  and  two,  and  sixteen  each  week  of  trimesters  three 
and  four.  Also  at  this  time,  the  program  name  was  changed  to  Youth 
Development,  this  name  being  regarded  as  more  accurate,  given  program 
content  and  orientation,  and  as  more  easily  understood  by  community 


members . 


Student  enrolment  in  the  program  increased  over  the  period  1972 
to  1977,  with  resulting  changes  in  quota  from  twenty-five  in  1972  to 
thirty  in  1973,  to  forty-five  in  1975.  Enrolments  are  summarized  in 
table  1. 

Evening  and  summer  credit  courses  were  offered  beginning  in  the 
summer  of  1973.  Courses  were  selected  which  were  expected  to  attract 
both  members  of  the  community  at  large  and  persons  working  in  some 
capacity  with  youth.  Special  courses  were  developed  for  this  latter 
group,  and  included,  Parenting  Styles  for  Foster  and  Group  Home  Parents, 
Health  Issues,  and  Group  Home  Management.  The  program  has  delivered 
specialized  coursework  to  a  group  of  North  West  Territories  child  care 
workers.  Approximately  250  people  have  been  involved  part  time  with 
the  program  since  its  inception. 

During  its  existence  the  program  has  been  located  successively 
at  the  college’s  Cromdale,  Assumption  and  Mill  Woods  campuses. 


■ 


Table  1  ENROLMENTS  IN  YOUTH  DEVELOPMENT  PROGRAM  1972/73  TO  1977/78  TERMS 
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Development  of  Program  Goals 

From  the  original  program  proposal,  overall  program  goals  have  been 
articulated  by  faculty  as  A)  the  training  of  people  as  specialists  in 
understanding  and  working  with  young  people,  B)  this  training  being 
realistic  and  practical  and  C)  this  training  being  available  to  both 
full  time  students  and  on  a  part  time  basis  to  others  especially  those 
working  in  some  capacity  with  youth. 

The  original  program  proposal  does  not  differentiate  between 
normal  youth  and  those  who  are  at  risk  (i.e.  suffering  from  neglect, 
being  emotionally  disturbed  or  delinquent)  when  describing  the  client 
population  to  be  served  by  program  graduates.  Support  for  the  program 
over  the  past  six  years  came  largely  from  agencies  working  with  youth 
at  risk  in  some  way,  and  chiefly  from  those  agencies  offering  residential 
treatment  services.  This  same  segment  of  the  social  service  field  has 
been  the  most  ready  to  provide  field  placement  (practicum)  experiences, 
and  importantly,  to  hire  program  graduates.  In  terms  of  the  involvement 
of  persons  already  working  with  youth,  the  numbers  predicted  by  the 
original  program  proposers  have  not  materialized.  Given  these  factors, 
and  with  the  approval  of  the  advisory  committee,  the  program  has  evolved 
to  emphasize  the  training  of  full  time  students  desiring  future 
employment  with  agencies  serving  youth  at  risk,  primarily  through 
residential  treatment. 

This  focus  on  residential  treatment  for  youth  at  risk  has  been 
supported  by  government  agency  hiring  practices  which  preclude  Youth 
Development  graduates  from  entering  social  work  classification  series 
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within  which  much  of  the  community-based  casework  function  falls.  In 
addition,  government  hiring  personnel  regard  the  Youth  Development 
program  graduate  as  having  training  suitable  to  the  position  described 
usually  as  child  care  worker,  which  refers  to  those  working  with 
children  and  young  people  in  residential  treatment  settings  for  the 
neglected,  disturbed  or  delinquent. 

Thus  the  original  focus  of  the  program  on  youth  regardless  of 
personal  difficulties  and  regardless  of  the  settings  in  which  they 
would  be  involved  has  become  narrowed  to  a  strong  emphasis  on  the 
young  person  at  risk  in  some  way  who  is  being  dealt  with  largely  in 
residential  treatment  facilities. 

The  development  of  small  community-based  group  homes  for  young 
people  leaving  residential  treatment  facilities,  as  an  aid  to  their 
community  re-integration,  has  paralleled  the  development  of  community 
based  services  to  young  people  showing  signs  of  emotional  or 
behavioural  disturbance  but  who  are  not  yet  at  the  stage  where 
residential  treatment  is  suitable.  These  developments  have  caused 
the  program  to  retain  some  emphasis  on  community-based  services  to 
youth  at  risk. 

The  area  for  which  little  community  interest  in  the  program 
has  been  expressed  is  that  of  working  with  normal  young  people  who 
show  no  signs  of  emotional  or  behavioural  disturbance.  For  this 
reason  this  aspect  of  the  original  program  proposal  has  received  very 


little  emphasis. 
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In  sum,  the  Youth  Development  Program  has  become  largely 
a  training  program  of  child  care/youth  counsellors  for  young  people  at 
risk  (i.e.  suffering  from  neglect,  being  emotionally  disturbed  or 
delinquent)  who  are  being  worked  with  in  institutional  or  community 
based  residential  treatment  programs. 

Program  faculty 

Since  its  inception,  the  Youth  Development  Program  faculty 
complement  has  been  one  full  time  instructor  (also  the  Program  Head) 
and  several  half  time  or  part  time  instructors.  During  the  1977/78 
term,  in  addition  to  the  program  head  were  two  instructors  on 
half  time  appointments  and  four  on  part  time  appointments. 

It  is  regarded  as  important  in  this  program  that  faculty  be 
persons  with  a  combination  of  graduate  training  in  the  helping 
professions  and  substantial  work  experience  with  disturbed,  neglected, 
or  delinquent  young  people.  Graduate  training  is  seen  as  an 
indicator  of  both  commitment  to  personal  skill  development  and  interest 
in  the  study  of  counselling  principles.  Work  experience  in  the  field 
for  which  students  are  being  trained  is  thought  to  allow  for  a  more 
thorough  understanding  of  the  specific  applications  of  information  and 
skill  in  child  care/youth  counselling.  Part  time  faculty  engaged  for 
specific  specialized  courses  (e.g.  Recreation  and  Youth,  Health  Issues) 
are  chosen  on  the  basis  of  specialized  training  in  suitable  disciplines 
and  work  experience  related  to  those  disciplines.  Of  the  eight  faculty 
members  involved  in  program  instruction  during  the  1977/78  term,  one 
had  completed  a  primary  professional  degree  (B.Rec),  three  were  engaged 
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in  Masters  degree  programs  (M.Ed.  -  Ed.Psych.)»  two  had  completed 
Masters  degrees  (M.Ed.  -  Ed. Psych.,  M.A.  -  Clinical  Psych.),  one  was 
engaged  in  a  Ph.D.  program  (Ph.D.  -  Ed. Admin.)  and  one  had  completed 
a  Ph.D.  in  Educational  Psychology.  In  terms  of  years  of  relevant 
work  experience,  two  faculty  during  this  term  had  up  to  four  years, 
three  from  five  to  nine  years,  and  two  more  than  ten  years. 

The  personnel  report  of  the  winter  trimester  beginning  January 
1977  indicated  that  among  the  programs  on  the  Mill  Woods  campus  which 
included  both  the  Health  Sciences  and  Community  Services  departments, 
the  Youth  Development  Program  had  a  ratio  of  full  time  to  part  time 
faculty  of  1:5  (0.20),  the  lowest  on  the  campus  except  for  the  Social 
Services  Worker  program.  Of  nineteen  programs  across  the  college,  all 
but  two  had  higher  ratios  than  the  Youth  Development  Program. 

Program  Students 

Students  are  selected  from  among  applicants  on  a  first  come  - 
first  served  basis  following  their  completion  of  a  three  part  information 
workshop  designed  to  alert  them  to  both  the  nature  of  the  program  and 
the  nature  of  the  child  care/youth  counselling  field.  Applicants 
regarded  as  unsuitable  are  advised  to  seek  alternatives  to  enrolment 
in  the  program.  All  applicants  are  tested  for  reading  and  writing 
skill  and  recommended  or  required  to  enrol  in  upgrading  courses  suitable 
to  their  needs.  The  most  basic  level  of  remediation  available  must  be 
completed  prior  to  acceptance  into  the  program,  if  such  remediation  is 
judged  to  be  required. 
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The  Student  Entrance  Questionnaire  administered  to  beginning 
students  during  the  Fall  trimester  1977  indicated  that,  among  the 
thirty  eight  respondents,  thirty  three  (87%)  were  female,  five  (13%) 
were  male.  The  average  age  was  twenty- two  years,  with  seventeen  (46%) 
under  nineteen,  fifteen  (40%)  between  nineteen  and  thirty,  and  five  (14%) 
over  thirty.  Twenty  six  students  (68%)  were  single,  seven  (19%) 
separated  or  divorced,  five  (13%)  married.  Educational  background  was 
less  than  grade  twelve  for  four  students  (11%),  grade  twelve  for 
twenty  seven  students  (75%),  college  or  technical  school  for  one 
student  (3%)  and  some  university  for  four  students  (11%) . 

A  survey  of  graduates  from  1974  to  1977  indicated  that  of  thirty 
eight  respondents,  twenty  seven  (71.1%)  had  been  twenty  five  years  old 
or  younger  when  entering  the  program,  five  (13.2%)  had  been  between 
twenty  five  and  thirty,  and  six  (18.7%)  had  been  over  thirty.  Twenty 
four  respondents  (63.2%)  had  been  single,  ten  (26.3%)  had  been  married, 
and  four  (10.5%)  had  been  separated  or  divorced.  In  terms  of 
educational  background,  of  thirty  seven  respondents,  ten  (27%)  had 
completed  less  than  grade  twelve,  twenty  (54%)  had  completed  grade 
twelve,  three  (8.1%)  had  completed  some  college,  technical  school  or 
seminary,  four  (10.8%)  had  completed  some  university.  Five  graduates 
(13.2%)  had  been  away  from  formal  schooling  one  year  or  less  upon 
entering  the  Youth  Development  Program,  twenty  three  (60.5%)  had  been 
away  more  than  one  year,  but  less  than  six  years,  five  (13.2%)  had  been 
away  between  six  and  ten  years,  five  (13.2%)  ten  years  or  more. 

In  sum,  it  is  indicated  by  these  surveys  that  most  students  were 
under  thirty  years  of  age,  single,  and  had  completed  at  least  grade 
twelve.  A  majority  of  students  have  been  female.  Most  students 
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graduating  up  to  and  including  1977  had  been  out  of  formal  schooling 
for  at  least  one  year  prior  to  enrolling  in  the  program  at  the  college. 

Program  Advisory  Committee 

A  maximum  of  seven  people  may  serve  as  an  ongoing  advisory 

committee  to  program  administrators  and  faculty.  The  mandate  of  this 

committee  is  to  advise  the  program  faculty  in  matters  related  to  the 

development,  implementation  and  evaluation  of  the  program.  It  is  also 

to  periodically  review  program  objectives,  content  and  resources. 

Essentially  the  committee  interprets  community  needs  to  the  program, 

and  offers  guidance  as  to  program  implementation.  The  committee  meets 

twice  or  three  times  each  college  year  with  the  program  head  and 

interested  faculty.  Its  composition  in  1977/78  was: 

Chairman,  Mr.  Ken  Schnell,  M.S.W.  Dept,  of  Social  Services 

and  Community  Health 

Mr.  August  Frauenfeldt,  M.S.W.  President  of  the  Alberta 

Association  of  Child  Care 
Centers 

Dr.  Mary  Lynn  Gokiert,  Ph.D.  Psychologist  in  private 

practice 

Mr.  George  Taylor,  M.S.W.  Treatment  Director 

Mapleridge  Centre  for  Girls 


Mr.  Roy  Funk,  B.A. 


Special  Projects  Supervisor 
Young  Mens  Christian  Association 


Educational  Philosophy  and  Strategies 


The  subsuming  tenet  of  the  educational  philosophy  of  this 
program  is  that  an  effective  child  care/youth  counsellor  is  first 
an  effectively  functioning  human  being.  Thus,  there  is  a  strong 
emphasis  upon  personal  awareness  and  inter-personal  relating 
effectiveness  in  program  coursework.  This  philosophy  has  also  led 
to  close  faculty-student  and  student-student  contact  in  small 
classes  (seldom  more  than  twenty-five  students  in  a  class)  and  semin¬ 
ars,  (less  than  twelve  students).  It  is  believed  that  with  such  close 
contact  effective  inter-personal  relations  may  be  moddelled  by  faculty 
and  focused  upon  in  an  immediate  manner.  A  great  deal  of  personal 
consultation  also  occurs  between  individual  faculty  members  and 
students,  especially  in  practicum  experiences.  Some  courses  such  as 
Fundamentals  of  Human  Relations,  Group  Process  and  Youth  Counselling 
are  specially  designed  so  as  to  make  use  of  these  inter-personal 
interactions  in  providing  an  experiential  base  for  understanding 
human  relations  principles.  Students  are  therefore  involved  actively 
in  their  own  and  one  another’s  education.  In  courses  where  principles, 
concepts  or  information  rather  than  skills  are  the  focus,  improved 
personal  awareness  remains  an  important  goal.  Hence,  in  the  course 
Issues  in  Youth  for  example,  a  student  would  not  only  study  develop¬ 
mental  issues  of  salience  to  young  people  but  would  also  examine  his 
own  reactions  both  now  and  when  he  was  younger,  to  these  issues.  A 
good  understanding  of  oneself  is  regarded  as  integral  to  effective 
personal  functioning  and  therefore  to  effective  helping. 
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A  second  important  element  of  the  educational  philosophy  of 
the  program  is  that  students  must  be  able  to  demonstrate  their  pro¬ 
ficiency  in  the  skills  which  comprise  the  programs  skill  objectives 
and  which  combine  to  form  child  care/youth  counselling  competencies. 

This  is  seen  to  have  implications  for  both  the  learning  process 
and  the  evaluation  of  learning.  It  is  strongly  believed  that  until 
a  student  moves  past  hearing  about,  seeing  and  discussing  a  skill 
to  actually  physically  performing  it,  his  understanding  of  that  skill 
is  not  adequate.  Feedback  becomes  available  to  him  through  behavi¬ 
oural  performance  which  is  not  available  otherwise.  This  belief 
leads  to  a  great  deal  of  use  of  role-play  and  video-taped  interaction, 
expecially  in  the  more  skill  oriented  courses  such  as  Human  Relations, 
Group  Process  and  Youth  Counselling  but  also  in  other  program  courses 
and  integration  seminars.  The  concern  with  demonstrable  skill  impacts 
upon  student  evaluation  in  a  significant  way.  Skill  development  courses 
require  demonstrated  skill  performance  at  a  certain  level  for  course 
credit.  Perhaps  the  most  extensive  evaluation  of  what  a  student  can 
actually  do  in  terms  of  the  child  care /youth  counselling  function  comes 
from  the  four  field  placement  (practicum)  evaluations  which  are  com¬ 
pleted  by  agency  supervisors.  The  second  year  evaluations  include 
assessments  of  student  functioning  in  terms  of  general  performance 
qualities  (reliability,  punctuality,  co-operativeness,  for  example), 
behaviour  management  skills,  counselling  skills,  interpersonal  relating 
effectiveness  skills,  and  recreation  skills. 

Practicum  experiences  are  regarded  as  essential  to  the 
development  of  students'  ability  to  apply  information  and  skills 
effectively  in  child  care/youth  counselling  situations.  The  program 
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is  designed  such  that  students  alternate  days  in  the  field  with  days 
at  the  college,  the  goal  being  to  facilitate  integration  of  infor¬ 
mation  and  skill  to  meet  the  demands  of  field  situations  and  to  allow 
for  reflection  on  and  discussion  of  experiences.  The  student  is  also 
encouraged  to  use  field  placement  experiences  to  identify  learning 
needs  and  accomplishments  as  well  as  the  demands  placed  upon  people 
working  with  youth  at  risk.  Students  have  at  least  one  community 
youth  work  and  one  residential  treatment  field  experience  during  their 
program.  First  year  students  work  at  least  eight  hours  each  week  in 
the  field,  second  year  students  at  least  sixteen.  Supervision  is  avail¬ 
able  from  both  agency  and  college  staff. 

Agencies  participating  in  first  year  field  placement  have  been: 

Edmonton  Boys  &  Girls  Club: 

-  HcAuley 

-  Londonderry 

-  Dickinsfield 

Edmonton  City  Social  Services  Agencies: 

-  Beverly  Centre 

-  Duggan  Centre 

-  Idlewylde  Centre 

-  West  10  -  Westmount  Centre 

Community  School  Programs: 

-  Mill  Woods  -  Edith  Rogers 

-  St.  Edmunds  -  Calder 


Strathearn 
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Canadian  Mental  Health  Association 
Y.M.C.A.  -  Employment  Program 
St.  Albert  Community  Services 

Agencies  participating  in  second  year  field  placement  have  been: 
Acadia  House  Association 
Chimo  Youth  Retreat 
Glenrose  Hospital 
Mapleridge 

McMan  Homes  Association 
Westfield  Centre 
Youth  Development  Centre 
Marydale  Treatment  Centre 
Young  Offenders  Unit 
Oakhill  Boys  Ranch 

Affective  qualities,  including  emotions,  attitudes,  values,  beliefs 
are  regarded  as  extremely  important  in  the  development  of  effective 
helping  skills  in  this  program.  Thus,  program  courses  include  affective 
objectives  which  are  expected  to  further  develop  such  qualities  as  re¬ 
spect,  caring,  genuineness,  tolerance  and  to  overcome  resistance  to  the 
expression  of  such  qualities.  Again,  small  classes  and  close  faculty- 
student  and  student-student  contact  are  regarded  as  helpful  conditions 
related  to  this  aspect  of  program  education. 

The  integration  of  self  awareness,  affective  qualities,  concepts, 
principles  and  information  as  well  as  enabling  skills  into  competence 
in  child  care/youth  counselling  is  believed  to  be  facilitated  through 
small  integration  seminars,  articulation  of  objectives  among  courses. 
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close  contact  between  agency  and  college  field  placement  supervisors, 
and  individual  consultation  by  faculty  with  students. 

Curriculum  Design 

The  Youth  Development  program  is  a  two  year,  four  trimester  program 
including  fourteen  compulsory  courses  (three  credits  each) ,  four  open 
electives  (three  credits  each)  a  senior  psychology  or  sociology 
elective  (three  credits) ,  four  integration  seminars  (one  credit  each) 
and  four  field  placements  (two  credits  in  trimesters  one  and  two,  four 
credits  in  trimesters  three  and  four).  Most  courses  are  three  hours 
per  week  in  duration.  Seminars  are  two  hours  per  week  and  field  place¬ 
ment  is  eight  hours  per  week  in  the  first  year,  sixteen  in  the  second. 

As  trimesters  are  fifteen  weeks  in  duration,  most  courses,  therefore, 
are  forty-five  hours  in  total,  seminars  are  thirty  hours  in  total.  The 
Health  Issues  course  includes  lab  instruction  in  first  aid  and  totals 
sixty  hours. 

Five  major  competence  areas  are  regarded  as  essential  to  the 
effective  performance  of  the  child  care/youth  counselling  function. 

They  are: 

A.  The  ability  to  use  self  and  the  environment  to  promote 
among  young  people  in  care,  feelings  of  being  safe, 
secure,  accepted,  and  cared  for. 

B.  The  ability  to  use  self  and  the  environment  to  facilitate 
personal  development  and  behavior  change  of  young  people. 

C.  The  ability  to  use  self  and  the  environment  to  manage 
and  utilize  crises,  (i.e.  behavior  potentially 
harmful  to  the  young  person  and/or  others). 
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D.  The  ability  to  use  self  and  the  environment  to  promote 
physical  health. 

E.  The  ability  to  establish  and  maintain  a  support  system 
both  personally  and  within  a  work  setting. 

The  sixteen  skill  objectives  regarded  as  enabling  the  development 
of  the  competence  areas  described  above,  are  listed  below  with  their 
major  sub-skill  components: 

1.  Building  helping  relationships 

a)  building  trust 

b)  communicating  respect,  warmth,  genuineness 

c)  understanding  empathically 

2.  Providing  emotional  support 

a)  comforting,  reassuring,  encouraging 

b)  contacting  (verbal,  physical) 

c)  building  self-esteem 

3.  Structuring  the  environment  "hygienically"  (i.e.  in  a  manner 
which  promotes  physical  and  emotional  health) 

a)  communicating  expectations  clearly 

b)  setting  limits 

c)  managing  daily  routines 

d)  arranging  physical  and  social  space 

e)  organizing  activities 

f)  structuring  time 

A.  Planning  counselling  interventions 

a)  observing  and  analysing  the  dynamics  of  individuals  and 
groups  operating  in  a  situation 
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b)  applying  treatment  principles  in  generating  alternative 
interventions 

c)  evaluating  alternatives 

d)  setting  priorities  and  selecting  alternatives 

e)  evaluating  obtained  effect  of  intervention  in  relation 
to  desired  effect 

f)  communicating  treatment  plan  verbally  and  in  writing 

5.  Assisting  in  problem  resolution 

a)  helping  young  person  to:  identify  and  analyse  problems, 
identify  and  evaluate  alternatives,  set  goals 

b)  providing  information 

6.  Teaching  everyday  living  skills 

7.  Using  recreational  activities 

a)  mobilizing  community  and  personal  resources 

b)  designing  therapeutic  programs 

c)  supervising  activities 

8.  Applying  behavior  modification  principles 

a)  arranging  and  applying  reinforcement  to  desired  behavior 

b)  modeling  desired  behavior 

c)  removing  reinforcing  conditions  to  undesired  behavior 

d)  cueing  desired  responses 

e)  desensitizing  undesirable  emotional  responses 

9.  Containing  and  de-escalating  critical  incidents 

a)  lowering  energy  level  of  self  and  youth  involved 

b)  restraining  and  isolating  behavior  (physical  and  verbal) 

c)  facilitating  the  re-establishing  of  individual  self-control 

d)  re-establishing  interpersonal  contact 
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10.  Integrating  crises  Into  Ingoing  treatment 

a)  providing  emotional  support 

b)  facilitating  understanding  of  events,  emotions 

c)  facilitating  problem  solving 

11.  Providing  emergency  first  aid 

12.  Planning  nutritionally  balanced  meals 

13.  Providing  personal  hygiene  instruction 

14.  Controlling  the  physical  environment  in  order  to  prevent 
accidents  or  illness 

15.  Balancing  personal  life  (e.g.  between  work  and  play) 

a)  assessing  personal  and  professional  strengths, 
weaknesses,  needs 

b)  collecting  resources  to  meet  needs 

16.  Establishing  and  maintaining  a  supportive  peer  group  within  work 
setting 

a)  facilitating  peer  feedback 

b)  self-disclosing  appropriately 

c)  accepting  personal  responsibility  appropriately 

The  information  concepts  and  principles  required  to  develop  ef¬ 
fectiveness  in  the  competence  areas  are  regarded  as  those  related  to: 
1.  Child  and  youth  development 

a)  major  developmental  issues  of  pre-adolescents 
and  adolescents 

b)  socio-cultural  influences  on  youth 
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2.  Principles  of  human  behavior 

a)  development 

b)  learning 

c)  motivation 

d)  personality 

e)  abnormal  behavior 

3.  Development  and  nature  of  human  society 

a)  socialization 

b)  concept  of  culture 

c)  social  organization  and  stratification 

d)  primary  groups 

e)  associations 

f)  collective  behavior 

g)  population  and  ecology 

h)  ethnic  and  minority  groups  relations 

i)  major  social  institutions  in  Canada 

4.  Written,  verbal  and  non-verbal  communication 

a)  types  of  writing  (e.g.  descriptive,  narrative) 

b)  elements  and  types  of  written  assignments 
(e.g.  letters,  reference  paper,  essays) 

c)  media  influence 

d)  semantics,  logic 

5.  The  phenomenon  of  juvenile  delinquency 

a)  contributing  factors 

b)  legislation 

c)  intervention  -  legal,  treatment 


. 

V 


22 


6.  Counselling  theory 

a)  nature  and  goals  of  helping 

b)  role  of  the  helping  relationship 

c)  major  theories  of  counselling  -  psychodynamic, 
behavioral,  humanistic 

7.  Dynamics  of  interpersonal  relations  and  communication 

a)  sources  of  self-awareness 

b)  styles  of  communication 

c)  communication  skills  -  giving  and  receiving  feedback, 
achieving  a  shared  understanding 

8.  Dynamics  of  people  in  small  groups 

a)  leadership 

b)  decision  making,  problem  solving 

c)  group  goals,  cohesion,  norms 

d)  communication  within  groups 

e)  controversy  and  conflict 

9.  Characteristics  and  role  of  one-to-one  helping  skills 


a) 

listening  skills 

b) 

leading  skills 

c) 

reflecting  skills 

d) 

summarizing  skills 

e) 

confronting  skills 

f) 

informing  skills 

g) 

crisis  intervention 

skills 

h) 

’’personal  survival" 

skills 

i) 

problem  solving  skills 
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10.  Dynamics  of  counselling  in  a  group  context 

a)  hygienic  structure  of  time  and  space  in  the 
environment 

b)  management  of  conflict  in  group  context 

c)  gang  formation,  contagion  within  groups 

11.  Principles  of  treatment  in  the  milieu  of  life-space 

a)  concept  of  milieu  intervention 

b)  treatment  planning  using 

i)  psychodynamic 

ii)  behavioral  and 

iii)  humanistic  models 

12.  Family  dynamics 

a)  family  as  a  special  group  with  history  and  future 

b)  patterns  of  interaction  and  communication  within 
families 

13.  Principles  of  recreational  programming 

a)  therapeutic  use  of  recreation 

b)  psychological,  social  and  physiological  components 
of  recreational  activities 

c)  community  and  personal  recreational  resources 

14.  Principles  of  health  maintenance 

a)  concept  of  wellness 

b)  nutrition 

c)  personal  hygiene 

d)  illness  and  accident  prevention 

e) 


first  aid 
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Affective  and  self  awareness  objectives  outlined  by  the  program 

as  important  to  developing  effectiveness  in  the  competence  areas 

are  that  the  student: 

1.  Respects  and  cares  for  others 

2.  Respects  and  cares  for  him/her  self 

3.  Is  genuine  in  interactions  with  others 

4.  Is  curious  and  willing  to  learn  from  others  and  his/her 
experiences 

5.  Accepts  personal  responsibility  for  his/her  behaviour,  being 
neither  over-responsible  or  under-responsible 

6.  Accepts  or  tolerates  differences  in  others*  values,  beliefs, 
life  styles 

7.  Seeks  to  be  aware  of  the  impact  of  others  and  his/her  per¬ 
sonal  background  including  childhood  and  family  experiences, 
on  present  behaviour  and  attitudes 

8.  Seeks  to  be  aware  of  the  impact  on  others  of  his/her  behaviour 
and  attitudes 

9.  Maintains  appropriate  confidentiality 

10.  Seeks  to  be  aware  of  own  needs,  strengths,  in  developing 
relationships 

11.  Displays  a  non-blaming  perspective  with  regard  to  personal, 
group  or  family  problems 

12.  Is  aware  of  his/her  personal  motivation  to  help 


. 
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Coursework  intended  to  enable  students  to  meet  these  various 
information,  skill  and  attitude  objectives  is  distributed  in  the 
following  manner: 

Trimester  One: 

YW  101.3  Issues  in  Youth 

An  examination  of  the  developmental  tasks  facing  the  adolescent 
including  a  consideration  of  the  various  physical,  emotional 
and  intellectual  changes  occurring  during  this  period.  How  do 
contemporary  concerns  such  as  drug  use,  counter  culture,  and 
changing  values  fit  into  this  context? 

YW  106.2  Field  Placement 

This  field  placement  provides  practical  service  experiences 
in  various  agencies  which  provide  services  to  youth. 

PL  202.3  Fundamentals  of  Human  Relations 

A  course  in  human  communications  training  with  focus  on  improving 
the  individual’s  ability  to  relate  to  others,  by  increasing 
self-understanding  and  creating  an  awareness  of  the  skills 
required  for  effective  communications. 

PY  101.3  Introductory  Psychology 

An  introduction  to  the  study  of  human  behavior.  Among  the  topics 
explored  will  be  development,  learning,  motivation,  social 
interaction,  personality,  abnormal  behavior  and  methods  of 
studying  behavior. 

SO  101.3  Introductory  Sociology 

An  analysis  of  the  nature  of  society,  the  intrarelationships  of 
its  component  groups,  and  the  process  of  persistence  and  change. 
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The  emphasis  is  on  man  as  a  social  being  and  the  social  forces 
and  institutions  which  shape  him  such  as  socialization,  conformist 
and  non-conformist  behavior,  family,  social  class  and  ethnic 
group  relations. 

EN  100.3  Communications 

This  course  is  aimed  primarily  at  helping  students  strengthen 
basic  writing  skills.  In  addition  it  will  involve  the  study 
of  the  influence  of  various  media  and  the  way  verbal  and  non¬ 
verbal  language  affect  everyday  life. 

CO  101.1  Integration  Seminar 

The  purpose  of  this  seminar  is  to  bring  students  together  on 
a  regular  basis,  in  small  groups,  to  review  matters  of 
professional  concern,  integrate  learning  experiences,  and 
discuss  field  placement  experiences 

Trimester  Two: 

YW  202.3  Juvenile  Delinquency 

This  course  examines  the  extent  and  nature  of  juvenile  delinquency 
within  its  sociocultural  context.  Also  included  will  be  consideration 
of  the  role  of  individual  and  family  factors  in  causation  and 
a  survey  of  treatment  methods  and  legislation  currently  in  effect. 

YW  203.3  Theories  of  Counselling 

In  this  course  the  concept  of  helping  is  examined.  Students  are 
encouraged  to  explore  their  personal  motivations  toward  helping 
and  are  exposed  to  the  basic  principles  of  several  major  theories 


of  counselling. 
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YW  204.3  Group  Process 

An  introduction  to  theories  and  research  in  group  dynamics  with 
an  experiential  emphasis  that  is  both  cognitive  and  affective. 
Participants  will  be  expected  to  examine  their  own  styles  of 
relating  within  a  group. 

YW  206.2  Field  Placement  (see  YW  106.2) 

CO  201.1  Integration  Seminar  (see  CO  101.1) 

Trimester  Three: 

YW  303.3  Youth  Counselling  I 

This  course  is  concerned  with  the  acquisition  of  skills  necessary 
to  counsel  youth  on  a  one-to-one  basis.  Extensive  exploration 
of  the  students’  attitudes  toward  the  helping  relationship  is 
included . 

YW  304.3  Recreation  and  Youth 

A  course  in  recreational  leadership  and  recreation  skills,  in 
physical,  social  and  cultural  activities.  The  therapeutic  use 
of  such  activities  and  planning  for  children  and  youth  will  be 
emphasized . 

YW  305.3  Treatment  Methods 

This  course  concerns  itself  with  the  operationalization  of 
theories  of  counselling  in  treatment  methods  and  systems. 

An  examination  of  the  dynamics  of  behaviour  change  according 
to  major  treatment  models  provides  bases  for  treatment 


intervention. 
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YW  306.4  Field  Placement  (see  YW  106.2) 

CO  301.1  Integration  Seminar  (see  CO  101.1) 

Trimester  Four: 

YW  403.3  Youth  Counselling  II 

An  examination  of  various  approaches  to  the  management  of 
children's  and  young  persons'  behaviour  individually  and 
within  groups.  Practice  in  problem-solving  will  utilize 
field  placement  experiences  as  foci. 

YW  406.4  Field  Placement  (see  YW  106.2) 

SS  202.3  Family  Dynamics 

A  study  of  processes  which  may  occur  among  people  living  in 
the  close,  ongoing  group  -  the  family.  This  will  include 
an  examination  of  communication,  rules,  and  systems  as  they 
evolve  during  the  family’s  life  cycle.  Implications  for 
helping  intervention  will  be  discussed. 

CO  211.3  Health  Issues 

This  course  is  designed  to  provide  basic  knowledge  and  skills 
in  the  health  maintenance  of  a  client  in  a  variety  of  human 
service  settings.  The  course  will  focus  on  the  concept  of 
wellness.  First-Aid  training  is  included. 

CO  401.1  Integration  Seminar  (see  CO  101.1) 
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CHAPTER  TWO 


REVIEW  OF  THE  LITERATURE 

This  chapter  will  include  an  overview  of  some  contemporary 
approaches  to  educational  evaluation, and  a  review  of  literature 
related  to  the  training  of  child  care  workers  (counsellors) . 

Contemporary  Approaches  to  Educational  Evaluation 

In  their  discussion  of  frameworks  for  the  planning  of  evaluation 
studies,  Worthen  and  Saunders  grouped  current  approaches  according  to 
similarity  of  their  strategies  and  identified  three  major  categories: 
strategies  in  which  the  evaluator  assumes  a  judgmental  role  (judg¬ 
mental  strategies),  strategies  in  which  the  primary  focus  is  the 
collection  of  descriptive  data  to  serve  decision-making  (decision- 
management  strategies)  and  strategies  which  focus  primarily  on  the 
congruence  between  stated  objectives  and  observed  performance  as  a 
basis  for  decision-making  (decision-objective  strategies).^ 

Don  E.  Gardner  has  more  recently  delineated  five  evaluation 
frameworks,  developing  upon  the  work  of  Worthen  and  Saunders,  Guba  and 
Stuff lebeam.  His  delineation  includes  (1)  evaluation  as  measurement, 
(2)  evaluation  as  professional  judgment,  (3)  evaluation  as  the  assess¬ 
ment  of  congruence  between  performance  and  objectives  (or  standards  of 
performance),  (4)  decision-oriented  evaluation  and  (5)  goal-free/ 
responsive  evaluation^,  which  parallel  five  different  definitions  of 
evaluation. 


29 


. 


30 


Both  Gardner  and  Stufflebeam  describe  the  evaluation  as  measure¬ 
ment  approach  to  be  one  which  equates  evaluation  with  measurement 
(E  =  M  as  symbolized  by  Stufflebeam^).  Basic  assumptions  to  this  ap¬ 
proach  are  that  what  is  to  be  evaluated  has  measurable  characteristics 
and  that  measurement  instruments  can  be  designed  which  will  in  fact 
measure  these  characteristics.  The  data  identified  through  the  appli¬ 
cation  of  the  instrument  are  usually  compared  and  interpreted  with 
reference  to  data  from  multiple  applications,  or  norms.  The  advan¬ 
tages  of  the  evaluation  as  measurement  approach  include  that  some  in¬ 
struments  (eg.  G.R.E.,  some  I.Q.  tests)  may  have  demonstrated  sufficient 
reliability  or  validity  to  allow  for  the  comparability  of  results,  that 
with  consistent  application  of  procedures,  results  may  be  considered 
generalizable  among  similar  groups  under  the  same  conditions,  and  that 
numerical  results  are  easier  to  handle  and  analyze  statistically.  Dis¬ 
advantages  of  this  approach  revolve  around  the  difficulty  in  designing 
instruments  which  in  fact  measure  what  they  are  supposed  to,  and  in  id¬ 
entifying  valid  measurable  attributes  of  whatever  is  to  be  evaluated. 
Stufflebeam  suggests  that  with  this  approach  evaluation  has  been  limited 
by  the  limits  of  the  instruments  themselves  which  may  not  be  adequately 
sophisticated  to  measure  intangible  but  important  variables. 

In  the  evaluation  as  professional  judgment  approach  evaluation  is 
the  opinion  or  statement  of  worth  resulting  from  the  scrutiny  of  what¬ 
ever  is  being  evaluated  by  someone  regarded  as  an  expert.  This  approach 
is  characterized  by  the  assumptions  that  the  expert  is  in  fact  an  expert 
in  the  area  being  evaluated  and  that  he  is  able  to  observe  accurately 
to  interpret  and  to  synthesize  relevant  data  in  order  to  generate  an 
educated  opinion  as  to  the  worth  of  whatever  is  being  evaluated. 
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Stuff lebeam' s  equation  for  this  approach  is  E  =  PJ:  evaluation  is  pro- 

g 

fessional  judgment  .  Stufflebeam  cites  ease  of  implementation  and 
speed  of  analysis  as  possible  advantages  of  this  approach  as  well  as 
its  lack  of  instrument  constraint  which  allows  for  wide  play  of  the 
expert's  capabilities  in  observing, interpreting  and  integrating.  Dis¬ 
advantages  include  that  the  processes  through  which  the  expert  comes  to 
his  opinions  are  not  available  for  scrutiny  in  that  this  activity 
occurred  within  the  thinking  of  the  expert.  Criticism  may  be  raised 
around  concerns  that  the  evaluation  is  too  subjective  and  not  general- 
izable  due  to  the  emphasis  on  implicit  rather  than  explicit  processes. 

In  the  approach  designated  as  evaluation  as  the  assessment  of 
congruence  between  performance  and  objectives  (or  standards  of  perfor¬ 
mance)  by  Gardner,  the  focus  is  upon  the  identification  and  specification 
of  goals,  objectives  or  standards,  the  design  of  suitable  measurement 
instruments  and  their  application  to  identify  degrees  of  congruence 
between  what  was,  in  fact,  observed  and  what  was  intended  or  between 
what  was  observed  and  some  performance  standard.  Stuff lebeam' s  equation 

is  E  =  (P  =*  0) :  evaluation  is  the  determination  of  congruence  between 

9 

performance  and  objectives  .  This  type  of  evaluation  may  serve  a  form¬ 
ative  or  summative  role  according  to  Scriven.  In  its  formative  role 
evaluation  serves  to  provide  ongoing  feedback  about  a  process  or  project, 
while  in  its  summative  role  evaluation  serves  to  provide  a  comparison  of 
the  final  outcomes  as  observed  with  those  intended.  This  approach  re¬ 
quires  considerable  attention  to  the  description  of  whatever  is  to  be 
evaluated,  the  clear  definition  of  its  objectives,  and  the  delineation 
of  its  processes  prior  to  instrument  design  and  implementation.  The 
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outcomes  of  such  an  evaluation  are  judgments  of  worth  based  upon  the 
degree  of  congruence  between  what  was  intended  and  what  was  observed 
in  terms  of  performance.  Stufflebeam  notes  that  while  this  approach 
clearly  does  not  preclude  an  ongoing  feedback  function  it  has  been 
applied  often  to  judge  only  the  products  or  outcomes  of  a  program  or 
project  while  process  has  been  overlooked.  Another  disadvantage  is 
that  the  clarification  of  goals  and  objectives  may  not  be  easy  to 
arrange  or  may  not  even  be  productive  where  education  concerns  itself 
with  complex  learnings  and  perhaps  has  ambivalent  or  pluralistic  goals. 
Among  the  advantages  of  this  approach  are  that  the  prior  definition  of 
goals  and  objectives  provides  both  a  more  objective  basis  and  pre¬ 
defined  criteria  for  making  judgments.  Gardner  believes  that  this 
approach  also  has  advantages  in  providing  information  which  is  relevant 
to  the  current  concerns  of  society. 

Decision-oriented  evaluation  is  characterized  by  its  systematic, 
ongoing  collection  and  provision  of  relevant  information  around  areas 
of  concern,  to  decision  makers.  This  approach  concerns  itself  not  only 
with  products  but  also  with  processes  and  inputs  and  is  meant  to  be  in 
operation  at  all  times,  continually  collecting  information  concerning 
all  aspects  of  the  system's  functioning  as  it  relates  to  decisions 
under  consideration.  In  this  approach  different  decision  situations  are 
identified  along  with  information  needed  to  assess  decision  alternatives. 
This  relevant  information  is  collected,  organized,  analyzed  and  then 
reported  for  the  use  of  the  decision  maker.  Stuff lebeam' s  CIPP  (Con¬ 
text,  Input,  Process,  Product)  model  differentiates  among  types  of  eval¬ 
uations  and  their  particular  utility.  Thus  a  context  evaluation  is 
undertaken  to  identify  objectives  through  problem  diagnosis  related  to 
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unmet  needs  and  unused  opportunities,  an  input  evaluation  provides  in¬ 
formation  concerning  the  use  of  a  system’s  resources  to  meet  its  goals, 
a  process  evaluation  serves  to  provide  feedback  on  the  implementation 
of  a  plan  or  procedure,  and  a  product  evaluation  assesses  goal  achieve¬ 
ment  throughout  a  project  and  at  its  end.  The  chief  disadvantage  Gardner 
cites  in  terms  of  the  decision-oriented  approach  relates  not  so  much  to 
the  model  but  rather  to  the  unwillingness  or  inability  of  decision¬ 
makers  to  employ  rational  analysis  in  their  determinations.  Its  advan¬ 
tages  lie  in  its  wide  ranging  assessment  of  many  factors  which  may  be 
involved  in  a  particular  concern,  and  in  its  emphasis  on  institutional 
self-study  through  systematic  and  ongoing  evaluation.  Gardner  also 
notes  that  given  its  concern  for  defining  the  decision  setting  prior  to 

collecting  information  this  approach  assures  that  data  collected  are 
relevant  to  the  issue  at  hand. 

Goal-free/responsive  evaluation  is  a  more  recent  development  in 
evaluation  approaches  which  allows  the  evaluator  wider  scope  to  pursue 
issues  and  related  information  unconstrained  by  the  stated  goals  and 
objectives  of  the  program  project.  Scriven  suggests  that  if  outcomes 
are  to  be  assessed,  a  wide  range  of  outcomes  ought  to  be  examined  re¬ 
gardless  of  whether  they  were  intended.  This  particular  approach  allows 
for  an  assessment  of  side  effects  which,  while  unplanned,  may  be  of 
real  importance.  Stake’s  responsive  evaluation  approach  calls  for  the 
evaluator  to  talk  with  constituents,  scrutinize  activities,  identify 
purposes  and  concerns,  collect  information  around  those  purposes  and 
concerns,  and  then  analyze  and  deliver  information  to  relevant  consti¬ 
tuents.  As  Gardner  notes,  goal-free  evaluations  still  involve  compari¬ 
sons  of  findings  with  some  standard,  and  since  wider— context  goals  are 
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selected  for  examination,  those  norms  may  include  broad  societal  stan¬ 
dards.  Evaluator  subjectivity  is  held  to  be  one  disadvantage  of  this 
approach.  Possible  advantages  are  seen  in  the  open-minded  attitude 
encouraged  by  this  method  which  may  free  the  evaluator  from  precon¬ 
ceptions  and  assumptions  such  that  he  might  consider  a  wide  range  of 
potentially  relevant  possibilities. 

Michael  Scriven 

Writing  in  1967,  Scriven  outlined  a  methodology  of  evaluation 
considered  a  judgmental  strategy  by  Worthen  and  Saunders  in  that  Scriven 
viewed  the  goal  of  evaluation  to  be  some  judgment  of  worth  about  the 
program,  process,  or  whatever  is  being  evaluated.  Within  Gardner's 
classification  scheme  Scriven’ s  work  as  described  at  that  time  would  be 
considered  evaluation  as  the  assessment  of  congruence  between  perform¬ 
ance  and  objectives  (or  standards  of  performance).  Within  this  model, 
Scriven  differentiates  between  the  goals  and  roles  of  evaluation,  with 
goals  related  to  various  possible  questions  essentially  addressing  the 
same  issue:  the  worth  or  value  of  what  is  being  evaluated.  In  terms  of 
roles,  Scriven  re-asserts  Cronbach's  view  that  evaluation  may  serve  many 
roles  in  education  from  curriculum  development  to  decisions  concerning 
materials  acquisitions  to  teacher  training,  and  so  on.  In  discussing 
roles  Scriven  distinguishes  between  the  formative  role  of  evaluation 
which  relates  to  the  "on-going  improvement  of  the  curriculum. .. (in 
which  case)  the  evaluation  feedback  loop  stays  within  the  developmental 
agency  (its  consultants),  and  serves  to  improve  the  product"^,  and 
the  summative  role  which  relates  to  the  use  or  rejection  of  a  finished 
product  (curriculum,  material,  etc.)  and  in  which  the  feedback  loop  goes 
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outside  the  developmental  agency  "serving  to  improve  utilization  or 
recognition  of  the  product  (producer,  etc.)"*'*'.  Monitoring  is  re¬ 
garded  as  a  hybrid  of  these  two,  in  which  "the  loop  goes  outside,  but 

from  an  intermediate  stage,  and  the  decision  serviced  usually  con- 

12 

cerns  intervention  or  support"  .  Scriven  disagrees  with  Cronbach's 
assertion  implying  that  a  formative  role  is  more  productive  and  use¬ 
ful  than  a  summative  role  in  evaluation,  emphasizing  that  judging  the 
worth  of  a  process,  product  or  producer  and  on  that  basis  adopting  or 
terminating  its  (or  his)  use  is  very  important  to  ensuring  the 
overall  quality  of  educational  services.  To  aid  in  overcoming  the  mis¬ 
trust  of  evaluators  by  producers,  Scriven  suggests  that  different  eval¬ 
uators  serve  in  formative  and  summative  situations,  allowing  the 
evaluator  in  the  formative  evaluation  the  personal  interaction  and  even 
identification  with  producers  without  jeopardizing  the  essential  ob¬ 
jectivity  of  the  summative  evaluator.  To  Scriven,  evaluation  includes 

not  just  the  "measuring  of  performance  against  intended  goals"  but  also 
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"procedures  for  the  evaluation  of  the  goals."  Clearly  a  program 
meeting  its  goals  well  remains  undesirable  if  its  goals  are  largely  un¬ 
suitable.  In  discussing  procedures  for  performing  evaluations  Scriven 
distinguishes  between  intrinsic  evaluation  which  would  rely  upon  the 
assessment  of  the  characteristics  of  a  program  such  as  curriculum  con¬ 
tent,  design,  teacher  attitude,  or  such,  and  pay-off  evaluation  which 
would  focus  largely  on  the  effects  of  the  program  upon  its  students. 
Both  intrinsic  and  pay  off  approaches  may  be  employed  during  formative 
and  summative  evaluation  each  contributing  information  about  the  value 
of  different  aspects  of  that  which  is  being  evaluated.  Scriven  also 


suggests  that  comparisons  between  programs  or  products  are  important 
aspects  of  evaluation  in  that  they  may  yield  judgments  about  superiority 
and  thus  serve  decision-making  around  adoption  or  termination  of  use. 
Scriven  offers  an  outline  of  criteria  of  educational  achievement  for 
use  in  evaluation  studies  which  includes  a  schema  for  the  conceptual 
description  of  educational  objectives,  an  outline  of  the  manifestation 
dimensions  (an  interim  stage  of  specification  between  conceptual  and 
operational  description),  follow-up  criteria  (to  investigate  the  time 
dimension)  and  a  list  of  secondary  effects  to  be  considered  (including 
effects  on  teachers,  administrators,  parents).  In  his  discussion  of 
values  and  costs,  Scriven  suggests  that  the  range  of  utility  of  a  pro¬ 
gram  or  instrument  must  be  considered  as  part  of  its  evaluation,  as 
should  moral  considerations  and  costs  (including  such  secondary  costs 
as  teacher  and  student  time). 

In  outlining  his  Goal-Free  Evaluation  approach  Scriven  states  that 
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"In  evaluation,  blind  is  beautiful"  to  emphasize  his  position  that 
prior  knowledge  of  the  intentions  or  goals  of  a  program  or  project  pro¬ 
duces  a  mental  set  in  the  evaluator  which  may  prejudice  his  evaluation 
in  terms  of  scope  and  focus.  Rather,  the  G.F.E.  casts  about  more  widely 
than  the  pre-stated  goals  in  his  examination  and,  perhaps,  reconceptu¬ 
alization  of  effects.  His  concern  is  to  avoid  contamination  of  objec¬ 
tivity.  The  G.F.E.  approach  is  held  to  be  useful  in  both  formative  and 
summative  evaluation.  In  the  former,  the  evaluator  tests  for  effects 
and  practices  leading  to  those  effects,  reporting  periodically  to  the 
developers.  In  the  latter  the  reporting  would  be  to  users  or  potential 
users  to  aid  in  decisions  around  adoption  or  elimination.  Scriven  em¬ 
phasizes  that  while  "goals  are  necessary  for  effective  planning  and 


, 
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implementation,  they  are  not  necessary  for  evaluation. .. "^,  leading 
the  evaluator  to  the  use  of  broad-spectrum  tests  rather  than  tests 
which  focus  only  on  initial  program  or  project  goals.  Scriven  main¬ 
tains  his  position  that  evaluation  must  ultimately  involve  judgments 
of  worth  or  merit. 

Robert  E.  Stake 

In  his  discussion  of  the  countenance  of  educational  evaluation 

Stake  affirms  that  "Both  description  and  judgment  are  essential  -  in 

fact,  they  are  the  two  basic  acts  of  evaluation"^.  His  emphasis  on 

the  role  of  the  evaluator  as  judge  of  merit  places  him  within  the 

judgmental  strategies  category  of  Worthen  and  Saunders  classification 

while  his  concern  with  the  congruence  of  performance  with  objectives  or 

standards  places  his  approach  in  that  Gardner  category.  Stake  suggests 

that  the  evaluator  "seek  generalizations  about  educational  practice"^ 

by  describing  not  only  student  achievement  but  also  instruction  and  the 

interaction  of  student  and  instruction.  To  describe  or  to  judge,  the 

data  required  are  differentiated  as  antecedent,  transaction  or  outcome 

data.  Antecedent  data  include  "any  condition  existing  prior  to  teaching 
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and  learning  which  may  relate  to  outcome"  such  as  student  aptitude, 
willingness,  entry  skills.  Transactions  are  described  as  "the  countless 
encounters  of  students  with  teacher,  student  with  student ,.. .-the 

it19 

succession  of  engagements  which  comprise  the  process  of  education" 
Outcomes  "are  the  consequences  of  education  -  immediate  and  long  range, 
cognitive  and  conative,  personal  and  community-wide"  .  Figure  one  shows 
Stake's  data-gathering  plan.  Antecedents,  transactions  and  outcomes 
are  included  in  both  the  description  and  judgment  matrices.  Description 
is  of  intents  (goals,  objectives)  and  observations  (actual  behaviour. 
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Figure  1 

A  Layout  of  Statements  and  Data  to  be  Collected  by  the  Evaluator  of  an  Educational  Program 
(from  Robert  E.  Stake,  "The  Countenance  of  Educational  Evaluation,"  in  Educational 
Evaluation:  Theory  and  Practice,  Worthen  and  Sanders,  p.  113) 
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events)  in  terms  of  all  three  data  classifications.  In  the  judgment 
matrix  standards  and  judgments  are  identified  again  with  reference 
to  antecedent,  transaction  or  outcome  data.  Stake  emphasizes  that 
it  is  not  enough  to  describe  intended  student  behaviour  (outcome) : 
the  evaluator  must  also  describe  intended  teaching  (transaction)  and 
antecedent  conditions.  He  also  maintains  that  the  program's  rationale 
is  important  as  a  statement  of  purpose  and  overall  philosophy,  a  state¬ 
ment  of  intentions  at  a  general  level.  In  terms  of  observations,  the 
evaluator  must  look  more  widely  than  the  variables  selected  by  the 
educator  as  related  specifically  to  his  goals,  to  accidental  effects, 
desirable  or  undesirable.  In  analyzing  descriptive  data  the  evaluator 
may  assess  congruence  and/or  contingency.  Congruence  is  simply  the 
match  between  what  was  supposed  to  happen  (intention)  and  what  actually 
did  happen  (observation).  In  examining  contingency  the  evaluator  con¬ 
cerns  himself  with  relationships  among  variables.  In  terms  of  ob¬ 
servations,  the  concern  is  empirical  contingencies  relating  certain  an¬ 
tecedent,  transaction  and  outcome  variables.  In  terms  of  intentions, 
the  concern  is  with  logical  contingency  of  variables,  relationships  of 
certain  antecedents,  transactions,  and  outcomes  based  on  internally 
consistent  and  logical  assumptions  by  persons  who  are  familiar  with  the 
subject  matter  and/or  effective  teaching  methods. 

In  making  judgments  about  a  program  the  evaluator  may  choose  to 
make  comparisons  between  it  and  alternate  programs  (relative  comparison) 
or  between  it  and  sets  of  absolute  standards  reflecting  judgments  by 
others  (absolute  comparison).  The  comparisons  the  evaluator  chooses  to 
make  allows  for  his  final  judgment  of  worth  or  merit. 
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Daniel  L.  Stuff lebeam  (CIPP  Model) 

Considered  by  Worthen  and  Saunders  as  a  decision-management 
strategy  and  by  Gardner  as  a  decision-oriented  evaluation  model,  the 
CIPP  model  is  a  product  of  the  Phi  Delta  Kappa  National  Study  Committee 
on  Evaluation.  In  the  CIPP  model  "Evaluation  is  the  process  of  de¬ 
lineating,  obtaining,  and  providing  useful  information  for  judging 
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decision  alternatives"  .  To  Stufflebeam  evaluation  is  systematic  and 
ongoing,  and  is  conducted  in  order  to  make  relevant  information  avail¬ 
able  to  decision  makers  faced  with  alternate  courses  of  action.  Unlike 
Scriven  and  Stake,  Stufflebeam  does  not  see  the  evaluator  making  judg¬ 
ments  of  worth:  he  provides  information  so  that  others  may  make  these 
judgments.  Stufflebeam  describes  the  decision  making  process  as  in¬ 
volving  four  stages,  all  of  which  have  requirements  for  information. 

In  the  awareness  stage  problems,  needs,  opportunities  are  identified. 
The  design  stage  follows  which  describes  decision  factors  including  re¬ 
sponsibility,  alternatives,  selection  criteria.  Choosing  among  the 
alternatives  is  based  upon  relevant  information  and  selection  criteria 
and  is  then  followed  by  action  in  terms  of  implementing  the  selected 
alternative.  Using  two  continua,  information  grasp  (high  to  low)  and 
degree  of  change  (large  to  small)  four  decision-making  settings  are  id¬ 
entified,  corresponding  to  high  information  grasp,  large  degree  of 
change  (raetamorphism) ,  high  information  grasp,  small  degree  of  change 
(homeostasis),  low  information  grasp,  large  degree  of  change  (neomo- 
bilism)  and  low  information  grasp,  small  degree  of  change  (incremen- 
alisrn).  In  the  metamorphic  decision  making  setting  a  complete  change 
is  the  goal,  while  in  the  homeostatic  setting  restoring  the  system’s 
balance  is  the  goal.  In  the  neomobilistic  setting  the  concern  is  with 
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innovative  activity  to  resolve  important  concerns  while  in  the  incre¬ 
mental  setting  the  goal  is  the  gradual  improvement  of  the  program. 
Certain  decision  models  are  held  to  be  more  suitable  to  these  differ¬ 
ent  decision  settings.  The  synoptic  ideal  model,  based  upon  the 
capacity  of  a  setting  to  evaluate  all  possible  solutions  to  a  problem, 
is  suitable  to  a  homeostatic  decision  making  setting  in  which  a  great 
deal  of  information  is  available  concerning  the  few  alternatives  avail¬ 
able  to  make  the  small  changes  required  in  such  a  setting.  Where  a 
neomobilistic  setting  exists,  a  suitable  model  is  the  planned  change 
model  in  which  many  small  steps  are  carefully  planned  due  to  the  limit¬ 
ations  on  information  and  the  eventual  large  degree  of  change.  A  dis¬ 
jointed  incremental  model  is  seen  as  suitable  to  decision-making  in  an 
incremental  setting  or  where  resources  are  limited,  given  its  focus  on 
small  improvements  to  what  already  exists,  where  little  information  is 
available  to  make  changes. 

Stufflebeam  suggests  that  within  these  decision-making  settings 
are  decisions  which  can  be  classified  within  a  matrix  of  intended  or 
actual  ends  or  means.  Planning  decisions  are  those  which  involve  in¬ 
tended  ends  or  goals  and  which  are  concerned  with  determination  of 
objectives.  Structuring  decisions  involve  intended  means  and  are  con¬ 
cerned  with  the  design  of  procedures  to  achieve  those  ends  resulting 
from  planning  decisions.  Implementing  decisions  involve  actual  means 
and  are  concerned  with  the  correct  implementation  of  the  procedures 
identified  in  the  structuring  decision.  Finally,  recycling  decisions 
involve  actual  ends  and  concern  themselves  with  whether  goals  have  been 
achieved  and  implications  for  continuation  or  modification. 
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Context,  input,  process  and  product  evaluations  serve,  respec¬ 
tively,  planning,  structuring,  implementing  and  recycling  decisions. 

A  context  evaluation  monitors  a  given  system,  identifies  unmet  needs 
or  unused  opportunities  and  thereby  serves  in  the  selection  of  objec¬ 
tives.  It  also  provides  information  as  to  information  grasp  and  degree 
of  change  needed,  thereby  identifying  suitable  models  to  effect  changes. 
It  may  operate  in  a  contingency  mode  in  which  pressures  for  change 
external  to  the  system  are  assessed,  or  in  a  congruence  mode  in  which 
comparisons  are  made  between  intended  and  observed  performance  within 
the  system.  Ultimately  problems  are  identified,  then  re-stated  in  terms 
of  change  objectives.  The  function  of  an  input  evaluation  is  to  iden¬ 
tify  resources  and  chart  a  plan  of  use  for  those  resources  to  meet  the 
change  objective  identified  by  the  context  evaluation.  It  will  be  con¬ 
cerned  with  resource  availability,  alternative  methods  for  meeting  ob¬ 
jectives,  possible  side  effects  and  a  wide  variety  of  other  design- 
related  concerns.  The  function  of  the  process  evaluation  is  to  monitor 
the  implementation  of  the  design  selected  during  the  input  evaluation. 

It  will  provide  ongoing  feedback  which  will  be  used  to  re-adjust  or 
correct  the  design  if  present  or  anticipated  defects  are  identified 
during  its  implementation.  Also  part  of  the  process  evaluation  is  the 
ongoing  description  of  the  implementation  in  order  to  provide  infor¬ 
mation  later  which  might  explain  outcomes.  The  final  evaluation  type 
is  the  product  evaluation,  the  purpose  of  which  is  "to  measure  and  in¬ 
terpret  attainments  not  only  at  the  end  of  a  project  cycle,  but  as  often 

22 

as  necessary  during  the  project  term"  .  Comparison  of  outcomes  with 
standards  is  accompanied  by  interpretation  of  those  outcomes  according 
to  information  generated  by  the  context,  input  and  process  evaluations. 


' 
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Stuf f lebeam  recommends  a  total  evaluation  model  as  shown  in 

figure  two.  It  contains  a  systematic  ongoing  context  evaluation  which 

"delineates,  obtains,  and  provides  information  to  the  planning  body 

of  a  system  to  enable  it  to  make  decisions  either  to  change  the  system 

or  to  continue  with  present  procedures  because  they  are  serving  im- 

23 

portant  objectives  effectively  and  efficiently"  .  The  figure  also 
shows  the  availability  of  ad  hoc  input,  process,  product  evaluations 
should  the  context  evaluation  reveal  an  unmet  need  or  unused  opportunity 
which  planners  wish  to  correct.  The  figure  also  shows  the  suitable 
activity  route  for  homeostatic,  incremental  or  neomobilistic  changes. 

Robert  L.  Hammond 

Hammond's  approach  to  evaluation  is  classified  by  Worthen  and 

Saunders  as  a  decision-objective  strategy.  Hammond  states  that  the  basic 

evaluation  question  about  an  educational  innovation  is  "Is  it  really 

24 

effective  in  achieving  its  expressed  objectives?"  This  effectiveness 

25 

is  the  result  of  "specific  forces  within  the  educational  environment" 
which  he  conceptualizes  as  a  three  dimensional  structure  composed  of 
instruction,  institution  and  behaviour  domains (see  figure  three).  With¬ 
in  the  instructional  dimension  are  variables  which  would  define  the  in¬ 
novation,  including  organization  (amount  and  ordering  of  time  factors, 
classification  and  movement  of  students),  content  (subject  matter)* meth¬ 
odology  (teaching  activities,  teacher-student-media  interactions, appli¬ 
cations  of  learning  theory),  facilities,  and  cost.  Given  that  the 
characteristics  of  the  people  involved  in  an  innovation  will  affect  its 
success  or  failure,  Hammond's  second  dimension  is  the  institutional 
dimension  which  includes  descriptive  data  about  the  students,  teachers, 
administrators,  educational  specialists,  family  and  community.  The 
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behavioural  dimension  Includes  specifications  of  objectives  in  terms 
of  cognitive,  affective  or  psychomotor  behaviour.  The  interaction  of 
variables  among  the  dimensions  of  this  structure  become  the  subjects 
of  study  in  evaluating  the  innovation.  Figure  four  shows  Hammond’s 
model  for  the  evaluation  process.  In  order  to  secure  baseline  data, 
the  first  step  is  to  define  the  existing  program  in  terms  of  the  vari¬ 
ables  to  be  evaluated.  Secondly,  descriptive  variables  in  the  instruc¬ 
tional  and  institutional  dimensions  are  to  be  defined.  Third,  objec¬ 
tives  are  behaviorally  defined.  Fourth,  the  evaluator  tests  for  the 
behaviour  described  in  step  three,  and  outlines  factors  relevant  to  the 
innovation  being  considered.  Fifth,  on  the  basis  of  the  analysis  of 
factors,  outcomes  are  defined  and  checked  for  congruence  with  object¬ 
ives.  Information  is  then  available  to  plan  innovations. 

Malcolm  Provus  (Discrepancy  Model) 

The  Provus  model  is  also  considered  by  Worthen  and  Sanders  as  a 
decision-objective  strategy,  as  evaluation  as  the  assessment  of  congru¬ 
ence  between  performance  and  objectives  or  standards  of  performance  by 

Gardner.  For  Provus,  the  purpose  of  program  evaluation  "is  to  determine 

26 

whether  to  improve,  maintain,  or  terminate  a  program."  He  defines 
evaluation  as  "the  process  of  (a)  agreeing  upon  program  standards,  (b) 
determining  whether  a  discrepancy  exists  between  some  aspect  of  the 
program  and  the  standards  governing  that  aspect  of  the  program,  and  (c) 
using  discrepancy  information  to  identify  the  weaknesses  of  the  program. 
Provus  regards  programs  as  passing  through  stages  of  development  which 
he  outlines  as  (1)  definition,  (2)  installation,  (3)  process  and  (4) 
product.  These  stages  of  development  are  identified  by  number  in  figure 
5  which  shows  the  process  of  comparing  (C)  standards  (S)  and  program 


47 


fH 

3 

e 

*3  o 

S  *H 

O  xj 

\D 

e  3 

\D 

g  o 

iH 

3  3 

K  *3 

• 

U 

a 

XJ 

w  c 

0> 

41  *H 

V) 

*/Q 

Xj 

o  r 

3 

Pd  *H 

•3 

a) 

C 

••  > 

3 

(0  4 

CO 

C  -1 

0 

*3 

•H  1— 1 

C 

XJ  3 

3 

3  3 

>  o 

e 

O  -J 

3 

c 

x. 

C  0) 

jJ 

•-J  £ 

Xj 

XJ 

O 

vw 

£s 

O  xj 

3 

c 

3 

c  c 

3 

*H  o 

•H 

XJ  *H 

XJ 

3  xj 

U 

3  3 

3 

<H  3 

Xj 

3  *H 

Pj 

>  3 

w  > 

T3 

w 

C 

Xj  > 

3 

0 

4-i  « 

”3 

Xj 

3  C 

o 

E  o 

3 

3  i 

X 

jC  g 

H 

U  3 

V5  X 

•  • 

•3  E 

C 

3  O 

o 

N  Xj 

•H 

•H  VXJ 

XJ 

•— 1 

3 

3  "3 

3 

U  3 

<— 1 

3  XJ 

3 

C  C. 

> 

3  3 

W 

O  -3 

< 


terminate  terminate  terminate 


48 


(0 

1 

2  s 

Cd  *H 

6  = 


o 

o 


£ 


3 

3 

B 

Cd 

o 

0) 

3 


4J  <3- 
tO  I-* 

CO 

.-I  CX 

§  - 

X  3 

o  o 

CO  *H 


CO 

0) 

00 

3 

4J 

CO 

d 

3 

> 

o 

m 

co 

0)  TD 
d  d 
3  cd 
00  TD 
«H  CS 
On  «d 
4-1 
CO 

td 

c 

cd 

0) 

o 

s 

a 


o 

•H 

rH 

& 

3 

Cd 

3 

.3 


o 

td 
d 
Cd 

•3 
3 
td 

>4 

d 
O 
•H  3 
•C 
W  H 
B 
cd 

»-i  •• 

00  3 

o  o 

d  *H 
Cd  4-i 
td 

00  3 
3 

*H  3 
O  > 
00  Cd 
3 
O 

<4-4  S 

o  o 


3 

o 


4J 
3 
O 
4-»  3 
3  TD 
3  Cd 


o 

3 

•l 

<4-4 

> 

3 

d 

Cd 

d 

3 

£ 

3 

Cd 

TD 

* 

3 

§ 

d 

3 

t 

3 

CO 

00 

O 

TD 

o 

d 

3 

d 

Cd 

Cd 

3 

g 

3 

M-4 

5 

3 

O 

d  -c 

<4-4 

4J 

3 

d 

3 

TD 

O 

O 

3  3 

3 

«H  Cl, 
d  3 
3  TD 
P.  < 


49 


performance  (P)  to  identify  any  discrepancy  (D)  between  them  which 
could  result  in  changes  in  either  the  standards  or  the  performance  (A). 
The  double  circles  represent  decision  points  at  which  the  decision 
could  be  to  recycle  that  stage  after  changes, to  recycle  to  the  first 
stage  to  begin  again,  to  go  on  to  the  next  stage  or  to  terminate  the 
program.  Within  each  stage  are  input,  process,  and  output  components. 
Input  would  include  such  things  as  staff  qualifications  and  training, 
student  entry  behaviour,  facilities.  Process  includes  the  interactions 
of  students,  staff,  media,  facilities.  Output  includes  enabling,  ter¬ 
minal  and  ultimate  objectives  and  their  interrelationships.  In  the 
definition  stage,  the  program  definition  generated  is  compared  with  a 
specified  taxonomy  of  factors  which  serves  as  the  standard  of  compari¬ 
son  against  which  discrepancies  may  be  identified.  At  this  stage  eval¬ 
uators  use  documentation  and  group  interviews  to  secure  information  in 
the  categories  outlined  in  the  taxonomy.  Such  information  would  include 
descriptions  of  student  and  faculty  characteristics,  student  and  faculty 
selection  criteria,  the  program's  objectives  (enabling  and  terminal) 
the  learning  experiences  intended  to  achieve  objectives,  support  ser¬ 
vices  (personnel  and  material) , job  descriptions  and  positions  and  a 
description  of  the  manner  in  which  events  occur  over  time.  The  program 
description  is  extremely  important  in  Provus's  scheme  because  it  serves 
as  the  standard  to  which  various  parts  of  the  program  and  the  program  as 
a  whole  (as  implemented)  are  compared  in  order  to  identify  discrepancies. 
In  the  program-installation  stage  evaluation,  observations  about  the 
actual  installation  of  the  program's  components  are  compared  with  the 
standard  as  derived  from  the  program  description.  Activities  of  teachers 
and  students  are  scrutinized  for  discrepancies  with  the  standards.  Dis- 
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crepancies  may  result  in  the  institition  of  teacher  training  specific 
to  the  concern  identified  or  perhaps  the  redesigning  of  elements  of 
the  planned  program.  Any  corrective  measures  required  undergo  the 
same  evaluation  process  as  the  program:  setting  standards,  observing 
behaviour,  identifying  discrepancies,  correcting  if  necessary.  After 
definition  and  installation,  the  process  stage  is  evaluated.  The 
standards  at  this  stage  are  those  elements  of  the  program  definition 
which  refer  to  the  interim  objectives  of  the  program  and  the  inter¬ 
actions  of  process  factors  (treatment)  designed  to  achieve  the  objec¬ 
tives.  Evaluators  during  this  stage  collect  information  as  to  changes 
in  student  behaviour  in  terms  of  the  expectations  suggested  by  the 
objectives.  Also,  the  learning  activities  designed  to  bring  about  these 
changes  are  examined.  This  provides  information  as  to  what  is  and  is 
not  happening  with  students,  and  why,  in  terms  of  learning  activities. 
Thus,  learning  activities  may  be  altered  to  bring  about  more  effectively 
the  desired  effects  or  expectations  may  have  to  be  redefined  to  conform 
with  possibilities  (perhaps  related  to  time  or  money  constraints).  At 
stage  four  the  evaluator  checks  for  congruence  between  what  was  intended 
(terminal  objectives  as  defined  in  stage  one)  and  what  is  observed  in 
terms  of  student  behaviour.  This  comparison  will  yield  an  indication  of 
overall  program  effectiveness  in  meeting  its  stated  final  objectives. 

At  this  stage,  Provus  maintains,  given  the  availability  of  thorough  in¬ 
stallation  and  process  information  and  variable  control,  experimental 
designs  may  be  implemented  to  test  for  relationships  between  treatment 
and  effects.  An  optional  fifth  stage  evaluation  concerns  itself  with 
program  efficiency  through  implementation  of  a  cost-benefit  analysis. 


d-  H  V  In  {til .  *  \  ‘  ‘A  .  *  l  »  ;■  ;J  It  n :  1  >  JJ 


51 


The  Training  of  Child  Care  Workers  (Counsellors) 

This  part  of  the  literature  review  will  begin  with  an  examination 
of  the  role  of  the  child  care  worker  (counsellor)  as  its  definition 
has  evolved  to  this  time.  Following  will  be  recent  delineations  of 
specific  functions  comprising  this  role,  suggested  and  existing  training 
program  content,  methods  and  standards,  and  the  evaluation  of  programs 
in  this  area. 

The  Child  Care  Worker  Role 

In  his  historical  review  of  the  role  and  functions  of  the  child  care 
worker,  Gabor  begins  by  describing  the  large  orphan  asylums  at  the  turn 
of  the  century,  which  employed  largely  uneducated  immigrant  women  as 
supervisors  of  large  groups  of  children  (perhaps  with  one  adult  to  one 
hundred  children) .  Early  in  this  century  a  movement  occurred  which  re¬ 
placed  asylums  with  cottage  facilities,  supervisors  with  housemothers. 

The  role  of  the  care- giver  in  such  settings  was  seen  to  be  that  of  a 
substitute  parent,  a  concept  continued  as  married  houseparents  became 

more  common  after  1930.  Qualifications  of  houseparents  were  seen  to  be 

28 

their  capacity  for  "kindness,  firmness,  and  diligence."  Gabor  indi¬ 
cates  that  over  the  past  twenty  years  there  has  been  a  movement  toward 
% 

the  use  of  cottage  settings  staffed  with  a  group  of  child  care  workers 
whose  role  includes  but  is  greater  than  parenting.  In  his  view  "The 
conceptual  development  and  expansion  of  the  role  of  the  child  care  worker, 
which  has  recently  taken  place,  is  a  logical  consequence  of  increasing 
recognition  of  the  effects  and  potentials  of  the  milieu  in  institutional 
treatment."  This  view  is  supported  by  recent  writers.  Diggles  writes 
in  1970,  that  "Because  it  contains  within  it  the  processes  for  person- 


' 


52 


ality  change  and  growth,  the  living  unit  is  the  primary  treatment  set- 
30 

ting.”  Within  this  milieu  she  sees  the  "child  care  counsellor  in- 

itiat(ing)  and  supply (ing)  opportunities  for  psychic  tasks  that  the 

31 

group  and  individual  child  can  handle"  in  the  service  of  developing 

stronger  ego  identity.  She  concludes  that  the  position  of  child  care 

32 

counsellor  is  "the  most  important  in  children’s  institutions  today." 

In  1975  Goocher  writes  that  the  role  of  the  child  care  worker  is  that 
of  primary  treatment  agent:  "the  most  knowledgable  about  a  child's  be¬ 
haviour  and  milieu  (who)  is  therefore  in  the  most  relevant  position  for 
making  treatment  decisions  about  the  children  he  cares  for."  Simi¬ 
larly  France  writes  in  1977  that  "the  majority  of  the  therapeutic  impact 
occurs  in  the  living  units  on  a  day-to-day  basis,  therefore,  the  exper¬ 
tise  and  authority  for  decision  making  in  the  treatment  process  must  be 

34 

as  close  to  the  children's  daily  lives  as  possible."  He  describes  the 
evolution  of  the  role  of  care-givers  from  that  of  houseparent,  to  that 
of  child  care  worker,  to  that  of  counsellor.  Other  current  definitions 
of  the  child  care  worker  role  include  that  of  Helmer  and  Griff  who  re¬ 
gard  it  as  one  of  "giving  nurturance  and  guidance  in  daily  living  and 
recreation  activities."  Powell  defines  the  role  as  that  of  a  "teacher 
of  life  skills. 

The  acknowledgment  of  the  key  role  of  the  child  care  worker  in  pro¬ 
viding  treatment  has  been  accompanied  by  expressions  of  interest  in  pro¬ 
fessional  status  for  workers.  In  his  discussion  of  the  development  of 
a  professional  identity  for  the  child  care  worker,  Beker  (1975)  cites 
opposing  and  supporting  views  and  regards  as  necessary  the  resolution  of 
the  autonomy  versus  affiliation  (with  existing  professions)  issue. 


This  professional  identity  of  child  care  workers  might  suffer  some¬ 
what  from  the  plethora  of  titles  associated  with  their  function.  Nich- 

37 

olson  speaks  of  youth  care  workers,  Reiger  of  child  mental  health 

38  on 

specialists  and  the  Ecole  de  Psychoeducation  of  psychoeducators. 
Regardless  of  title,  child  care  workers  appear  to  be  regarded  more  and 
more  as  the  primary  treatment  agents  in  milieu  counselling  programs. 

Enhanced  educational  services  are  being  considered  as  key  to  the 
development  of  a  child  care  counselling  profession  (Beker,  1975,  France, 
1977).  The  draft  proposal  of  the  Alberta  Department  of  Social  Services 
and  Community  Health  (Child  Welfare  Branch)  entitled  "The  Future  of 
Training  for  Child  Care  Workers  Who  Work  with  Emotionally  and  Behavi- 
ourally  Disturbed  Children  and  Youth  in  the  Province  of  Alberta"  states 
that  "In  spite  of  the  crucial  role  that  Child  Care  Workers  play  in  the 
life  of  the  institutionalized  child,  the  Child  Care  Workers  in  our  in¬ 
stitutions  have  neither  the  training,  nor  the  status  or  the  work  con- 

40 

ditions  to  be  effective  in  this  very  difficult  and  demanding  job."  In 

proposing  a  three  level  training  program  (in-service,  community  college, 

university)  for  child  care  workers,  the  author  of  the  proposal  further 

states,  that  "The  purposes  of  planning  a  training  program  for  Child  Care 

Workers  is  to  ensure  that  at  all  levels,  the  Child  Care  Worker  will  be 

a  competent  professional,  able  to  put  his/her  skills,  knowledge  and  per- 

i.41 

sonal  qualities  into  practice  in  order  to  help  troubled  children. 

Recently,  in  addressing  the  issue  of  the  development  of  a  curric¬ 
ulum  for  child  care  worker  training,  several  agencies,  schools  and 
government  departments  have  chosen  a  task  analysis  approach  based  on  the 
Functional  Job  Analysis  model  of  Sidney  Fine  (The  W.E.  Upjohn  Institute 
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for  Employment  Research).  Warren,  In  reporting  the  results  of  a  sem¬ 
inar  focusing  upon  the  utility  of  this  approach  in  child  care  worker 
training,  indicates  that  trainers  agreed  that  the  approach  would 
"increase  the  relevance  of  the  curriculum  offerrings  in  their  schools" 

and  would  help  to  avoid  "many  of  the  inadequacies  of  present  curric- 

42 

ulum  development."  In  Canada,  government  departments  in  Ontario, 

Alberta  and  the  North  West  Territories  have  chosen  the  functional  job 

analysis  approach  as  a  basis  for  curriculum  development  (called  Dacum). 

Fine  states  that  "Training,  which  does  prepare  people  for  work,  should 

follow  from  specific  needs  of  the  work  system.  These  needs  become 

43 

much  clearer  as  a  result  of  task  analysis."  Simplified,  the  para¬ 
digm  may  be  described  as:  1)  To  do  this  task,  2)  to  these  standards, 

44 

3)  the  worker  needs  this  training.  In  Alberta,  the  initial  set  of 
task  descriptions  were  generated  in  two  large  residential  child  care 
(counselling)  centres  and  further  validated  by  a  sample  of  child  care 
workers  from  throughout  the  province.  Fifty-five  basic  tasks  were 
identified.  Competency  profiles  have  been  charted  from  task  analyses, 
and  include  major  competency  categories,  competencies  within  categories, 
and  standards  of  performance.  The  Ontario  profile  includes  approxi¬ 
mately  four  hundred  competency  items  such  as  "utilize  humour",  "elicit 
feelings",  "care  for  infants",  grouped  into  eleven  competency  areas: 
organize  and  administer,  parent,  program  activities,  counsel,  teach 
and  supervise  clients, work  with  parents  and  families,  identify  needs 
and  develop  treatments,  work  with  groups,  work  with  and  in  communities, 
develop  personally  and  professionally,  communicate.  The  North  West 
Territories  chart  includes  approximately  two  hundred  and  sixty  compe¬ 
tencies  organized  into  twelve  categories:  communicate,  provide  physical 
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care,  counsel,  administer,  provide  recreational  programs,  provide  for 
emotional  needs,  function  professionally,  observe,  analyze  and  docu¬ 
ment,  teach  basic  life  skills  and  tutor,  supervise,  administer  treat¬ 
ment,  motivate.  The  performance  standards  used  in  both  Ontario  and 
N.W.T.  profiles  are  a  range  of  six  levels  including; 

level  0  -  cannot  perform  this  task  satisfactorily 
for  participation  in  a  work  environment 

level  1  -  can  perform  this  task 

but  not  without  constant  supervision 
and  some  assistance 

level  2  -  can  perform  this  task  satisfactorily 
but  requires  periodic  supervision 
and/or  assistance 

Level  3  -  can  perform  this  task  satisfactorily 
without  assistance  and/or  supervision 

level  4  -  can  perform  this  task  satisfactorily 
without  supervision  or  assistance 
with  more  than  acceptable  speed  and  quality 
of  work 

level  5  -  can  perform  this  task 

with  more  than  acceptable  speed  and  quality 
and  with  initiative  and  adaptability 
to  special  problem  situations 

level  6  -  can  perform  this  task 

with  more  than  acceptable  speed  and  quality, 

with  initiative  and  adaptability 

and  can  lead  others  in  performing  this  task 

In  Alberta,  the  functional  job  analysis  was  further  analyzed  to  indi¬ 
cate  twelve  categories  of  competencies:  activity  programming,  develop¬ 
ment  of  individual  treatment  programs,  teaching  and  training  living 
skills,  behavioural  management,  communication,  counselling  skills,  nur¬ 
turing  and  caring,  conscious  use  of  the  environment,  health  and  safety, 
group  membership,  report  writing,  professionalism.  A  total  of  ninety- 
one  competencies  are  included  in  these  categories.  Successful  per¬ 
formance  of  these  competencies  allow  a  child  care  worker  to  function  at 
a  Child  Therapy  Counsellor  II  level  in  government  institutions, described 


. 
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as:  "the  performance  of  residential  child  care  work  in  the  care,  re¬ 
education,  assessment,  therapy  and  counselling,  of  children  and  youth 
with  behavioural  and  emotional  problems.  These  employees,  under 
general  supervision,  are  responsible  for  ensuring  that  effective  and 
appropriate  treatment  is  obtained  through  assistance  of  clinical  and 

program  specialists  as  required,  for  the  children  and  youth  entrusted 
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to  their  care." 

Curriculum  Content 

It  is  the  assumption,  then,  of  those  agencies  employing  this 
functional  job  analysis /dacum  approach,  that  curriculum  design  ought 
to  follow  from  the  analysis  of  the  child  care  worker  function.  The 
author  of  the  Alberta  child  care  training  proposal  does,  however, 
caution  against  the  tendancy  "that  when  the  demand  for  explicitness  of 
the  process  arises,  only  those  parts  of  the  process  which  lend  them¬ 
selves  easily  to  description  will  be  dealt  with,"  and  that  "the  heart 
of  the  process  may  remain  unnamed,"  perhaps  leading  to  "a  very  super¬ 
ficial,  technologized  and  mechanical  collection  of  the  least  important 
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competencies,  while  the  central  ones  will  remain  untouched.  At 
this  point  in  time  several  colleges  in  Canada  are  in  the  process  of 
program  modification  to  enhance  the  congruence  between  what  is  being 
taught  and  what  must  be  performed  in  the  field.  Little  documentation 
or  research  concerning  these  modifications  is  available  for  scrutiny 
at  this  time. 

Prior  to  the  systematic  analysis  of  the  child  care  work  function, 
the  basis  for  recommending  curriculum  content  was  the  expert  judgment 
of  professionals  involved  in  the  child-care  field.  In  a  1963  Child 
Welfare  League  of  America  book  entitled  Training  for  Child  Care  Staff, 
several  writers  outline  what  they  regarded  as  necessary  content  for 
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training  at  various  levels.  Claire  Stone  recommends  that  cottage 

parents  be  taught  child  development  principles,  with  a  focus  on  the 

parent  role,  a  typical  child  development,  therapeutic  use  of  play, 

methods  of  discipline,  the  use  of  structure  and  routine  and  concepts 

related  to  group  living.  Hyman  Grossbard,  suggesting  that  "a  degree 

of  self-awareness  is  sine  qua  non  in  the  general  equipment  of  all  en- 
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gaged  in  social  work"  emphasizes  the  importance  of  the  development 
of  self  awareness  among  child  care  workers.  Eva  Burmeister  recommends 
that  child  care  workers  develop  skills  in  designing  and  implementing 
creative  activities  for  children.  In  another  article  within  this  book, 
Morris  Mayer  outlines  a  system  of  differential  in-service  training  for 
child  care  workers  grouped  as  cottage  parents,  people  in  search  of  a 
calling,  professional  child  care  workers,  people  between  jobs  or  pro¬ 
fessional  social  workers,  reflecting  his  contention  that  "all  staff 
education  has  to  have  two  focuses:  (1)  the  task  to  be  fulfilled  and 

(2)  the  self-understanding  and  self-development  of  the  person  perform- 
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ing  the  task."  He  suggests  that  basic  areas  to  be  covered  include 
(1)  the  developmental  view  of  the  child  and  his  disturbances,  (2)  the 
problem  of  control,  and  (3)  the  child-parent  relationship  and  out¬ 
lines  specific  concerns  of  the  different  child  care  groups  with  regard 
to  these  basic  areas,  which  must  be  addressed  through  training  programs. 
Describing  child  care  as  a  method  of  social  work,  Henry  Maier  reiterates 
both  Mayer  and  Stone  in  recommending  that  normal  and  abnormal  child 
development  be  an  essential  area  of  knowledge  for  child  care  workers. 

He  adds  group  dynamics  and  the  child  care  method  as  the  remaining  areas 
of  major  importance.  Maier' s  description  of  the  child  care  method 
issues  from  his  view  that  the  principal  function  of  child  care  is  the 
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creation  of  a  new  primary  relationship  system  for  children  no  longer 

in  their  natural  homes.  Purposive  intervention  into  a  child’s  life 

is  seen  as  relying  on  two  forms  of  care:  nurturing  and  remedial,  where 

nurturing  care  "relates  to  those  processes  of  "normal"  ego  development 

which  evolve  out  of  the  daily  primary  life  experience  of  the  intimate 

interaction  between  the  individual  and  his  immediate  physical,  social 
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and  ideational  environment."  Remedial  care  is  said  to  involve  "plan¬ 
ful  direct  intervention  in  an  individual’s  life  in  order  to  affect  spe¬ 
cific  aspects  of  such  an  individual's  social  dysfunctioning."^ 

In  an  article  written  in  1964,  Van  Hromodka  outlines  European 
training  of  child  care  workers.  In  this  model  the  personal  development 
of  workers  is  regarded  as  necessary  to  their  utilization  of  knowledge 
and  skills  and  therefore  receives  a  strong  focus  in  training.  Empha¬ 
sizing  the  importance  of  applicability  and  practicality  of  knowledge, 
Hromodka  outlines  suggested  curriculum  content  as  including  basic  soc¬ 
ial  science  principles  and  concepts  as  well  as  methods  of  observing, 
diagnosing,  planning,  reporting  and  recording  behaviour,  nursing,  tea¬ 
ching,  groupwork,  homemaking,  recreation.  Hromodka  discussed  training 
further  in  a  1966  article  entitled  "Toward  Improved  Competence  in  Child 
Care  Workers"  in  which  he  maintained  that  a  survey  of  the  mid-Atlantic 
region  of  the  United  States  showed  that  workers  were  undertrained  for 
their  expected  function  in  all  institutions  examined.  Bruno  Bettelheim 
(1966)  further  emphasizes  the  necessity  of  personal  development  toward 
self-understanding  in  the  child  care  worker  as  a  foundation  for  hel¬ 
ping  effectiveness,  stating  that  "every  one  of  us... must  first  encoun¬ 
ter  himself  in  his  own  darkness  where  his  straight  way  was  lost  (before) 
we  take  by  the  hand  those  who  have  lost  their  way  in  the  darkest  of 
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woods,  and  hence  lost  all  hope."^ 

A  1969  Child  Welfare  League  of  America  (C.W.L.A.)  training  pro¬ 
gram  for  child  care  workers  in  several  larger  U.S.  cities  saw  the 
development  of  a  core  curriculum  for  short  term  pre— employment  train¬ 
ing  which  included  six  major  areas  of  study:  understanding  child  be¬ 
haviour,  techniques  of  child  care,  nutrition  and  health,  program  ac¬ 
tivities,  child  care  services  and  understanding  the  problems  of  the 
exceptional  child  in  group  care.  Hembling  and  Mossing  (1978)  describe 
an  in-service  training  program  in  basic  counselling  skills  which  is 
characterized  by  a  prescreening  for  "helpful"  people  and  training 
which  involves  three  foci,  the  self  (self  awareness  and  emotional 
congruity  are  goals),  others  (major  goal  is  the  understanding  of  in¬ 
terpersonal  behaviour  in  counselling)  and  transactions  (goals  related 
to  understanding  group  interventions  and  teamwork). 

Mayer  and  Matsushima  (1969)  in  summarizing  a  national  conference 
concerning  child  care  worker  training  recommend  a  two  year  college 
program  to  include  coursework  in  the  areas  of  developmental  and  ab¬ 
normal  psychology,  sociology,  family  studies,  group  dynamics,  obser¬ 
ving  and  recording  behaviour,  recreational  activities.  In  outlining  a 
two  year  training  program  for  a  new  form  of  child  care  worker,  the 
Child  Mental  Health  Specialist,  Reiger  and  Devries  (1975)  suggest  three 
major  areas  of  training  emphasis:  parenting,  clinical  management,  and 
fundamental  education.  In  their  view  this  new  specialist  ought  to  be 
thoroughly  versed  in  child  development  as  well  as  learning  disabilities 
and  their  remediation  and  ought  also  to  be  able  to  work  with  normal 
children  or  those  with  a  wide  range  of  disturbances.  The  psychoedu- 
cateur  model  as  described  by  Pierre  Gauthier  involves  three  year 
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(Bachelor's  degree)  or  four  year  (Master's  degree)  training  periods 
and  includes  the  following  major  subject  areas:  the  re-education 
process,  emotional  development,  cognitive  development,  behaviour  ob¬ 
servation  and  case  studies,  research  methods,  organization  of  a  ther¬ 
apeutic  environment,  pedagogical  activities,  group  dynamics,  social 
development,  child  psychopathology  and  psychoeducational  intervention. 

The  content  of  eleven  community  college  programs  in  Canada  is 
outlined  in  table  17,  chapter  four  of  this  thesis.  Areas  of  emphasis 
across  programs  include:  basic  psychology  and  sociology,  English, 
child  and  youth  development,  observing  reporting  and  recording  behav¬ 
iour,  abnormal  behaviour,  group  process,  counselling  and  treatment 
principles,  human  relations  and  counselling  skill  development,  health 
principles  and  skills,  family  dynamics  and  the  therapeutic  use  of 
activities. 

At  the  conference  in  1974  entitled  "Child  Care  Training  for  a 

Changing  World",  three  speakers  emphasized  the  importance  of  certain 

training  issues  involving  affective  or  attitudinal  elements.  Fritz 

Redl  encouraged  the  "sensitizing  of  child  care  workers  against  over- 
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simplification  in  management  of  behaviour"  in  his  discussion  of  anger 
and  mixed  symptomatology  in  adolescents.  Stanley  Meyers  in  addressing 
the  issue  of  child  advocacy  as  a  child  care  function,  indicated  a  need 
to  have  child  care  workers  become  aware  of  their  own  limitations  and 
fallibility  which  may  necessitate  effective  advocacy  on  behalf  of 
children  in  their  care.  Joan  Swift  spoke  of  the  need  for  child  care 
workers  to  respond  affectively  to  children  and  to  develop  a  profes¬ 


sional  attitude. 
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There  appears  from  this  range  of  points  of  view  with  regard  to 
the  necessary  content  of  child  care  worker  training  programs  some 
consistent  elements  across  writers.  Principles  of  child  development, 
principles  of  treatment  or  counselling  interventions  and  group  dyna¬ 
mics  are  most  frequently  mentioned,  followed  by  observing,  recording 
and  reporting  behaviour,  concepts  related  to  disturbed  behaviour 
among  children,  self-awareness  and  personal  development  among  child 
care  workers,  activities  for  children,  and  parenting  skills.  Some 
writers  (Hromodka,  Reiger  and  Devries,  Gauthier)  recommend  principles 
and  skills  in  teaching,  while  others  suggest  family  studies  (Mayer, 

Mayer  and  Matsushima),  health  principles  and  skills  (Hromodka,  Stone, 
C.W.L.A.).  It  appears  also  that  these  major  areas  of  emphasis(with 
the  exception  of  teaching  skills)  are  included  in  most  of  the  community 
college  programs  examined. 

Instructional  Methodology 

In  reviewing  literature  related  to  methods  of  providing  child  care 
worker  training,  three  program  types  may  be  distinguished:  in-service, 
short-term  pre-employment  and  formal  college  or  university.  In  consid¬ 
ering  in-service  training,  many  writers  appear  to  favour  the  workshop 
format  (Hembling  and  Mossing  (1978),  Christians  (1978),  Goocher  (1978), 
Schinke  and  Wong  (1978),  Adler  (1978),  Stone  (1963))  emphasizing  appli¬ 
cable  information  and  skills  in  close  temporal  contiguity  with  work  ex¬ 
periences.  In  this  regard  Grossbard  writes,  "learning  is  at  its  opti¬ 
mum  when  material  is  of  functional  value  having  an  immediate  relation¬ 
ship  with  concrete  problems  that  the  students  are  facing  in  their  daily 
routine. Learning  through  experience  and  clinical  supervision  in  the 
work  setting  is  widely  regarded  as  the  key  element  in  child  care  worker 
training.  Bettelheim  goes  so  far  as  to  suggest  that  "one  cannot 
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train  or  teach  child  care  workers,  (that)  In  a  total  treatment  setting 

one  can  only  create  the  conditions  that  make  it  possible  to  become 
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one."  This  rests  upon  Bettelheim's  concept  of  the  "classless  thera¬ 
peutic  community"^  in  which  workers  explore  their  own  emotions,  be¬ 
haviours,  defenses  and  unresolved  issues  in  order  to  become  more  ef¬ 
fectively  functioning  people  and  helpers.  Hromodka  (1966)  in  his  re¬ 
view  of  child  care  training  concluded  that  "the  only  true  source  of 
training  for  the  child  care  workers  was  their  supervisory  experience. 

In  surveying  child  care  workers  at  a  national  conference,  Mayer  (1969) 
asked  how  and  where  their  learnings  occurred.  The  response  was: through 
trial  and  error  on  the  job  and  through  the  efforts  of  supervisors. 
Whittaker  (1970),  in  discussing  the  role  of  the  supervisor  in  training 
child  care  staff  emphasizes  the  modelling  role  through  which  good  child 
care  practice  may  be  demonstrated.  Goocher  (1978)  sees  an  important 
role  for  supervisors  to  be  the  provision  of  learning  experiences  which 
will  allow  workers  to  address  identified  training  issues.  The  author  of 
the  proposal  regarding  training  child  care  workers  in  Alberta  states: 
"Much  of  the  unconceptualized  art  of  working  with  children  can  only  be 
learned  through  the  old  apprenticeship  method;  as  when  a  talented  but 
inexperienced  beginner  works  side  by  side,  and  under  the  supervision  of 
a  seasoned  professional"*^  This  point  of  view  appears  to  be  shared 
widely  among  educators  involved  in  formal  preparation  of  child  care 
workers  prior  to  employment.  Supervised  field  experiences  are  held  to 
be  important  in  the  preparation  of  Child  Mental  Health  Specialists 
(Rieger  and  Devries,  1975),  in  the  certificate  program  at  the  University 
of  Pittsburgh  (Chambers  and  Foster,  1966),  and  is  regarded  as  essential 
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in  a  recommended  two  year  program  resulting  from  a  national  conference 
on  training  (Mayer,  1969).  That  child  care  educators  in  Canada  share 
this  view  is  evidenced  by  the  fact  that  of  twelve  community  college 
programs  surveyed  by  the  author,  all  have  substantial  fieldwork  compon¬ 
ents. 

Fox  suggests  that  "job  experiences  should  be  brought  into  the 

context  of  the  learning  situation  to  help  the  learner  see  the  connec- 

58 

tions  between  concepts  and  reality."  Adler  (1978)  and  Hembling  and 
Mossing  (1978)  describe  the  use  of  the  analysis  of  illustrative  inci¬ 
dents  in  seminars  to  facilitate  this  connection.  Brintnall  has  produ¬ 
ced  a  video  program  of  actual  events  reflecting  different  aspects  of 

daily  living  in  a  residential  treatment  centre  in  order  to  "bridge  the 
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classroom-field  gap." 

Recent  literature  introduces  several  different  teaching  methods  as 
useful  in  child  care  worker  training.  Gelfand  et  al  describe  their  use 
of  a  communications  training  workshop  to  improve  empathy  and  concrete¬ 
ness  among  a  group  of  child  care  workers.  Theirs  is  an  application  of 
the  Carkhuff  model  including  discrimination  training  and  dyadic  role 
play  of  communication  skills.  On  the  basis  of  taped  interviews  before 
and  after  training  they  judge  their  method  to  have  been  successful. 
Binder  et  al  (1978)  discuss  the  use  of  a  ward's  history  in  helping  psy¬ 
chiatric  child  care  workers  identify  elements  of  ward  culture  which  im¬ 
pact  upon  expectations  and  behaviour  of  workers.  It  is  suggested  that 
those  myths  which  have  evolved  as  defensive  distortion  can  be  more  suc¬ 
cessfully  worked  through  if  the  contribution  of  past  events  in  the  ward 
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are  examined.  Willner  et  al  (1977)  outline  a  training  program  which 
teaches  child  care  workers  behaviour  and  communication  styles  re¬ 
garded  positively  by  young  people.  It  is  held  that  such  behaviour  will 
enhance  the  worker's  impact  in  modifying  the  behaviour  of  young  people 
in  his  care.  Sensitivity  sessions  are  reported  as  part  of  in-service 
training  in  the  South  Okanagan  Human  Resources  in-service  program  for 
child  care  workers  (Hembling  and  Mossing,  1978).  Schinke  and  Wong 
(1978)  describe  their  behavioural  approach  to  teaching  behavioural 
principles  and  techniques.  Using  a  pre-post  treatment  assessment  and 
control  group,  their  evaluation  indicates  that  learning  occurred  thro¬ 
ugh  their  method.  Therese  Cristiani  (1978)  outlines  her  microcoun¬ 
selling  approach  to  the  teaching  of  open-ended  leads  and  expression  of 
feeling  skills.  While  these  skills  were  demonstrated  to  have  been 
learned  in  the  microtraining  phase,  they  were  not  so  demonstrated  in 
the  training  for  transfer  phase.  She  suggests  in  vivo  observation  of 
students  and  immediate  feedback,  videotaped  live  sessions  between 
worker  and  child,  enhanced  applicability  of  role-play  issues,  as  pos¬ 
sible  modifications  to  improve  transfer. 

The  selection  of  people  judged  suitable  to  perform  the  child  care 
counselling  function  is  regarded  by  some  writers  as  an  important  aspect 
of  child  care  worker  training.  Bettelheim  says  "all  staff  members  must, 
as  a  minimum,  have  sufficient  intelligence,  education,  sensitivity  and 
devotion  to  others  to  be  able  to  become  therapists. In  surveying 
child  care  workers  at  a  national  conference  on  training,  Mayer  (1969) 
reports  that  personality  factors  such  as  self-control,  tenacity,  honesty, 
a  non-judgmental  attitude  were  regarded  by  child  care  workers  as  im- 


portant.  According  to  Goocher  (1978),  the  first  step  in  training  is 
the  selection  of  workers  who  show  energy,  creativity,  brightness, 
expressiveness,  effectiveness  in  impacting  upon  their  environment  and 
life  experiences  beyond  going  to  school  and  looking  for  a  job.  Hem- 
bling  and  Mossing  (1978)  describe  the  selection  of  helpful  people  to 
undergo  training  as  child  care  workers.  Helpful  people  are  identi¬ 
fied  as  those  who  display  self-awareness  and  emotional  integration* 
Standards  and  Evaluation 

Standards  for  training  programs  for  child  care  workers  do  not 
appear  to  be  widely  developed.  A  proposed  standard  for  in-service 
training  for  the  Alberta  Association  of  Child  Care  Centres  provides  a 
partial  outline  of  content,  to  include:  the  theoretical  model  and  phil¬ 
osophy  of  the  employing  agency  as  well  as  its  rules,  regulations  and 
policies,  child  advocacy,  communication  skills  including  report  writ¬ 
ing,  methods  of  behaviour  observation,  personnel  roles,  agency  child 
care  practices.  It  also  indicates  the  worker's  right  to  suitable  super¬ 
vision.  In-service  training  and  adequate  supervision  are  also  standards 
of  the  Child  Welfare  League  of  America,  but  specific  content  or  methods 
are  not  indicated.  In  Ontario,  a  set  of  Provincial  program  guidelines 
exist  for  colleges  of  applied  arts  and  technology.  These  guidelines  were 
developed  from  the  functional  job  analysis  and  DACUM  project  described 
previously.  Rather  than  prescribing  coursework,  these  guidelines  indi¬ 
cate  the  functions  a  graduate  must  be  able  to  perform  before  being  suit¬ 
ably  prepared  for  a  child  care  worker  position.  The  guidelines  differ¬ 
entiate  between  general  and  professional  areas  of  study,  general  areas 
being  general  education  courses  or  electives  as  required  by  the  respon¬ 
sible  ministry,  professional  areas  including:  policy  and  procedures, 
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parenting  skills,  theory  and  practice  of  therapeutic  activities,  inter¬ 
viewing  and  counselling  skills,  child  care  work  methodology,  family 
work,  treatment  planning,  theory  and  practice  of  working  with  groups, 
community  resources,  professional  development,  communication  skills. 

The  guidelines  prescribe  1400  hours  as  a  minimum  for  supervised  field 
placement  during  the  program,  specify  that  the  supervisor  must  be  a 
graduate  child  care  worker  and  require  that  specific  learning  goals  and 
plans  be  set. 

In  his  speech  to  the  conference  in  1975  on  Child  Care  in  a  Changing 
World,  William  Klein  posited  the  importance  of  evaluation  of  child  care 
training  programs.  He  maintained  that  ongoing  evaluation  ought  to  occur, 
assessing  not  just  changes  to  students  through  training  but  also  the 
impact  of  trained  workers  on  the  children  with  whom  they  work.  He  held 
that  such  evaluation  has  implications  for  funding  as  well  as  for  the  de¬ 
velopment  of  knowledge  in  the  field.  An  evaluation  of  the  University  of 
Pittsburgh  Baccelaureate  program  in  Child  Development  and  Child  Care 
used  a  child  development  information  inventory  as  a  basis  for  testing 
Associate,  Bachelor’s  and  Master’s  degree  graduates.  The  results  indi¬ 
cated  that  Master's  degree  graduates  scored  highest,  followed  by  Bach¬ 
elor's  degree  graduates  and  associate  degree  graduates.  A  survey  of 
employers  showed  the  reverse  order  in  terms  of  ratings  of  effectiveness 
in  working  with  children.  A  1976  evaluation  of  The  Child  Care  Worker 
program  at  Fanshawe  College  in  Ontario  employed  a  professional  judgment 
approach  to  assessing  both  the  adequacy  of  graduates  and  the  suitability 
of  program  content.  The  evaluation  committee  judged  that  the  program 
had  met  both  goals  successfully,  recommending  some  alterations  to  sel¬ 


ected  courses. 
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CHAPTER  THREE 


NATURE  OF  THE  STUDY 


Need  for  the  Study 

Grant  MacEwan  Community  College  is  committed  to  a  policy  of 
periodic  program  evaluations  to  ensure  program  relevance  and  effec¬ 
tiveness.  The  present  Youth  Development  Program,  having  evolved  since 
its  inception  in  1972,  is  thought  by  its  Head  to  require  a  validation 
of  its  present  content  and  structure  by  relevant  constituents  inclu¬ 
ding  students,  graduates,  faculty,  advisors,  and  employers  of  gradu¬ 
ates.  Certain  developments  in  the  field  further  encouraged  such  an 
evaluation  at  this  time.  The  provincial  department  of  Social  Services 
and  Community  Health  has  completed  a  redefinition  of  the  Child  Care 
Worker  function  for  which  most  program  graduates  are  being  prepared. 

At  the  same  time  the  Alberta  Association  of  Child  Care  Centres  is  com¬ 
pleting  a  set  of  standards  for  child  care  centres  some  of  which  have 
implications  for  the  training  of  child  care  workers.  It  is  important, 
then,  to  ascertain  whether  the  program  as  it  exists  presently  will 
adequately  prepare  counsellors  for  this  function.  Both  the  relevance 
of  program  objectives  to  the  child  care  counselling  function  in  infor¬ 
mation,  skill,  and  attitude  areas  and  the  effectiveness  of  the  program 
in  enabling  students  to  meet  these  objectives  was  thought  to  require 
scrutiny.  Information  generated  through  the  study  will  serve  as  a  basis 
for  program  modification  both  in  terms  of  its  objectives  and  its  manner 
of  implementation. 
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Usage  of  Terms 

For  the  purposes  of  this  study,  the  following  terms  will  be  used 
in  the  manner  indicated: 

Children  or  youth  "at  risk":  children  or  youth  suffering 
from  neglect,  being  emotionally  or  behaviourally 
disturbed,  or  being  in  a  condition  of  juvenile 
delinquency. 

Child  care  worker  (counsellor) :  one  who  is  employed  in  a 
capacity  of  providing  care,  physical  and  emotional,  to 
children  or  youth  at  risk  who  are  involved  in  some  form 
of  residential  treatment  program. 

Youth  worker  (counsellor) :  one  who  is  employed  in  a  capa¬ 
city  of  counselling  youth  at  risk  who  are  involved  in 
community-based  counselling  programs. 

Child  care/youth  counselling:  a  broader  designation  inclu¬ 
ding  counselling  and  care-giving  in  residential  treatment 
and  community-based  counselling  programs  for  children  and 
youth  at  risk. 

Information  objectives:  those  objectives  referring  to  the 
understanding  of  data,  concepts,  principles. 

Skill  objectives:  those  objectives  referring  to  the  utili¬ 
zation  of  concepts,  principles  in  interacting  with  people 
or  the  physical  environment. 

Attitude  objectives:  those  objectives  referring  to  values, 
beliefs,  emotions,  attitudes,  self-awareness. 

Overall  program  goals:  the  most  general  statements  made  of 
the  primary  purpose  for  the  program's  existence. 
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Final  program  objectives:  objectives  articulated  at  a  total 
program  level  which  are  more  specific  than,  and  which 
are  regarded  as  enabling  objectives  to,  overall  program 
goals. 

Interim  program  objectives:  objectives  articulated  at  the 
individual  course  level  which  are  more  specific  than,  and 
which  are  regarded  as  enabling  objectives  to,  final  program 
objectives. 

Instructional  factors:  elements  of  the  physical  environment, 
instructional  methodology,  course  design  and  structure  which 
impact  upon  or  comprise  the  instructional  process. 

Objectives  of  the  Study 

The  objectives  of  the  study  revolved  around  four  major  areas  of 
concern:  the  relevance  of  program  goals  and  objectives,  the  effective¬ 
ness  of  program  instruction,  the  achievement  of  program  goals  and  ob¬ 
jectives,  and  trends  in  the  child  care/youth  counselling  field  which  may 
have  an  impact  upon  the  program. 

More  specifically  the  evaluation  was  concerned  with  the  assess¬ 
ment  of : 

A.  The  relevance  of  program  goals  and  objectives,  specifically 

1.  The  relevance  of  overall  program  goals  to  the 
stated  educational  goals  of  students. 

2.  The  relevance  of  overall  program  goals  to  the  needs 

of  the  child  care/youth  counselling  field,  as  perceived 
by  child  care  (counselling)  centres,  program  advisors 


and  faculty. 
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3.  The  relevance  of  final  program  objectives  to  the  child 
care/youth  counselling  function,  as  perceived  by  child 
care  (counselling)  centres  and  by  graduates  presently 
or  previously  employed  in  the  field. 

The  effectiveness  of  program  instruction,  specifically 

1.  Program  design  comparisons  among  similar  Community 
College  programs  in  Canada. 

2.  The  effectiveness  of  the  total  program  in  enabling 
the  achievement  of  final  objectives,  as  perceived  by 
program  graduates. 

3.  The  effectiveness  of  selected  program  components  in 
enabling  the  achievement  of  overall  program  goals, 
as  perceived  by  program  graduates. 

4.  The  effectiveness  of  individual  courses  in  enabling 
the  achievement  of  interim  objectives,  as  perceived 
by  students. 

5.  The  effectiveness  of  instructional  factors  in  indivi¬ 
dual  courses,  field  placement  and  integration  seminars 
as  perceived  by  students. 

6.  The  effectiveness  of  instructional  factors  in  indivi¬ 
dual  courses,  field  placement  and  integration  seminars, 
as  perceived  by  graduates. 

The  achievement  of  program  goals  and  objectives,  specifically 

1.  The  achievement  of  overall  program  goals,  as  perceived 
by  faculty,  program  advisors,  child  care  (counselling 
centres,  and  graduates. 
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2.  Summary  of  student  graduation  and  graduate  employment. 

3.  1977/78  Graduating  student  performance  in  selected  areas 
as  rated  by  agency  field  placement  supervisors. 

4.  Skill  effectiveness  of  graduates  employed  in  a  child  care/ 
youth  counselling  capacity,  as  perceived  by  immediate 
supervisors. 

D.  Trends  in  the  child  care/youth  counselling  field  with  potential 
impact  upon  the  program. 

Scope  and  Limitation  of  the  Study 

The  scope  of  the  study  included:  1)  the  assessment  of  program  and 
college  documentation  relevant  to  the  evaluation  concerns,  2)  the  assess¬ 
ment  of  graduate  opinion  as  to  the  program ?s  achievement  of  overall  goals, 
the  extent  to  which  the  program  enabled  their  achievement  of  final  ob¬ 
jectives,  the  effectiveness  of  selected  instructional  factors  in  enabling 
this  achievement,  3)  the  assessment  of  opinions  of  graduates  presently 
or  previously  employed  as  child  care  or  youth  workers  (counsellors)  as 
to  the  relevance  of  program  objectives  to  the  child  care/youth  counsel¬ 
ling  function  with  which  they  were  most  familiar,  4)  the  assessment  of 
student  opinion  as  to  their  achievement  of  interim  objectives  and  the 
effectiveness  of  selected  instructional  factors  in  enabling  this  achieve¬ 
ment,  5)  the  assessment  of  opinions  of  child  care  (counselling)  centres 
as  to  the  relevance  of  program  goals  and  objectives  to  the  needs  of  the 
field  and  the  child  care/youth  counselling  function  as  performed  in 
their  centres,  as  well  as  to  the  program’s  achievement  of  overall  goals, 

6)  the  assessment  of  opinions  of  program  faculty,  advisors  as  to  the 
relevance  of  program  goals  to  the  needs  of  the  child  care/youth  counsel- 
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ling  field,  and  as  to  the  program’s  achievement  of  these  goals,  7) 
the  assessment  of  opinions  of  supervisors  of  graduating  and  graduate 
students  working  in  the  child  care/youth  counselling  field  as  to 
their  effectiveness  in  selected  skills,  8)  the  assessment  of  opinion 
held  by  government  personnel  in  the  child  welfare  area,  by  program 
advisors  and  by  child  care  (counselling)  centres  as  to  trends  in  the 
child  care/youth  counselling  field  and  the  prospective  role  of  the 
Youth  Development  program  in  offering  educational  services  to  child 
care  workers  (counsellors)  already  employed  in  the  field. 

The  study  was  limited  by  the  following  factors: 

1.  The  assumption  that  the  questionnaires  were  adequately  designed 
to  elicit  the  opinions  intended. 

2.  The  assumption  that  the  questionnaires  which  were  completed 
accurately  represented  the  opinions  of  those  who  completed  them. 

3.  The  assumption  that  respondents  had  similar  understanding  as 
to  the  various  statements  and  descriptions  included  in  the 
questionnaires. 

4.  The  assumption  that  opinions  expressed  were  not  unduly  affected 
by  the  knowledge  by  most  respondents  of  the  person  conducting 
the  survey  and  the  fact  that  he  is  the  program  head. 

5.  The  assumption  that  opinions  by  graduates  were  not  affected  by 
their  intervening  work  experiences  since  graduation. 

6.  The  inclusion  of  child  care  (counselling)  centres  in,  and  the 
exclusion  of  youth  work  (counselling)  agencies  from,  the 
assessment  of  the  relevance  of  program  objectives  to  the  child 
care/youth  counselling  function. 
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Evaluation  Design 

This  study  may  be  considered  a  form  of  context  evaluation  ac¬ 
cording  to  Stuff lebeam' s  schema  in  that  its  primary  concern  was  "to 
provide  a  rationale  for  determination  of  objectives"^  Operating  in 
both  contingency  and  congruence  modes  in  examining  diverse  elements 
of  the  program  it  was  focused  upon  the  further  definition  of  program 
goals  and  objectives  in  response  to  expressed  needs  and  future  trends 
in  the  child  care/youth  counselling  field  as  well  as  in  response  to 
identified  incongruence  between  what  was  intended  and  observed  espec¬ 
ially  in  terms  of  instructional  factors  and  program  outcomes. 

In  the  contingency  mode  "context  evaluation  searches  for  opportu¬ 
nities  and  pressures  outside  of  the  immediate  system  to  promote  improve- 
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raent  within  it... (and)  also  probes  the  future".  In  asking  agencies  in 
their  field  to  discuss  the  importance  of  overall  program  goals  to 
meeting  their  needs  vis  a  vis  educational  services,  in  asking  graduates 
to  indicate  the  potential  role  of  the  program  in  providing  further  edu¬ 
cational  services  and  in  asking  a  variety  of  people  involved  in  child 
care/youth  counselling  to  identify  and  discuss  future  trends  in  the 
field,  the  evaluation  was  operating  in  a  contingency  mode.  Also  within 
this  mode  was  that  part  of  the  evaluation  assessing  the  perceived  rele¬ 
vance  of  present  program  objectives  to  the  child  care/youth  counselling 
function  by  employing  agencies  and  by  program  graduates  working  in  the 
field. 


Those  aspects  of  the  evaluation  related  to  the  congruence  mode 
included  the  assessment  of  opinion  concerning  program  achievement  of 
its  intended  outcomes  (program  goals  and  objectives)  and  transactions 
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(instructional  factors  and  methodologies),  to  use  two  elements  of 
Stake's  trichotomy  of  antecedent,  transaction,  and  outcome.  Outcomes 
scrutinized  included  skill  levels  of  graduate  and  graduating  students, 
graduate  employment  and  judgments  by  constituents  concerning  overall 
program  goal  achievement.  The  transactions  scrutinized  included  a 
variety  of  instructional  factors  and  methods  impacting  upon  or  compri¬ 
sing  the  instructional  process.  In  the  absence  of  formal  standards  with 
regard  to  outcome  or  transactions,  relative  comparisons  were  made  be¬ 
tween  the  program  evaluated  and  other  programs  with  similar  goals,  in 
terms  of  curriculum  content.  Absolute  comparisons  were  made  between 
program  curriculum  content  and  judgements  by  child  care  (counselling) 
centres  and  program  graduates  as  to  what  that  content  ought  to  be. 


The  general  organizational  plan  for  the  evaluation  issued  from 

both  Stuff lebeam's  definition  of  educational  evaluation  as  the  "process 

of  delineating,  obtaining  and  providing" ^information  to  be  used  in 

decision-making,  and  his  simplified  conceptualization  of  an  education 
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system  as  "having  an  input,  a  process,  and  an  output  .  Input  refers  to 
the  raw  materials  of  the  system  (eg.  students,  faculty,  curriculum), 
process,  the  interaction  of  inputs  to  produce  change,  and  output,  the 
changed  elements  which  originally  entered  the  system.  (See  figure  6) 

To  enable  the  process  of  delineating  and  obtaining  decision  related  in¬ 
formation  the  following  activity  plan  was  implemented. 

1.  Related  to  input  factors:  a)  collection  of  descriptive  data 
regarding  selected  student  and  faculty  characteristics 

b)  articulation  of  overall  program 


goals  and  final  objectives 


. 

. 

•  •  I 
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Figure  6 

Input-Process-Output  Analogy  of  an  Educational  System 
(Adapted  from  Stufflebeam,  Educational  Evaluation  and  Decision  Making,  p.  125) 


c)  outlining  of  historical  and 


philosophical  contexts  of  the  program  and  the  college 

d)  survey  of  graduates  employed  in 
the  field  and  child  care  (counselling)  centres  for  opin¬ 
ions  concerning  the  relevance  (in  terms  of  importance 
and  frequency  of  use)  of  final  program  objectives  in  in¬ 
formation,  skill  and  attitude  areas  to  the  child  care/ 
youth  counselling  function 

e)  survey  of  advisors,  faculty  and 
child  care  (counselling)  centres  as  to  their  perceptions 
of  the  importance  of  overall  program  goals 

f)  survey  of  advisors  and  others  in 
the  field  for  information  concerning  trends  in  the  child 
care/youth  counselling  field. 

Related  to  process  factors:  a)  outlining  of  program  components, 
courses,  and  instructional  factors,  their  intended  re¬ 
lationships  to  interim  and  final  program  objectives,  and 
the  learning  opportunities  they  are  intended  to  provide 

b)  surveying  of  graduates  as  to  their 
opinions  of  i)  the  effectiveness  of  program  components, 
specifically  field  placement,  skill  development,  personal 
development,  program  information  coursework,  academic 
services  coursework,  elective  courses  in  contributing  to 
achievement  of  overall  program  goals,  ii)  the  overall 
quality  of  individual  courses  within  the  program,  and  iii) 
the  effectiveness  of  the  program  as  a  whole  in  enabling 
them  to  meet  final  program  objectives 
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c)  surveying  of  students  as  to  their 
opinions  of  the  effectiveness  of  various  instructional 
factors  in  contributing  to  the  achievement  of  interim  pro¬ 
gram  objectives,  and  as  to  the  effectiveness  of  individual 
courses  in  enabling  them  to  meet  interim  (course)  objectives 

d)  comparison  of  this  program  with 
similar  programs  offerred  elsewhere  in  terms  of  curriculum 
design  and  content. 

3.  Related  to  output  factors:  a)  survey  of  graduates,  faculty, 

advisors  and  child  care  (counselling)  centres  as  to  their 
opinions  of  the  extent  of  achievement  of  overall  program  goals 

b)  survey  of  graduates  as  to  information 
concerning  the  extent  to  which  their  goals  for  the  program 
were  met,  including  employment  histories,  job  satisfaction 
and  their  perception  of  their  effectiveness 

c)  survey  of  field  placement  supervisors 
as  to  their  opinions  of  the  effectiveness  of  program  gradu- 
ands  on  selected  child  care/youth  counselling  skills 

d)  survey  of  immediate  supervisors  of 
graduates  employed  in  the  field  as  to  their  opinions  of  the 
effectiveness  of  graduates  on  selected  child  care/youth 
counselling  skills. 

Populations  and  Samples 

In  terms  of  the  graduate  survey,  the  population  consists  of  pre¬ 
sent  and  future  graduates  of  the  Youth  Development  Program  of  Grant 
MacEwan  Community  College:  the  sample  consists  of  all  graduates  who 
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graduated  from  the  program  between  1974  and  1977. 

In  terma  of  the  student  survey,  the  population  consists  of  pre¬ 
sent  and  future  students  of  the  Youth  Development  Program  of  Grant 
MacEwan  Community  College:  the  sample  consists  of  all  students  enrolled 
in  the  program  during  the  1977/78  terra. 

In  terms  of  the  child  care  (counselling)  centres  survey,  the  pop¬ 
ulation  consists  of  all  child  care  (counselling)  centres  in  Alberta: 
the  sample  consists  of  all  child  care  (counselling)  centres  in  the 
Edmonton  area  and  four  from  southern  Alberta  selected  because  of  expres¬ 
sed  interest  in  child  care  worker  (counsellor)  training. 

In  terms  of  faculty  and  advisor  surveys,  the  population  consists 
of  all  present  and  future  faculty  and  advisors  of  the  Youth  Development 
Program  of  Grant  MacEwan  Community  College:  the  sample  consists  of 
faculty  and  advisors  of  the  program  during  the  term  1977/78. 

Development  of  Research  Instruments 

Information  was  gathered  through  existing  collections  of  data  in¬ 
cluding  the  Grant  MacEwan  Community  College  Student  Entrance  Question¬ 
naire,  personnel  files,  calendar  and  program  documents  as  well  as 
through  interviews  and  questionnaires.  Three  questionnaires  were  de¬ 
veloped  for  use  with  graduates,  students  and  child  care  (counselling) 
centres.  Often  used  models  for  questionnaire  development  were  instru¬ 
ments  developed  by  the  Course  and  Program  Development  department  of 
Grant  MacEwan  College  and  the  Personnel  Research  Department  of  Ontario 
Hydro. 


Questionnaire  development  began  with  an  analysis  of  the  original 
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program  proposal  to  the  Alberta  Colleges  Commission  specifically  to 
distill  from  this  document  the  overall  program  goals  intended  at  the 
time  by  initial  designers  of  the  program.  They  were  judged  to  be: 

(l)to  prepare  people  as  specialists  in  understanding  and  working  with 
young  people,  (2)  to  provide  realistic,  practical  training  for  people 
working  with  youth,  and  (3)  to  provide  existing  staff  within  various 
institutions  and  agencies  with  the  opportunity  to  upgrade  themselves. 

Development  continued  with  a  search  of  program  documentation  such 
as  program  and  course  descriptions  as  well  as  program  and  course  cur¬ 
riculum  outlines  in  order  to  identify  both  the  interim  objectives  on  a 
course  basis  and  the  final  objectives  for  the  program  in  information, 
skill  and  attitude  areas.  Individual  interviews  and  a  faculty  group 
discussion  were  utilized  to  clarify  these  various  objectives  and  to 
chart  the  articulation  of  courses  with  one  another  in  terms  of  their  ob 
jectives.  The  differentiation  among  information,  skill  and  attitude 
objectives  was  made  partly  as  a  convenience  to  child  care  (counselling) 
centre  personnel  and  relevant  government  personnel  who  differentiate 
much  in  this  manner  by  working  from  identification  of  tasks  to  identi¬ 
fication  of  competence  areas,  to  identification  of  the  skills  required 
to  perform  adequately  in  the  competence  areas,  to  the  identification  of 
information  and  sub-skills  required  to  perform  individual  skills.  This 
process  is  derived  from  Fine's  Functional  Job  Analysis  approach  and  the 
DACUM  extension  of  this  approach  as  used  by  the  governments  of  Ontario 
and  the  North  West  Territories  in  articulating  skill  clusters  or  com¬ 
petence  areas  for  the  child  care/youth  counselling  function  and  ulti¬ 
mately  used  in  curriculum  development  in  those  areas.  The  addition  of 
attitude  objectives  results  from  an  emphasis  by  faculty  of  the  program 
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on  certain  objectives  which  relate  more  to  values,  beliefs,  attitudes, 
emotions  or  self-awareness  than  they  do  to  either  information  or  skill. 
This  category  partly  reflects  affective  behaviour  as  defined  by  Bloom 
and  Krathwohl.  Fourteen  information  objectives  were  identified,  as 
were  sixteen  skill  objectives  and  twelve  attitude  objectives  as  the 
total  of  final  program  objectives.  Clarified  course  objectives  were 
identified  as  interim  objectives  which  had  an  enabling  relationship  to 
the  final  objectives.  These  interim  objectives  were  summarized  for  the 
sake  of  brevity  and  outlined  beneath  final  objectives  on  the  question¬ 
naires  to  both  graduates  and  child  care  (counselling)  centres.  On  the 
student  questionnaire  the  interim  objectives  were  fully  outlined  on  a 
course  by  course  basis. 

The  Graduate  Questionnaire 

This  questionnaire  comprised  of  forty-four  pages  and  required 
approximately  two  hours  to  complete.  It  began  with  seventeen  questions 
related  to  background  prior  to  enrolment  and  work  history  and  satis¬ 
factions  since  graduation.  These  were  followed  by  the  final  program  ob¬ 
jectives  in  information,  skill,  and  attitude  areas  with  a  rating  scale 
from  one  through  five:  not  effective,  somewhat  effective,  effective, 
very  effective,  and  don't  know.  Graduates  were  requested  to  indicate 
their  opinions  as  to  the  effectiveness  of  the  program  in  helping  them 
achieve  the  objectives  listed,  according  to  this  scale.  Additional  com¬ 
ments  were  invited.  Following  this  section  graduates  were  asked  to 
rate  fourteen  courses  in  terms  of  the  need  for  improvement  on  seventeen 
instructional  factors  (for  example,  grading  system,  class  size,  amount 
of  time).  This  aspect  of  the  questionnaire  was  closely  modelled  after 
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the  course  evaluation  questionnaire  developed  and  widely  employed  over 
the  past  few  years  by  the  Course  and  Program  Development  Department  of 
Grant  MacEwan  Community  College.  They  used  a  response  key  which  ranged 
from  1  through  6:  No  improvement  needed,  very  little  improvement  needed, 
some  improvement  needed,  major  improvement  needed,  don't  know,  and  not 

applicable.  Each  list  of  instructional  factors  was  followed  by  a 

» 

question  eliciting  graduate’s  opinion  as  to  the  overall  quality  of  the 
course  just  rated.  A  scale  of  1.  Excellent,  2.,  3.  Satisfactory,  4., 

5.  Very  Poor  was  used  in  this  regard.  Using  the  same  need  for  improve¬ 
ment  response  key  as  used  with  individual  courses,  the  graduate  was  then 
asked  to  rate  seventeen  factors  related  to  their  field  placement 
(practicum),  again  including  factors  such  as  grading,  amount  of  time  as 
well  as  the  opportunities  field  placements  were  intended  to  provide. 

Two  remaining  items  were  a  request  for  suggestions  as  to  alternative 
scheduling  of  field  placements  and  a  request  for  any  additional  comments 
related  to  field  placement.  Integration  seminar  evaluation  followed 
with  seven  items  related  to  learning  opportunities  and  other  aspects  of 
the  learning  environment  such  as  class  size,  content  outline  and  eval¬ 
uation  procedures.  Graduates  once  more  used  the  need  for  improvement 
scale  as  outlined  above.  Additional  comments  were  invited. 

The  next  section  was  completed  only  by  graduates  who  had  worked  or 
were  working  in  some  child  care/youth  counselling  capacity.  Keeping 
this  function  in  mind,  they  were  to  rate  each  of  the  forty- two  final  pro¬ 
gram  objectives  in  information,  skill,  and  attitude  areas  as  to  its 
importance  to  the  performing  that  function  and  its  frequency  of  use  while 
performing  that  function.  This  aspect  of  the  questionnaire  was  closely 
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modelled  after  a  job-composition  evaluation  developed  and  implemented 
by  Mr.  R.  Sawchuk  of  the  Personnel  Research  Department  of  Ontario 
Hydro.  Arrayed  to  the  left  of  the  list  of  objectives,  the  importance 
rating  scale  was:  1.  Necessary  -  Can't  do  without,  2.  Important  - 
Should  have,  3.  Useful  -  Nice  to  have  and  4.  Not  necessary.  This  scale 
was  outlined,  defined  and  demonstrated  with  an  example  in  the  instruc¬ 
tions,  as  follows: 

DEFINITIONS  OF  RATING  SCALE: 

IMPORTANCE  TO  EFFECTIVE  JOB  PERFORMANCE 


This  scale  is  designed  to  determine  how  important  a  particular 
objective  is  to  being  an  effective  child  care/youth  counsellor. 

The  scale  ranges  from  "1"  to  "4",  with  respective  numbers 
indicating: 

1.  NECESSARY  -  CAN'T  DO  WITHOUT  —  The  job  can't  be  done  without 
this  information,  skill,  or  attitude,  e.g.  counsel  people 
without  having  adequate  communication  skills. 

2.  IMPORTANT  -  SHOULD  HAVE  —  The  person  should  have  this  infor¬ 
mation,  skill,  or  attitude:  it  would  be  difficult  to  do  the  job 
without  it.  e.g.  represent  a  child's  interests  in  court  with¬ 
out  knowing  policies  and  procedures  of  Juvenile  Court. 

3.  USEFUL  -  NICE  TO  HAVE  —  It  would  be  nice  to  have  this  infor¬ 
mation,  skill,  or  attitude  but  you  could  get  by  without  it. 
e.g.  driving  skills  which  allow  you  to  use  an  agency  vehicle 
although  there  are  others  who  are  usually  available  to  drive. 

4.  NOT  NECESSARY  —  This  information,  skill,  or  attitude  is  not 
called  for  at  all  in  performing  the  job,  e.g.  employee  selection 
interview  skill  if  a  person  is  never  involved  in  hiring  staff. 

Arrayed  to  the  right  of  the  list  of  objectives  was  the  frequency  of 
use  rating  scale,  which  was:  1.  Very  often  -  Daily,  2.  Often  -  Weekly, 

3.  Occasionally  -  Monthly,  4.  Seldom  -  Less  often  than  monthly,  5.  Never. 
This  scale  was  further  explained  in  the  instructions  preceding.  For 
each  of  the  forty-two  objectives,  then,  graduates  were  to  rate  both  its 
importance  and  frequency  of  use  in  the  child  care/youth  counselling 
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function  with  which  they  were  most  familiar.  This  section  was  followed 
by  an  open  item  requesting  that  the  graduate  list  any  objectives  in  the 
information,  skill,  or  attitude  areas  which  they  believed  ought  to  be 
included  in  the  program  to  prepare  people  better  for  a  child  care  or 
youth  worker  (counsellor)  role.  They  were  asked  to  rate  these  suggested 
additions  as  to  importance  and  frequency  of  use  using  the  scale  des¬ 
cribed  above.  The  fifth  major  section  of  the  questionnaire  asked  gradu¬ 
ates  to  rate  the  achievement  by  the  program  of  its  overall  goals  and  the 
contribution  of  various  components  of  the  program  to  this  achievement. 

A  five  point  scale:  1.  Strongly  agree,  2.  Agree,  3.  Don’t  know, 

4.  Disagree,  5.  Strongly  disagree  was  arrayed  beneath  each  of  the  three 
overall  goals  for  the  program  as  well  as  beneath  statements  that  field 
placement,  program  information  coursework,  academic  service  courses, 
skill  development  and  personal  development  components  contributed  signi¬ 
ficantly  to  achieving  the  goals.  Graduates  were  asked  if  they  thought 
the  program  should  be  involved  in  providing  educational  services  to  them 
and  others  in  the  field.  They  were  then  invited  to  suggest  content  areas 
and  formats  which  they  would  like.  The  final  section  of  the  question¬ 
naire  included  five  questions  and  statements  concerning  elective  policy, 
selection  and  quality.  They  were  invited  to  comment  on  the  questionnaire 
as  a  whole. 

This  questionnaire  was  first  piloted  on  a  group  of  eight  graduates 
in  order  to  determine  if  any  modifications  to  the  instrument  were  required 
for  better  understanding  of  items  or  ease  of  responding.  Some  modifi¬ 
cations  in  wording  and  display  resulted. 
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Child  Care  (Counselling)  Centre  Questionnaire 

This  questionnaire  began  by  outlining  the  three  overall  objec¬ 
tives  of  the  program  and  asking  the  respondents  to  indicate  their 
opinion  as  to  the  extent  to  which  they  believed  the  program  achieved 
each  goal  and  as  to  the  importance  of  that  goal  to  the  needs  of  their 
agency.  The  scale  on  which  they  rated  goal  achievement  was:  1.  Very 
well,  2.,  3.  Adequately,  4.,  5.  Poorly,  6.  Cannot  judge.  The  second 
scale,  related  to  the  importance  of  each  goal  to  the  needs  of  their 
agency,  was:  1.  Very  important,  2.  Important,  3.  Not  very  important, 

4.  Not  important  at  all,  5.  Cannot  judge.  They  were  invited  to  comment 
further  after  each  of  the  six  ratings.  There  followed  a  question  ask¬ 
ing  for  their  rating  of  the  job  performance,  overall,  of  graduates  who 
were  or  had  been  employed  by  their  agency. 

The  second  section  of  this  questionnaire  duplicated  exactly  the 
section  of  the  graduate  questionnaire  which  requested  ratings  of  impor¬ 
tance  and  frequency  of  use  for  each  of  the  forty-two  final  program  ob¬ 
jectives.  Centres  rated  these  objectives  with  regard  to  the  first  or 
beginning  level  child  care  worker  (counsellor)  in  their  settings. 

Centres  were  similarly  invited  to  suggest  additional  objectives  in  in¬ 
formation,  skill,  or  attitude  areas  which,  in  their  judgment,  would 
contribute  to  a  better  trained  graduate. 

Advisor  and  Faculty  Interview  Format 

Advisors  and  faculty  were  invited  to  rate  achievement  and  impor¬ 
tance  to  the  field  of  overall  program  goals  using  the  same  rating  scales 
as  employed  on  the  child  care  (counselling)  centres  questionnaire.  Ad¬ 
visors  were  further  invited  (by  an  open  question)  to  outline  trends  in 
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the  child  care/youth  counselling  field  which  might  impact  upon  the 
program.  Two  unofficial  advisors,  the  assistant  Director  of  Child 
Welfare  and  the  Program  Supervisor  for  children  twelve  to  sixteen 
years,  both  of  the  Child  Welfare  Branch  of  Alberta  Social  Services  and 
Community  Health  were  similarly  invited  by  open  question  to  outline 
trends  in  child  care/youth  counselling.  Faculty  were  further  reques¬ 
ted  to  give  their  opinions  as  to  the  major  goal(s)  of  the  program 
from  among  personal  development,  occupational  upgrading,  preparation 
for  career,  preparation  for  further  education,  social  or  recreational 
activity  or  other. 

Student  Questionnaire 

The  student  questionnaire  included  a  course  evaluation  for  each 
program  course  in  which  the  student  was  registered  in  the  1977/78  term. 
First  year  students  evaluated  twelve  courses,  including  field  placement 
and  integration  seminars.  Second  year  students  evaluated  six  courses, 
their  first  and  second  year  field  placements  and  integration  seminars. 

Again,  the  model  for  much  of  this  questionnaire  was  that  of  the 
Course  and  Program  Development  Department  of  Grant  MacEwan  Community 
College. 

The  evaluation  of  each  course  began  with  a  request  that  students 
give  their  opinions  as  to  the  extent  of  effectiveness  of  that  course  in 
enabling  them  to  achieve  the  interim  objectives  for  which  the  course 
was  designed.  Students  rated  this  effectiveness  for  each  interim  ob¬ 
jective  using  this  scale:  1.  Not  effective,  2.  Somewhat  effective, 

3.  Effective,  4.  Very  Effective,  5.  Don't  know.  An  open  request  for  fur¬ 
ther  comments  followed  these  ratings. 
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Then,  using  the  need  for  improvement  response  key  of:  1.  No 
improvement  needed,  2.  Very  little  improvement  needed,  3.  Some  im¬ 
provement  needed,  4.  Major  improvement  needed,  5.  Don't  know  and 
6.  Not  applicable,  students  rated  nineteen  instructional  factors  for 
each  course.  They  also  rated  the  effectiveness  of  instructional 
methods  used  in  each  course,  using  a  scale  of  1.  Very  effective,  2., 

3.  Effective,  4.,  5.  Not  at  all  effective.  Each  course  evaluation 
ended  with  a  request  for  student  opinion  as  to  overall  course  quality 
according  to  the  scale:  1.  Excellent,  2.,  3.  Satisfactory,  4.,  5.  Very 
poor.  Additional  comments  were  invited. 

Data  Collection  Procedure 

A  list  of  graduates  of  the  program  was  generated  from  class  lists 
and  registrar's  records.  All  graduates  received  a  letter  outlining  what 
was  going  to  be  asked  of  them  and  the  purpose  of  the  evaluation.  As 
many  graduates  as  could  be  located  were  further  contacted  by  mail  or 
telephone  and  invited  to  take  part  in  the  evaluation  by  completing  the 
graduate  questionnaire  either  at  their  home  or  at  the  college.  Eight 
graduates  comprised  a  pilot  group  to  check  the  instrument  for  ease  of 
understanding  and  responding.  An  instructional  assistant  at  the  college 
made  the  telephone  contacts,  distributed  the  instrument,  and  arranged 
facilities  for  graduates  who  preferred  to  complete  the  questionnaire  at 
the  college.  Neither  the  program  head  nor  any  faculty  were  present 
while  questionnaires  were  being  completed. 

Students  were  given  individual  course  evaluations  at  the  end  of 
the  trimester  during  which  they  were  registered  in  each  course.  Evalu¬ 
ations  were  distributed  and  collected  by  members  of  the  Student  Program 
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Committee  with  neither  the  Program  Head  nor  faculty  present  at  any  time 
during  the  process. 

All  child  care  (counselling)  centres  in  the  Edmonton  area  were 
mailed  the  questionnaire  for  centres,  which  was  accompanied  by  a  cover¬ 
ing  letter  explaining  the  purpose  of  the  evaluation.  Four  centres  from 
southern  Alberta  (three  from  Calgary,  one  from  Lethbridge)  were  also 
invited  to  complete  the  centres  questionnaire.  They  were  selected 
because  of  their  leadership  roles  in  the  Alberta  Association  of  Child 
Care  Centres  or  the  Provincial  Curriculum  Development  Committee  for 
Child  Care  Training. 

All  faculty,  advisors  and  government  personnel  were  personally 
interviewed  by  the  writer. 

Data  Processing  Procedure 

For  all  questionnaire  items  which  involved  closed  questions,  re¬ 
sponses  were  entered  through  the  terminal  at  Grant  MacEwan  College's 
Mill  Woods  Campus  into  the  University  of  Alberta  Computing  Services 
AMDAHL  V/470  computer.  The  Statistical  Package  for  the  Social  Sciences 
(SPSS),  Version  H  provided  the  analysis  of  data.  Elements  of  this 
analysis  utilized  for  this  study  included  absolute  frequencies  of  re¬ 
sponse,  relative,  adjusted  and  cumulative  frequencies  expressed  in  per¬ 
centages.  Means  were  used  where  judged  suitable,  being  adjusted  so  as 
to  reflect  responses  in  categories  excluding  Don't  know  or  Not  appli¬ 
cable.  In  considering  importance  and  frequencies  of  use  of  objectives, 
means  were  ranked  in  order  to  better  identify  those  more  or  less  im¬ 
portant  or  frequently  used  than  others.  Additional  comments  and 
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responses  to  open  ended  questions  were  transcribed  and  analyzed  for 
relevance  and  commonality  of  content  prior  to  being  summarized  and 
reported.  In  some  instances  additional  interviews  were  undertaken  in 
order  to  clarify  responses. 

Data  Display  Procedure 

After  compilation  and  analysis,  data  were  displayed  in  tabular 

form. 

Tables  2  through  4  refer  to  the  perceived  importance  of  overall 
program  goals  to  the  Child  Care/Youth  Counselling  field  (by  Child  Care 
(Counselling)  Centres,  Advisors  and  Faculty). 

Tables  5  through  16  refer  to  the  perceived  relevance  in  terms  of 
importance  and  frequency  of  use  of  final  program  objectives  to  the 
child  care/youth  counselling  function  (by  Child  Care  (Counselling) 
Centres  and  graduates  presently  or  previously  employed  in  the  field). 

Table  17  provides  comparisons  among  several  related  programs  as  to 
curriculum  content. 

Tables  18  through  20  refer  to  perceived  program  effectiveness  in 
enabling  the  achievement  of  final  program  goals  (by  graduates). 

Table  21  refers  to  the  perceived  contribution  of  program  compon¬ 
ents  to  achievement  of  overall  program  goals  (by  graduates). 

Tables  22  through  35  refer  to  the  perceived  effectiveness  of  in¬ 
dividual  courses  in  enabling  achievement  of  interim  (course)  objectives 
(by  students). 

Tables  36  through  89  refer  to  the  perceived  effectiveness  of  in¬ 
structional  factors  in  individual  courses,  field  placement  and  inte¬ 
gration  seminars  (by  students  and  graduates). 


Tables  90  and  91  refer  to  the  perceived  achievement  of  overall 
program  goals  (by  faculty,  advisors,  graduates,  and  child  care 
(counselling) centres) . 

Table  92  refers  to  job  satisfaction  of  program  graduates  pre¬ 
sently  employed  in  child  care/youth  counselling  or  social  work. 

Table  93  refers  to  the  evaluation  on  selected  skills  of  gradu¬ 
ating  students*  field  performance  (by  agency  field  supervisors). 

Table  94  refers  to  the  perceived  skill  effectiveness  of  gradu¬ 
ates  employed  in  child  care/youth  counselling  capacity  (by  immediate 
supervisors) . 

Summary 

In  order  to  assess  the  extent  to  which  the  Youth  Development 
Program  provides  effective  instruction  in  areas  relevant  now  and  in 
the  future  to  the  child  care/youth  counselling  field,  as  perceived 
by  various  constituents  including  employing  agencies,  this  study  was 
undertaken. 

Considering  various  selected  input,  process,  and  output  factors, 
the  chief  objectives  of  the  study  were  to  assess  the  relevance  of 
overall  program  goals  to  those  of  students  and  to  the  child  care/youth 
counselling  field,  the  extent  to  which  those  goals  are  judged  to  have 
been  met,  the  relevance  of  objectives  to  the  child  care/youth  counsel¬ 
ling  function,  the  extent  to  which  these  intended  objectives  are  ob¬ 
served  to  have  been  met,  the  extent  to  which  program  instruction  ef¬ 
fectively  contributes  to  the  achievement  of  these  objectives,  and 
finally,  trends  in  the  child  care/youth  counselling  field  which  may 
impact  upon  the  program. 
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Instrumentation  included  college  and  program  documents,  as  well 
as  structured  interviews  with  instructors  and  advisors.  Question¬ 
naires  were  developed  for  graduates,  students,  and  child  care  (coun¬ 
selling)  centres,  and  included  rating  scales  and  open  ended  questions 
relating  to  various  selected  issues.  Mail  returns,  interviews,  and 
questionnaires  completed  at  the  college,  comprised  the  data  collection 
process.  Responses  were  analyzed  through  the  computer  program  SPSS 
(Statistical  Package  for  Social  Sciences)  where  rating  scales  were 
involved  and  by  the  writer  where  open  ended  questions  were  involved. 
Results  are  displayed  in  a  series  of  tables  and  comment  summaries. 


CHAPTER  FOUR 


FINDINGS  OF  THE  STUDY 


This  chapter  outlines  the  findings  of  the  study  with  regard  to 
the  specific  evaluation  concerns.  Data  were  sought  from  program 
students,  faculty,  advisors  and  graduates  as  well  as  from  child  care 
(counselling)  centres,  selected  Child  Welfare  branch  personnel,  super¬ 
visors  in  child  care  (counselling)  centres. 

The  number  of  student  replies  varied  partly  due  to  differential 
enrollment  in  individual  courses  and  ranged  from  seventeen  to  thirty 
of  a  total  first  year  student  population  of  thirty-five  and  from 
fifteen  to  nineteen  of  a  total  second  year  student  population  of 
twenty-two,  at  the  time  of  questionnaire  distribution.  All  faculty 
teaching  more  than  one  course  (five  persons)  and  advisors  (five 
persons)  involved  during  the  1977/78  college  term  replied  to  their 
respective  questionnaires.  Of  fifty  graduates  to  the  end  of  the 
1976/77  term,  thirty-nine  (78%)  replied  to  the  Graduate  Questionnaire. 
Fifteen  child  care  (counselling)  centres  were  invited  to  respond  to 
the  Child  Care  Centres  Questionnaire; of  which  eleven  (73.3%)  replied. 
Fifteen  immediate  supervisors  of  graduates  employed  at  that  time  as 
child  care  or  youth  workers  (counsellors)  evaluated  these  graduates  as 
to  skill  achievement.  This  represented  60%  of  the  twenty-five  gradu¬ 
ates  in  this  category.  All  eighteen  graduating  students  in  the  1977/78 
term  were  evaluated  as  to  skill  and  attitude  achievement  by  their  field 
placement  supervisors  in  various  child  care/youth  counselling  agencies. 
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Findings  of  the  study  are  presented  as  they  relate  to  the  various 
concerns  of  the  evaluation,  those  being  assessments  of: 

A.  The  relevance  of  program  goals  and  objectives,  specifically 

1.  The  relevance  of  overall  program  goals  to  the  stated 
educational  goals  of  students. 

2.  The  relevance  of  overall  program  goals  to  the  needs  of 
the  child  care/youth  counselling  field,  as  perceived 
by  child  care  (counselling)  centres,  program  advisors 
and  faculty. 

3.  The  relevance  of  final  program  objectives  to  the  child 
care/youth  counselling  function,  as  perceived  by  child 
care  (counselling)  centres  and  by  graduates  presently  or 
previously  employed  in  the  field. 

B.  The  effectiveness  of  program  instruction,  specifically 

1.  Program  design  comparisons  among  similar  Community 
College  programs  in  Canada. 

2.  The  effectiveness  of  the  total  program  in  enabling  the 
achievement  of  final  objectives,  as  perceived  by  program 
graduates. 

3.  The  effectiveness  of  selected  program  components  in 
enabling  the  achievement  of  overall  program  goals,  as 
perceived  by  program  graduates. 

4.  The  effectiveness  of  individual  courses  in  enabling  the 
achievement  of  interim  objectives,  as  perceived  by  students. 

5.  The  effectiveness  of  instructional  factors  in  individual 
courses,  field  placement  and  integrating  seminars  as 
perceived  by  students. 
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6.  The  effectiveness  of  instructional  factors  in  in¬ 
dividual  courses,  field  placement  and  integration 
seminars,  as  perceived  by  graduates. 

C.  The  achievement  of  program  goals  and  objectives,  speci¬ 
fically 

1.  The  achievement  of  overall  program  goals,  as  perceived 
by  faculty,  program  advisors,  graduates  and  child  care 
(counselling)  centres. 

2.  Summary  of  student  graduation  and  graduate  employment . 

3.  1977/78  Graduating  student  performance  in  selected 
areas  as  rated  by  agency  field  placement  supervisors. 

4.  Skill  effectiveness  of  graduates  employed  in  child 
care/youth  counselling  capacity,  as  perceived  by  their 
immediate  supervisors. 

D.  Trends  in  the  child  care/youth  counselling  field  with 
potential  impact  upon  the  program. 
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A.  The  Relevance  of  Program  Goals  and  Objectives 

It  was  the  concern  of  this  study  to  assess  both  the  program's 
overall  goals  as  to  their  relevance  firstly  to  the  educational  goals 
of  program  students,  secondly  to  the  needs  of  the  field  with  regard 
to  educational  services.  At  a  more  specific  level,  the  concern  was 
with  assessing  the  applicability  of  the  program's  final  objectives 
in  skill,  attitude  and  information  areas  to  the  function  which  pro¬ 
gram  graduates  would  perform  upon  employment  in  the  field. 

1.  Relevance  of  Overall  Program  Goals  to  the  Stated  Educational 
Goals  of  Students. 

The  Student  Entrance  Questionnaire  administered  in  the  Fall  of 
1977  showed  that  of  thirty-eight  Youth  Development  students  re¬ 
plying,  thirty-six  (94%)  indicated  that  they  understood  the  major 
objective  of  this  program  to  be  to  educate  and  train  them  for 
employment  in  a  specific  area,  one  (3%)  to  provide  students  with 
a  general  education  and  one  (3%)  other:  "(to  learn)  to  help  others 
seek  some  kind  of  goal  in  life".  When  asked  what  they  intended  to 
do  after  graduation,  thirty-three  (87%)  indicated  that  they  expec¬ 
ted  to  secure  education-related  employment,  with  six  (16%)  planning 
to  go  on  for  further  education  (including  four  who  expect  education 
-related  employment).  The  Graduate  Questionnaire  administered  as 
part  of  this  program  evaluation  asked  graduates  what  their  major 
objective  for  attending  college  was  upon  entering  the  program,  to 
which  thirty-four  of  thirty-nine  (87%)  replied  that  it  was  prepar¬ 
ation  for  intended  occupation  or  career.  Additional  objectives 
for  these  respondents  included  occupational  upgrading  (one 
graduate : 2. 6%)  personal  development  (three  graduates :7 . 7%)  and 


further  education  (two  graduates:  5.1%).  One  graduate  (2.6%) 
replied  that  his  major  objective  had  been  occupational  upgrading 
and  four  graduates  (10.3%)  replied  that  their  major  objective 
had  been  personal  development  only.  It  is  evident,  then,  that 
most  students  in  the  program  are  primarily  interested  in  preparing 
for  employment  in  a  field  related  to  their  education.  This  in¬ 
tention  is  clearly  consistent  with  the  first  two  overall  program 
goals  which  are  to  prepare  people  as  specialists  in  understanding 
and  working  with  young  people,  and  to  provide  realistic,  practical 
training  for  people  working  with  youth.  Consistency  among  program 
faculty  with  regard  to  the  program's  preparation  for  employment 
orientation  was  evidenced  by  results  of  a  faculty  survey  which  in¬ 
dicated  that  they  were  all  agreed  that  the  primary  goal  of  the 
program  is  to  prepare  students  for  an  intended  occupation  or  career. 
Most  saw  personal  development  as  an  important,  related  goal. 

In  terms  of  the  program's  third  overall  goal,  to  provide  ex¬ 
isting  staff  within  various  institutions  and  agencies  with  the 
opportunity  to  upgrade  themselves,  while  a  survey  of  all  such  staff 
was  not  conducted,  30  of  the  31  graduates  of  the  program  presently 
or  previously  employed  in  the  field  expressed  the  opinion  that  the 
program  ought  to  provide  such  educational  services  to  themselves  or 
others  in  the  field.  Additional  comments  indicated  that  they  saw 
four  areas  of  potential  involvement : upgrading  of  competence  of 
untrained  staff,  refresher  courses  for  those  already  trained,  con¬ 
tinuing  education  in  advanced  theory  and  skills,  and  information 
concerning  new  developments  in  the  field. 
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2.  Relevance  of  Overall  Program  Goals  to  the  Needs  of  the  Child 
Care/Youth  Counselling  Field  as  Perceived  by  Child  Care 
(Counselling)  Centres,  Program  Advisors  and  Faculty. 

Fifteen  child  care  (counselling)  centres  were  asked  their 
opinions  as  to  the  importance  of  the  three  overall  program  goals 
to  the  needs  of  their  agencies.  The  results  are  summarized  in 
table  2. Of  the  ten  centres  responding,  nine  (90%)  replied  that  the 
program  goal,  to  prepare  people  as  specialists  in  understanding 
and  working  with  young  people  was  very  important,  two  (10%)  replied 
that  it  was  important.  The  second  goal,  to  provide  realistic, 
practical  training  for  people  working  with  youth  was  rated  as  very 
important  by  eight  centres  (80%)  and  important  by  two  centres  (20%). 

The  third  goal,  to  provide  existing  staff  within  various  institu¬ 
tions  and  agencies  with  the  opportunity  to  upgrade  themselves,  was 
rated  as  very  important  to  five  centres  (50%),  important  by  three 
centres  (30%)  and  not  very  important  by  two  centres  (20%).  The 
first  two  goals,  then,  were  rated  by  all  child  care  centres  respon¬ 
ding  as  either  very  important  or  important  to  the  needs  of  their 
agencies.  The  third,  upgrading,  goal  was  rated  as  the  least 
important,  overall,  though  eight  centres  (80%)  still  regarded  it  as 
very  important  or  important  to  the  needs  of  their  agencies.  With 
regard  to  this  upgrading  goal,  one  agency  suggested  that  it's 
inservice  training  was  adequate  to  meet  the  additional  training  needs 
of  staff,  and  another  suggested  that  staff  were  hired  with  suf¬ 
ficient  training  prior  to  employment.  On  the  other  hand  one  agency 
indicated  this  same  upgrading  goal  as  being  the  most  critical  of 
the  three  in  meeting  its  needs.  The  importance  of  the  college 
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Table  2 


Importance  to  Child  Care  (Counselling) 
Centres  of  Overall  Program  Goals 


Goal 


n=10 

Rating :Pct . (Abs.Freq.)of  Respondents  Mean 


Very  Not  Very  Not  At  All  Cannot 

Important  Important  Important  Important  Judge 

1.  2.  3.  4.  5. 


1.  To  prepare  people  as 
specialists  in  un¬ 
derstanding  and 
working  with  young 

people.  90.0(9)  10.0(1)  1.100 

2.  To  provide  realistic, 
practical  training 
for  people  working 

with  youth.  80.0(8)  20.0(2)  1.200 

3.  To  provide  existing 
staff  within  vari¬ 
ous  institutions 
and  agencies  with 
the  opportunity  to 
upgrade  themselves.  50.0(5) 


30.0(3)  20.0(2) 


1.700 


■ 


being  involved  in  upgrading  was  described  by  one  agency  as  being 
more  related  to  the  status  staff  would  receive  than  improved 
quality  of  care  they  would  provide.  The  recent  institution  by 
Alberta  Social  Services  and  Community  Health  of  a  new  Child  Care 
Worker  personnel  series  was  cited  also  as  contributing  to  the 
importance  of  the  program’s  staff  upgrading  goal.  The  new  series 
specifies  a  community  college  diploma  with  coursework  related  to 
child  care  counselling  as  the  entry  level  educational  requirement. 

In  considering  the  importance  of  the  program’s  providing 
realistic,  practical  training,  one  agency  commented  on  the  im¬ 
portance  of  ’’self-sufficiency  and  life  skills  to  be  modelled  and 
taught  to  adolescents".  The  importance  of  this  goal  was  also 
underscored  by  one  agency  which  saw  the  ability  to  demonstrate 
warmth  and  caring  as  critical  to  effective  child  care. 

Understanding  children  from  the  perspective  of  their  personal 
needs  was  seen  as  essential  to  effective  child  care  work  and 
related  to  the  importance  of  the  program  goal  to  prepare  people  as 
specialists  in  understanding  and  working  with  young  people.  Related 
also  to  the  importance  of  this  goal  was  the  comment  which  suggested 
that  such  a  specialist  is  more  able  to  discern  "maladaptive  from 
normal  development". 

Program  advisors  were  invited  to  rate  the  three  overall  program 
goals  as  to  their  importance  to  the  child  care/youth  counselling 
field  in  general.  The  results  of  the  survey  of  advisors  are  sum¬ 
marized  in  table  3.  All  advisors  regarded  the  goal  of  preparing 
people  as  specialists  in  understanding  and  working  with  young  people 
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Table  3 


Importance  of  Overall  Program  Goals  to  the 
Child  Care/Youth  Counselling  Field, 
as  Perceived  by  Advisors 


Goal 

Rating: Pet . (Abs . Freq . 

)of  Respondents 

n=5 

Mean 

Very 

Important  Important 
1.  2. 

Not  Very  Not  At  All 

Important  Important 

3.  4. 

1.  To  prepare  people  as 
specialists  in  under¬ 
standing  and  working 
with  young  people. 

60.0(3) 

40.0(2) 

. 

1.400 

2.  To  provide  realistic, 
practical  training  for 
people  working  with 
youth. 

80.0(4) 

20.0(1) 

1.200 

3.  To  provide  existing 
staff  within  various 
institutions  and 
agencies  with  the  op¬ 
portunity  to  upgrade 
themselves . 

40.0(2) 

20.0(1) 

40.0(2) 

2.000 

as  important  (two  advisors:  40%)  or  very  important  (three 
advisors:  60%).  Similarly  all  regarded  the  providing  of  real¬ 
istic,  practical  training  for  people  working  with  youth  as 
important  (one  advisor:  20%)  or  very  important  (four  advisors: 

80%).  The  third  goal  of  providing  existing  staff  within  various 
institutions  and  agencies  with  the  opportunity  to  upgrade  them¬ 
selves  was  rated  as  very  important  by  two  advisors  (40%) , 
important  by  one  (20%)  and  not  very  important  by  two  (40%).  Two 
advisors  emphasized  in  further  comments  the  importance  of  the 
practical  application  of  concepts  and  the  use  of  the  self  and  the 
environment  by  workers  in  dealing  concretely  with  young  people. 
Field  placement  was  regarded  as  key  to  the  development  of  this 
practical  orientation.  One  advisor  who  is  involved  with  youth 
work  in  the  community  stated  that  youth  work,  while  sharing  a 
basic  skill  base  with  child  care  work  (counselling)  is  sufficiently 
different  from  it  to  warrant  training  specific  to  it.  The  third 
overall  program  goal  was  regarded  by  one  advisor  as  more  important 
than  the  others  given  the  number  of  untrained  personnel  in  the 
field  at  this  time.  The  question  of  availability  of  resources 
within  institutions  and  agencies  which  would  enable  them  to  avail 
themselves  of  educational  services  from  the  college  was  raised  by 
three  advisors.  It  was  suggested  that  perhaps  the  program  goal  of 
upgrading  competence  of  existing  staff  was  unrealistic  given 
limited  funds  for  course  subsidization  or  released  time  for  staff. 

Faculty  were  also  invited  to  rate  the  importance  of  the  program' 
overall  goals  to  the  child  care/youth  counselling  field.  Results 
are  summarized  in  table  4.  All  faculty  saw  the  goal  of  preparing 
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Table  4 


Importance  of  Overall  Program  Goals  to  the 
Child  Care/Youth  Counselling  Field, 
as  Perceived  by  Program  Faculty 


Goal 

Rating:Pct 

. (Abs .Freq. 

)of  Respondents 

n=5 

Mean 

Very 

Important 

1. 

Important 

2. 

Not  Very 
Important 

3. 

Not  At  All 
Important 

4. 

1.  To  prepare  people  as 
specialists  in  under¬ 
standing  and  working 
with  young  people . 

80.0(4) 

20.0(1) 

1.200 

2.  To  provide  realistic, 
practical  training  for 
people  working  with 
youth. 

60.0(3) 

40.0(2) 

1.400 

3.  To  provide  existing 
staff  within  various 
institutions  and 
agencies  with  the 
opportunity  to  up¬ 
grade  themselves. 

40.0(2) 

20.0(1) 

20.0(1) 

(20.0(1) 

(cannot 

judge) 

n=4 

1.750 

■ 
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people  as  specialists  in  understanding  and  working  with  young 
people  as  important  (one  faculty  member:  20%)  or  very  important 
(four  faculty  members:  80%)  to  the  child  care/youth  counselling 
field  in  general.  Similarly,  they  all  rated  the  goal  of  providing 
realistic,  practical  training  for  people  working  with  youth  as 
important  (two  faculty  members:  40%)  or  very  important  (three 
faculty  members:  60%).  The  third  goal  related  to  upgrading  the 
competency  of  existing  staff  was  seen  as  very  important  by  two 
faculty  members  (40%) ,  important  by  one  (20%) ,  not  very  important 
by  one  (20%)  with  one  (20%)  unable  to  judge.  Field  placement  was 
again  regarded  as  important  to  providing  realistic  and  practical 
training,  with  personal  development  regarded  as  fundamental  to 
development  of  effective  counselling  skills.  Agency  resources 
were  again  cited  as  inhibiting  the  potential  involvement  of  the 
program  in  upgrading  existing  staff. 

SUMMARY  -  There  is  a  high  degree  of  consistency  among  child  care 
(counselling)  centres,  program  advisors  and  faculty  with  regard 
to  the  importance  of  overall  program  goals,  with  all  respondents 
regarding  the  preparation  of  people  as  specialists  in  understanding 
and  working  with  young  people  and  the  provision  of  realistic,  prac¬ 
tical  training  for  people  working  with  youth  as  either  very  impor¬ 
tant  or  important.  The  third  goal  of  providing  existing  staff 
within  various  institutions  and  agencies  with  the  opportunity  to 
upgrade  themselves  was  rated  important  or  very  important  by  fewer 
respondents  in  all  three  groups  than  were  the  first  and  second 
goals,  though  a  majority  in  all  groups  regarded  it  as  important 


or  very  important. 


. 
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3.  Relevance  of  Final  Program  Objectives  to  the  Child  Care/ 

Youth  Counselling  Function,  as  Perceived  by  Child  Care 

(Counselling)  Centres  and  by  Graduates  Presently  or 

Previously  Employed  in  the  Field. 

Both  child  care  (counselling)  centres  and  graduates  presently 
or  previously  employed  in  the  child  care/youth  counselling  field 
were  asked  to  rate  the  program's  final  objectives  in  information, 
skill  and  attitude  areas  as  to  their  importance  to  and  frequency 
of  use  in  the  effective  performance  of  the  child  care/youth 
counselling  function. 

Child  care  (counselling)  centres  were  asked  to  rate  the  impor¬ 
tance  and  frequency  of  use  of  objectives  relative  to  the  first  or 
beginning  level  of  child  care/youth  counselling  in  their  centres. 

Graduates  were  asked  to  rate  objectives  relative  to  the  child 
care/youth  counselling  function  with  which  they  were  most  familiar. 

These  groups  were  asked  to  rate  importance  as:  1.  Necessary, 
can't  do  without,  2.  Important,  should  have,  3.  Useful,  nice  to 
have,  4.  Not  necessary.  Frequency  of  use  was  to  be  rated  as: 

1.  Very  often,  daily,  2.  Often,  weekly,  3.  Occasionally,  monthly, 

4.  Seldom,  less  often  than  monthly  and  5.  Never.  These  scales 
are  described  in  more  detail  in  Chapter  3.  Ratings  are  reported 
in  terms  of  the  percentage  and  absolute  frequency  of  respondents 
within  rating  categories  for  each  objective,  the  mean  rating  for 
each  objective  and  its  rank  among  others  in  that  area. 

All  final  objectives,  with  their  defining  major  topics,  are 


described  in  Chapter  1. 
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a.  Importance  of  Final  Information  Objectives  to  the  Beginning 
Level  Child  Care/Youth  Counselling  Function,  as  Perceived 
by  Child  Care  (Counselling)  Centres. 

The  fourteen  final  information  objectives  were  rated  as  to  impor¬ 
tance  by  eleven  child  care  (counselling)  centres.  Results  are  dis¬ 
played  in  Table  5. 

The  mean  ratings  of  importance  of  program  information  objectives 
show  all  objectives  falling  between  1.  Necessary,  can't  do  without  and 
3.  Useful,  nice  to  have.  Eleven  of  fourteen  have  means  ranging  between 
1.  Necessary,  can't  do  without  and  2.  Important,  should  have,  the 
remaining  three  between  2.  Important,  should  have  and  3.  Useful,  nice 
to  have.  The  highest  mean  importance  is  indicated  for  objectives 
7.  Dynamics  of  interpersonal  relations  and  communication  and  9.  Charac¬ 
teristics  and  role  of  one-to-one  helping  skills  (means :1. 000) .  In 
descending  order  of  mean  importance  are  objectives  8.  Dynamics  of  peopl 
in  small  groups  and  11.  Principles  of  treatment  in  the  milieu  or  life- 
space  (means:  1.273),  6.  Counselling  theory  and  2.  Principles  of  human 
behaviour  (means:  1.364),  10.  Dynamics  of  counselling  in  a  group  con¬ 
text  (mean:  1.455),  1.  Child  and  youth  development  and  13.  Principles 
of  recreational  programming  (means:  1.545),  14.  Principles  of  health 
maintenance  (mean:  1.636),  4.  Written,  verbal  and  non-verbal  communi¬ 
cation  (mean:  1.727).  The  three  objectives  indicated  by  their  mean 
ratings  as  least  important  are:  12.  Family  dynamics  (mean:  2.182), 

5.  The  phenomenon  of  juvenile  delinquency  (mean:  2.455)  and  3.  Develop¬ 
ment  of  nature  of  human  society  (mean:  2.545).  In  all  but  the  last 
three  cases,  at  least  ninety  percent  of  centres  responding  judged 
the  objectives  to  be  necessary  or  important,  as  defined.  Objective 
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Table  5 


Importance  of  Final  Information  Objectives  to  the 
Beginning  Level  Child  Care/Youth  Counselling 
Function,  as  Perceived  by  Child  Care  (Counselling)  Centres 


Information  N=ll 

Objectives  Rating: Pet . (Abs .Freq. )of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can't  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Basic  Understanding  of: 
1.  Child  and  youth 


development 

54.5 

(6) 

36.4 

(4) 

9.1 

(1) 

1.545 

8.5 

2.  Principles  of 
human  behaviour 

72.7 

(8) 

18.2 

(2) 

9.1 

(1) 

1.364 

5.5 

3.  Development  and 
nature  of  human 
society 

9.1 

(1) 

27.3 

(3) 

63 . 6 

(7) 

2.545 

14 

4.  Written,  verbal 
and  non-verbal 
communication 

45.5 

(5) 

45.5 

(5) 

9.1  (1)  1.727 

11 

5.  The  phenomenon 
of  juvenile 
delinquency 

9.1 

(1) 

36.4 

(4) 

54.5 

(6) 

2.455 

13 

6.  Counselling 
theory 

63.6 

(7) 

36.4 

(4) 

1.364 

5.5 

7.  Dynamics  of 
interpersonal 
relations  and 
communications 

100.0 

(ID 

1.000 

1.5 

8.  Dynamics  of 
people  in  small 
groups 

72.7 

(8) 

27.3 

(3) 

1.273 

3.5 

9.  Characteristics 
and  role  of  one-to- 
one  helping  skills 

100.0 

(11) 

1.000 

1.5 

10.  Dynamics  of 
counselling  in  a 
group  context 


63.6  (7)  27.3  (3)  9.1  (1) 


1.455  7. 
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Table  5  continued 

Importance  of  Final  Information  Objectives  to  the 
Beginning  Level  Child  Care/Youth  Counselling 
Function,  as  Perceived  by  Child  Care  (Counselling)  Centres 


Information  N-ll 

Objectives  Rating:Pct . (Abs .Freq . ) of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Basic  Understanding  of: 


11.  Principles  of 
treatment  in  the 
milieu  or  life- 


space 

81.8 

(9) 

9.1 

(1) 

9.1 

(1) 

1.273 

3.5 

12.  Family 
dynamics 

9.1 

(1) 

63.6 

(7) 

27.3 

(3) 

2.182 

12 

13.  Principles  of 

recreational 

programming 

54.5 

(6) 

36.4 

(4) 

9.1 

(1) 

1.545 

8.5 

14.  Principles  of 
health  maintenance 

45.5 

(5) 

45.5 

(5) 

9.1 

(1) 

1.636 

10 

12,  Family  dynamics  was  judged  by  eight  centres  (72.7%)  to  be 
necessary  or  important  while  only  five  (45. 5%)  judged  objective 
5.  The  phenomenon  of  juvenile  delinquency  and  four  (36.4%)  judged 
objective  3.  Development  and  nature  of  human  society  as  necessary 
or  important.  These  latter  two  objectives  were  perceived  to  be  use¬ 
ful,  nice  to  have  by  54.5%  and  63.6%  of  respondents,  respectively. 

In  sura,  a  majority  of  child  care  (counselling)  centres  perceived 
most  (twelve  of  fourteen)  final  program  information  objectives  as 
important  or  necessary  to  the  effective  performance  of  the  first  or 
beginning  level  child  care/youth  counselling  function  as  practiced  in 
their  centres.  Objectives  5.  The  phenomenon  of  juvenile  delinquency 
and  3.  Development  and  nature  of  human  society  were  perceived  to  be 
useful,  nice  to  have  by  a  majority  of  respondents. 

b.  Frequency  of  Use  of  Final  Information  Objectives  in 
Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres. 

The  fourteen  information  objectives  were  also  rated  for  frequency 
of  use  in  the  beginning  level  child  care/youth  counselling  function 
by  the  eleven  responding  centres.  Results  are  displayed  in  Table  6. 

Considering  mean  frequencies  of  use  all  information  objectives 
are  indicated  to  be  used  by  the  first  level  child  care/youth  counsellor 
at  least  somewhat  more  frequently  than  3.  Occasionally,  monthly. 

Eleven  of  fourteen  objectives  have  means  indicating  frequency  of  use 
ranging  between  1.  Very  often,  daily  and  2.  Often,  weekly,  the  remain¬ 
ing  three  between  2.  Often,  weekly  and  3.  Occasionally,  monthly. 
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The  objectives  with  the  highest  mean  frequency  of  use  are  7.  Dynamics 
of  interpersonal  relations  and  communication  and  9.  Characteristics 
and  role  of  one-to-one  helping  skills,  which  all  agencies  agreed 
would  be  used  very  often,  daily  (mean:  1.000).  The  remaining  infor¬ 
mation  objectives,  in  decreasing  order  of  mean  frequencies  of  use 
are:  8.  Dynamics  of  people  in  small  groups  (mean:  1.182),  2.  Princi¬ 
ples  of  human  behaviour  and  6.  Counselling  theory  (mean:  1.273), 

11.  Principles  of  treatment  in  the  milieu  or  life-space  and  14. 
Principles  of  health  maintenance  (mean:  1.455),  1.  Child  and  youth 
development,  10.  Dynamics  of  counselling  in  a  group  context,  and  13. 
Principles  of  recreational  programming  (mean:  1.545), 4.  Written, 
verbal  and  non-verbal  communication  (mean:  1.818).  The  lowest  mean 
frequencies  of  use  were  indicated  for  objectives  12. Family  dynamics 
(mean:  2.455)  3.  Development  and  nature  of  human  society  (mean:  2.636) 
and  5.  The  phenomenon  of  juvenile  delinquency  (mean:  2.818). 

All  objectives  but  the  three  ranked  lowest  were  judged  to  be  used 
often,  weekly  or  very  often,  daily  by  over  80%  of  responding  centres 
in  the  performance  of  the  child  care/youth  counselling  function 
within  their  centres.  Both  objectives  12.  Family  dynamics  and  5.  The 
phenomenon  of  juvenile  delinquency  were  judged  by  six  centres  (54.5%) 
as  being  used  often,  weekly.  Objective  3.  Development  and  nature  of 
human  society  is  judged  by  five  centres  (44.5%)  to  be  used  very  often, 
daily  or  often,  weekly. 

In  sum,  a  majority  of  child  care  (counselling)  centres  judged  most 
(thirteen  of  fourteen)  final  program  information  objectives  to  be  used 
in  the  performance  of  the  first  level  child  care/youth  counselling 
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function  very  often,  daily  or  often,  weekly.  A  majority  of  centres 
perceived  objective  3.  Development  and  nature  of  human  society  as 
used  occasionally  or  seldom. 

Considering  both  degree  of  importance  and  frequency  of  use,  most 
final  program  objectives  in  the  information  area  may  be  considered 
highly  relevant  to  the  first  level  child  care/youth  counselling 
function  as  practiced  in  centres  responding  to  the  questionnaire.  A 
basic  understanding  of  family  dynamics  appears  to  be  moderately  rele¬ 
vant,  a  basic  understanding  of  the  phenomenon  of  juvenile  delinquency 
and  the  development  and  nature  of  human  society  less  relevant. 

c.  Importance  of  Final  Information  Objectives  to  the  Child 
Care/Youth  Counselling  Function,  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field. 

The  fourteen  information  objectives  were  rated  by  thirty-one 
graduates  who  had  been  or  were  at  present  employed  in  the  child  care/ 
youth  counselling  field,  in  terms  of  the  function  with  which  they  were 
most  familiar.  Results  are  displayed  in  Table  7. 

The  mean  ratings  of  importance  for  all  objectives  except  one  range 
between  1.  Necessary,  can’t  do  without  and  2.  Important,  should  have. 

The  remaining  objective  has  a  mean  between  2.  Important,  should  have 
and  3.  Useful,  nive  to  have.  The  information  objective  with  the  highest 
mean  importance  is  9.  Characteristics  and  role  of  one-to-one  helping 
skills  (mean:  1.000),  and  is  followed  by  7.  Dynamics  of  interpersonal 
relations  and  communications  with  a  mean  of  1.097  and  then  by  6.  Coun¬ 
selling  theory  (mean:  1.226).  The  remaining  objectives  in  decreas- 
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Table  7 

Importance  of  Final  Information  Objectives  to  the 
Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


Information  n-Jl 

Objectives  RatingiPct . (Abs . Freq . ) of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Basic  Understanding  of: 
1.  Child  and  youth 


development 

45.2 

(14) 

45.2 

(14) 

9.7 

(3) 

1.645 

10.5 

2.  Principles  of 
human  behaviour 

58.1 

(18) 

38.7 

(12) 

3.2 

(1) 

1.452 

4.5 

3.  Development  and 
nature  of  human 
society 

29.0 

(9) 

29.0 

(9) 

41.9 

(13) 

2.129 

14 

4.  Written,  verbal 
and  non-verbal 
communication 

54.8 

(17) 

35.5 

(ID 

9.7 

(3) 

1.548 

6.5 

5 .  The  phenomenon 
of  juvenile 
delinquency 

45.2 

(14) 

48.4 

(15) 

6.5 

(2) 

1.613 

9 

6.  Counselling 
theory 

80.6 

(25) 

16.1 

(5) 

3.2 

(1) 

1.226 

3 

7.  Dynamics  of 
interpersonal  re¬ 
lations  and 
communications 

90.3 

(28) 

9.7 

(3) 

1.097 

2 

8.  Dynamics  of 
people  in  small 
groups 

58.1 

(18) 

29.0 

(9) 

12.9 

(4) 

1.548 

6.5 

9.  Characteristics 
and  role  of  one-to- 
one  helping  skills 

100.0 

(31) 

1.000 

1 

10.  Dynamics  of 
counselling  in  a 
group  context 


51.6  (16)  32.3  (10)  16.1  (5) 


1.645  10.5 
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Table  7  continued 

Importance  of  Final  Information  Objectives  to  the 
Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


Information  n-31 

Objectives  RatingrPct . (Abs.Freq.)of  Respondents  *Mean  Rank 


Necessary  Important  Useful 
Can't  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Basic  Understanding  of: 


11.  Principles  of 
treatment  in  the 


milieu  or  life-space 

58.1 

(18) 

29.0 

(9) 

9.7 

(3) 

3.2 

(1) 

1.581 

8 

12.  Family  dynamics 

64.5 

(20) 

25.8 

(8) 

9.7 

(3) 

1.452 

4.5 

13.  Principles  of 

recreational 

programming 

41.9 

(13) 

35.5 

(11) 

19.4 

(6) 

3.2 

(1) 

1.839 

13 

14.  Principles  of 
health  maintenance 

51.6 

(16) 

25.8 

(8) 

16.1 

(5) 

3.2 

No 

3.2 

(1) 
resp . 
(1) 

1.  700 

12 

Not 

Necessary 

4. 


*Mean  is  calculated  on  responses  in  categories  1  through  4  only. 
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ing  mean  importance  are:  2.  Principles  of  human  behaviour  and  12. 

Family  dynamics  (means:  1.452),  4.  Written,  verbal  and  non-verbal 
communication  and  8.  Dynamics  of  people  in  small  groups  (means: 

1.548),  11.  Principles  of  treatment  in  the  milieu  or  life-space  (mean: 
1.581),  5.  The  phenomenon  of  juvenile  delinquency  (mean:  1.613), 

1.  Child  and  youth  development  and  10.  Dynamics  of  counselling  in  a 
group  context  (means:  1.645),  14.  Principles  of  health  maintenance 
(mean:  1.839).  The  objective  with  the  lowest  mean  importance  is  that 
of  3.  Development  and  nature  of  human  society  (mean:  2.129). 

All  objectives  but  the  lowest  ranked  were  rated  as  necessary  or 
important  by  at  least  twenty-four  of  thirty-one  (75%)  of  graduates 
responding.  The  lowest  ranked  objective,  3.  Development  and  nature  of 
human  society  was  still  regarded  by  eighteen  graduates  (58%)  as  being 
necessary  or  important. 

In  sum,  a  majority  of  graduates  presently  or  previously  employed 
in  a  child  care/youth  counselling  function  perceive  as  being  necessary 
or  important  to  performing  that  function,  all  fourteen  final  program 
objectives  in  the  information  area. 

Comparing  the  responses  of  this  group  with  the  child  care  (counsel¬ 
ling)  centre  group,  there  is  agreement  on  the  lowest  ranked  of  the 
fourteen  objectives,  that  of  3.  Development  and  nature  of  human  society. 
Where  a  basic  understanding  of  the  phenomenon  of  juvenile  delinquency 
ranks  thirteenth  in  importance  in  the  centres’  assessment,  it  ranks 
ninth  on  that  of  the  graduates.  Similarly  the  thirteenth  ranked  objec¬ 
tive  in  the  graduates*  assessment  is  a  basic  understainding  of  princi¬ 
ples  of  recreational  programming  which  ranks  8.5  on  the  centres’ 
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assessment,  nonetheless,  a  majority  of  both  agencies  and  graduates 
regard  at  least  thirteen  of  the  fourteen  information  objectives  as 
being  either  necessary  or  important,  the  exception  being  objective  3 
the  development  and  nature  of  human  society. 

d.  Frequency  of  Use  of  Final  Information  Objectives  in 
the  Child  Care/Youth  Counselling  Function,  as  Per¬ 
ceived  by  Graduates  Presently  or  Previously  Employed 
in  the  Field. 

The  thirty-one  graduates  rated  final  information  objectives  as  to 
their  frequency  of  use  in  the  child  care/youth  counselling  function 
with  which  they  were  most  familiar.  Results  are  displayed  in  Table  8. 

Mean  frequency  of  use  for  all  objectives  fall  between  1.  Very  often, 
daily  and  3.  Occasionally,  monthly.  Nine  of  the  fourteen  objectives 
have  mean  ratings  between  1.  Very  often,  daily  and  2.  Often,  weekly, 
the  remaining  five  between  2.  Often,  weekly  and  3.  Occasionally,  monthly. 
The  information  objective  with  the  highest  mean  frequency  of  use  is 

7.  Dynamics  of  interpersonal  relations  and  communication  (mean:  1.161) 
followed  by  objective  9.  Characteristics  and  role  of  one-to-one  helping 
skills  (mean:  1.194)  and  2.  Principles  of  human  behaviour  (mean:  1.355). 
The  remaining  objectives  in  decreasing  rank  according  to  mean  frequency 
of  use  are:  6.  Counselling  theory  (mean:  1.452),  14.  Principles  of 
health  maintenance  (mean:  1.567),  4.  Written,  verbal  and  non-verbal 
communication  (mean:  1.613),  1.  Child  and  youth  development  (mean: 1. 806) , 

8.  Dynamics  of  people  in  small  groups  (mean:  1.839),  11.  Principles 

of  treatment  in  the  milieu  or  life-space  (mean:  1.903),  13.  Principles 
of  recreational  programming  (mean:  2.065),  10.  Dynamics  of  counselling 
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in  a  group  context  (mean:  2.194),  5.  The  phenomenon  of  juvenile  de¬ 
linquency  (mean:  2.323),  12.  Family  dynamics  (mean:  2.484)  and  lastly, 

14.  Development  and  nature  of  human  society  (mean:  2.613). 

All  objectives  but  the  lowest  ranked  were  rated  by  at  least  nine¬ 
teen  of  the  thirty-one  graduates  responding  (61%)  as  being  used  in  the 
child  care/youth  counselling  function  they  performed  either  very  often, 
daily  or  often,  weekly.  The  nine  highest  ranked  objectives  were  rated 
by  at  least  twenty-four  of  thirty-one  (77%)  as  being  used  either  very 
often,  daily  or  often,  weekly.  Only  fifteen  of  thirty-one  respondents 
(48.4%)  regarded  a  basic  understanding  of  the  development  and  nature 
of  society  as  information  used  very  often,  daily  or  often,  weekly. 

In  sum,  all  but  one  of  the  final  program  objectives  in  the  infor¬ 
mation  area  are  perceived  by  a  majority  of  graduates  responding  as 
being  used  very  often,  daily  or  often,  weekly  in  their  performance  of 
the  child  care/youth  counselling  function,  the  one  exception  being 
objective  3.  Development  and  nature  of  human  society. 

Considering  both  degree  of  importance  and  frequency  of  use  it 
appears  that  a  majority  of  graduates  regard  as  highly  or  moderately 
relevant  to  the  child  care/youth  counselling  function  all  final  pro¬ 
gram  information  objectives,  with  the  possible  exception  of  13. 

Development  and  nature  of  human  society  which  was  rated  as  necessary 
or  important  information  by  eighteen  respondents  (58%)  but  was  rated 
as  being  used  very  often  or  often  by  only  fifteen  respondents  (48.4%). 

Comparing  the  assessments  by  graduates  and  centres,  it  appears  that 
a  majority  of  respondents  in  both  groups  regard  all  final  information 


' 


objectives  but  one (3.  Development  and  nature  of  human  society)  as  being 
used  very  often  or  often  in  the  performance  of  the  child  care/youth 
counselling  function.  The  smallest  majorities  of  respondents  in  both 
groups  with  regard  to  ratings  of  very  often  or  often  are  seen  for 
objectives  5.  The  phenomenon  of  juvenile  delinquency  and  12.  Family 
Dynamics  (centres:  54.5%,  graduates:  61.3%). 

SUMMARY  -  It  would  appear  from  the  results  that  a  majority  of  centres 
and  graduates  responding  regard  most  information  objectives  outlined  as 
highly  or  moderately  relevant  to  the  child  care/youth  counselling 
function  which  they  were  considering.  Of  questionable  relevance  is 
objective  3.  Development  and  nature  of  human  society.  Objective  5. 

The  phenomenon  of  juvenile  delinquency  appears  to  be  regarded  as  moder¬ 
ately  relevant  by  graduates  but  less  so  by  centres. 

e.  Importance  of  Final  Skill  Objectives  to  the  Beginning 

Level  Child  Care/Youth  Counselling  Function,  as  Perceived 
by  Child  Care  (Counselling)  Centres. 

The  sixteen  final  skill  objectives  were  rated  as  to  importance  in 
the  beginning  level  child  care/youth  counselling  function  as  performed 
in  their  centres,  by  the  eleven  centres.  Results  are  displayed  in 
Table  9. 

In  examining  the  mean  ratings  of  importance  for  skill  objectives  all 
objectives  are  seen  to  have  a  mean  importance  between  1.  Necessary,  can't 
do  without  and  3.  Useful  nice  to  have.  Fourteen  of  sixteen  objectives 
have  means  ranging  between  1.  Necessary,  can't  do  without  and  2.  Important 
should  have,  the  remaining  two  between  2.  Important,  should  have  and 


« 
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Table  9 


Importance  of  Final  Skill  Objectives  to  the 
Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres 


n=ll 

Skill  Objectives  RatingrPct. (Abs.Freq.)of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Effectiveness  in: 

1.  Building  helping 


relationships 

90.9 

(10) 

9.1 

(1) 

1.091 

3 

2.  Providing 
emotional  support 

90.9 

(10) 

9.1 

(1) 

1.091 

3 

3.  Structuring  the 

environment 

hygienically 

90.9 

(10) 

9.1 

(1) 

1.091 

3 

4.  Planning 
counselling  inter¬ 
ventions 

90.9 

(10) 

9.1 

(1) 

1.091 

3 

5.  Assisting  in 
problem  resolution 

72.7 

(8) 

27.3 

(3) 

1.273 

8 

6.  Teaching  every¬ 
day  living  skills 

81.8 

(9) 

18.2 

(2) 

1.182 

6 

7.  Using  recre¬ 
ational  activities 

63.6 

(7) 

27.3 

(3)  9.1  (1) 

1.455 

11 

8.  Applying  behaviour 

modification 

principles 

54.5 

(6) 

36 . 4 

(4)  9.1  (1) 

1.636 

12 

9.  Containing  and 
de-escalating 
critical  incidents 

81.8 

(9) 

9.1 

(1)  9.1  (1) 

1.273 

8 

10.  Integrating 
crises  into  ongoing 

1.091 

treatment 

90.9 

(10) 

9.1 

(1) 

3 

11.  Providing 
emergency  first 
aid 

27.3 

(3) 

45.5 

(5)  27.3  (3) 

2.000 

15 

• 
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Table  9 

continued  Importance  of  Final  Skill  Objectives  to  the 

Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres 


n=ll 

Skill  Objectives  Rating : Pet . (Abs .Freq. )of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Effectiveness  in: 

12.  Planning 
nutritionally 


balanced  meals 

27.3 

(3) 

18.2 

(2) 

36.4 

(4) 

18.2  (2) 

2.455 

16 

13.  Providing  per¬ 
sonal  hygiene 
instruction 

36.4 

(4) 

36.4 

(4) 

27.3 

(3) 

1.909 

14 

14.  Controlling  the 

physical  environment 

in  order  to  prevent 
accidents  or 

No  resp. 

n=10 

illness 

36.4 

(4) 

27.3 

(3) 

27.3 

(3) 

9.1(1) 

1.900 

14 

15.  Balancing 
personal  life 

63.6 

(7) 

36.4 

(4) 

1.364 

10 

16.  Establishing  and 
maintaining  a 
supportive  peer 
group  within  work 

setting  72.7  (8)  27.3  (3)  1.273  8 


. 
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3.  Useful,  nice  to  have.  Five  skill  objectives  have  the  highest  mean 
importance  with  mean  1.091.  They  are:  1.  Building  helping  relation¬ 
ships,  2.  Providing  emotional  support,  3.  Structuring  the  environment 
hygienically ,  4.  Planning  counselling  interventions  and  10.  Integrating 
crises  into  ongoing  treatment.  In  order  of  decreasing  mean  importance 
are  objectives:  6.  Teaching  everyday  living  skills  (mean:  1.182),  5. 
Assisting  in  problem  resolution,  9.  Containing  and  de-escalating 
critical  incidents  and  16.  Establishing  and  maintaining  a  supportive 
peer  group  within  the  work  setting  (means:  1.273),  15.  Balancing  per¬ 
sonal  life  (mean:  1.36A),  7.  Using  recreational  activities  (mean:  1.455), 
8.  Applying  behaviour  modification  principles  (mean:  1.636),  14.  Con¬ 
trolling  the  physical  environment  in  order  to  prevent  accidents  or 
illness  (mean:  1.900),  and  13.  Providing  personal  hygiene  instruction 
(mean:  1.909).  The  least  important  objectives  according  to  mean  ratings 
are:  11.  Providing  emergency  first  aid  (mean:  2.000)  and  12.  Planning 
nutritionally  balanced  meals  (mean:  2.455). 

Nine  of  the  sixteen  objectives  were  rated  by  all  centres  (100%)  as 
being  necessary  or  important,  three  more  were  rated  by  ten  of  eleven 
centres  (90.9%)  as  being  necessary  or  important.  These  twelve  objectives 
are  those  shown  on  Table  9  as  the  twelve  highest  ranked.  Of  the  remain¬ 
ing  four  objectives,  two  (13.  Providing  personal  hygiene  instruction 
and  11.  Providing  emergency  first  aid)  were  rated  by  eight  of  eleven 
agencies  (72.8%)  as  necessary  or  important.  Objective  14.  Controlling 
the  physical  environment  in  order  to  prevent  accidents  or  illness  was 
rated  by  seven  of  ten  centres  (70%)  responding  as  necessary  or  important. 
The  lowest  ranked  objective  in  terms  of  mean  importance  (12.  Planning 
nutritionally  balanced  meals)  was  rated  by  only  five  of  eleven  centres 


'•  1  :  ;  *  ir”* 


' 
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(45.5%)  as  being  necessary  or  important. 


In  sum,  a  majority  of  child  care  (counselling)  centres  judged  fif¬ 
teen  of  sixteen  final  program  objectives  in  the  skill  area  as  important 
or  necessary  to  the  effective  performance  of  the  first  or  beginning 
level  child  care/youth  counselling  function  as  practiced  in  their 
centres.  The  objective  not  so  judged  was  12.  Planning  nutritionally 
balanced  meals. 

f.  Frequency  of  Use  of  Final  Skill  Objectives  in  the 

Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres. 

The  sixteen  skill  objectives  were  also  rated  by  the  eleven  centres 
as  to  their  frequency  of  use  in  the  beginning  level  child  care/youth 
counselling  function  as  practiced  in  their  centres.  Results  are  shown 
in  Table  10. 

Thirteen  of  sixteen  skill  objectives  have  mean  frequencies  of  use 
between  1.  Very  often,  daily  and  2.  Often,  weekly.  Two  objectives  have 
means  between  2.  Often,  weekly  and  3.  Occasionally,  monthly.  The  first 
aid  objective,  with  a  mean  rating  of  3.273,  shows  the  lowest  mean  fre¬ 
quency  of  use.  The  objectives  with  the  highest  mean  frequencies  of  use 
are  both  1.  Building  helping  relationships  and  2.  Providing  emotional 
support  with  means  of  1.000.  Skill  objective  3.  Structuring  the  environ 
ment  hygienically  ranked  next  with  a  mean  of  1.091.  The  remaining  objec 
tives  are  listed  in  decreasing  order  of  mean  frequencies  of  use:  6. 
Teaching  everyday  living  skills  (mean:  1.182),  5.  Assisting  in  problem 
resolution  (mean:  1.273), 4.  Planning  counselling  interventions  and  16. 


' 
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Frequency  of  Use  of  Final  Skill  Objectives 
in  the  Beginning  Level  Child  Care/Youth  Counselling 
Function  as  Perceived  by  Child  Care  (Counselling)  Centres 
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Table  10 

continued  Frequency  of  Use  of  Final  Skill  Objectives 

in  the  Beginning  Level  Child  Care/Youth  Counselling 
Function  as  Perceived  by  Child  Care  (Counselling)  Centres 
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Establishing  and  maintaining  a  supportive  peer  group  within  work  setting 
(means:  1*364),  7.  Using  recreational  activities  (mean:  1.455),  15. 
Balancing  personal  life  (mean:  1.500),  8.  Applying  behaviour  modification 
principles  and  10.  Integrating  crises  into  ongoing  treatment  (means: 
1.636),  13.  Providing  personal  hygiene  instruction  (mean:  1.727),  9. 
Containing  and  de-escalating  critical  incidents  (mean:  1.818),  14.  Con¬ 
trolling  the  physical  environment  in  order  to  prevent  accidents  or  illness 
(mean:  2.100),  12.  Planning  nutritionally  balanced  meals  (mean:  2.636) 
and  last,  11.  Providing  emergency  first  aid  (mean:  3.273). 

The  six  highest  ranked  objectives  were  rated  by  all  centres  as  being 
used  very  often,  daily  or  often,  weekly.  The  next  six  objectives  in  rank 
were  rated  by  ten  of  eleven  centres  (90.9%)  as  being  used  very  often, 
daily  or  often,  weekly.  The  thirteenth  ranked  objective  (9.  Containing 
and  de-escalating  critical  incidents)  was  regarded  by  nine  centres 
(81.9%)  as  being  used  very  often  or  often,  the  fourteenth  (14.  Control¬ 
ling  the  physical  environment  in  order  to  prevent  accidents  or  illness) 
by  six  (54.6%)  as  such.  Both  the  fifteenth  and  sixteenth  ranked  were 
regarded  by  less  than  half  the  centres  as  being  used  very  often  or  often 
(12.  Planning  nutritionally  balanced  meals,  45.5%,  and  11.  Providing 
emergency  first  aid,  9.1%). 

In  sum,  a  majority  of  child  care  (counselling)  centres  rated  four¬ 
teen  of  sixteen  skill  objectives  as  being  used  very  often,  daily  or 
often,  weekly  by  persons  performing  the  first  level  child  care/youth 
counselling  function.  Less  than  half  of  centres  responding  rated  12. 
Planning  nutritionally  balanced  meals  or  11.  Providing  emergency  first 


aid,  as  such. 
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Considering  both  ratings  of  importance  and  frequency  of  use  it 
appears  that  a  majority  of  agencies  find  all  but  objective  12.  Plan¬ 
ning  nutritionally  balanced  meals  to  be  highly  or  at  least  moderately 
relevant  to  the  first  level  child  care/youth  counselling  function  as 
performed  in  their  agencies.  Expectedly,  objective  11.  Providing 
emergency  first  aid  is  regarded  as  important  or  necessary  by  most 
(72.8%)  centres  but  not  as  used  very  often,  daily  or  often,  weekly  (90.9% 
indicated  a  frequency  of  use  either  occasionally,  monthly  or  seldom,  less 
often  than  monthly). 

g.  Importance  of  Final  Skill  Objectives  to  the  Child  Care/ 

Youth  Counselling  Function  as  Perceived  by  Graduates 
Presently  or  Previously  Employed  in  the  Field. 

Graduates  of  the  program  who  were  presently  or  previously  employed 
in  a  child  care/youth  counselling  capacity  rated  the  importance  of  the 
sixteen  skill  objectives  in  terms  of  the  function  with  which  they  were 
most  familiar. 

In  examining  Table  11,  it  may  be  seen  that  all  skill  objectives, 
have  mean  ratings  of  importance  between  1.  Necessary,  can’t  do  without 
and  3.  Useful,  nice  to  have.  Fifteen  means  range  between  1.  Necessary, 
can’t  do  without  and  2.  Important,  should  have  with  only  one  between 
2.  Important,  should  have  and  3.  Useful,  nice  to  have.  Of  the  highest 
mean  importance  is  objective  2.  Providing  emotional  support  (mean: 

1.129)  followed  by  1.  Building  helping  relationships  and  5.  Assisting 
in  problem  resolution  (means:  1.161).  The  remaining  skill  objectives, 
in  descending  order  of  mean  importance,  are:  9.  Containing  and  de- 
escalating  critical  incidents  (mean:  1.226),  4.  Planning  counselling 
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Table  n 

Importance  of  Final  Skill  Objectives  to  the 
Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


n=31 

Skill  Objectives  Rating:Pct. (Abs.Freq. )of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can't  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Effectiveness  in: 

1.  Building  helping 


relationships 

83.9 

(26) 

16.1 

(5) 

1.161 

2.5 

2.  Providing  emo¬ 
tional  support 

87.1 

(27) 

12.9 

(4) 

1.129 

1 

3.  Structuring  the 
environment 

No  resp. 

n=30 

hygienically 

77.4 

(24) 

16.1 

(5) 

3.2 

(1) 

3.2  (1) 

1.267 

7 

4.  Planning  coun¬ 
selling  inter¬ 
ventions 

74.2 

(23) 

25.8 

(8) 

. 1.258 

5.5 

5.  Assisting  in 
problem  resolution 

83.9 

(26) 

16.1 

(5) 

1.161 

2.5 

6.  Teaching  everyday 
living  skills 

71.0 

(22) 

29.0 

(9) 

1.290 

8 

7.  Using  recreational 

No  resp. 

n=30 

activities 

41.9 

(13) 

41.9 

(13) 

12.9 

(4) 

3.2  (1) 

1.833 

14 

8.  Applying  behaviour 

modification 

principles 

64.5 

(20) 

25.8 

(8) 

9.7 

(3) 

1.452 

10 

9.  Containing  and 
de-escalating 
critical  incidents 

83.9 

(26) 

9.7 

(3) 

6.5 

(2) 

1.226 

4 

10.  Integrating  crises 

into  ongoing 
treatment 

77.4 

(24) 

19.4 

(6) 

3.2 

(1) 

1.258 

5.5 
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Table  11 

continued  Importance  of  Final  Skill  Objectives  to  the 

Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


n=31 

Skill  Objectives  Rating : Pet . (Abs .Freq. ) of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


Effectiveness  in: 


11.  Providing 

emergency  first  aid  29.0  (9)  45.2  (14)  22.6  (7) 


No  resp. 
3.2  (1) 


n=30 

1.933  15 


12.  Planning 
nutritionally 
balanced  meals 


22.6  (7)  35.5  (11)  29.0  (9) 


n=30 

9.7  (3)  2.267  16 

No  resp. 

3.2  (1) 


13.  Providing  per¬ 
sonal  hygiene 
instruction 


45.2  (14)  38.7  (12) 


No  resp. 

6.5  (2)  9.7  (3) 


n=28 

1.571  12 


14.  Controlling  the 
physical  environment 
in  order  to  prevent 

accidents  or  illness  48.4  (15)  25.8  (8)  19.4  (6)  3.2  (1) 

No  resp. 
3.2  (1) 


n=30 

1.767  13 


15.  Balancing 
personal  life 


No  resp. 

58.1  (18)  32.3  (10)  6.5  (2)  3.2  (1) 


n=30 

1.467  11 


16.  Establishing  and 
maintaining  a 
supportive  peer  group 

within  work  setting  64.5  (20)  29.0  (9) 


n=30 

3.2  (1)  1.400 

No  resp. 

3.2  (1) 
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interventions  and  10.  Integrating  crises  into  ongoing  treatment  (means: 
1.258),  3.  Structuring  the  environment  hygienically  (mean:  1.267), 

6.  Teaching  everyday  living  skills  (mean:  1.290),  16.  Establishing  and 
maintaining  a  supportive  peer  group  within  work  setting  (mean:  1.400), 

8.  Applying  behaviour  modification  principles  (mean:  1.452),  15.  Bal¬ 
ancing  personal  life  (mean:  1.467),  13.  Providing  personal  hygiene 
instruction  (mean:  1.571),  14.  Controlling  the  physical  encironment  in 
order  to  prevent  accidents  or  illness  (mean:  1.767),  7.  Using  recre— 
ational  activities  (mean:  1.833,  11.  Providing  emergency  first  aid  (mean: 
1.933).  The  least  mean  importance  rating  was  given  to  12.  Planning 
nutritionally  balanced  meals  (mean:  2.267). 

Each  of  the  eleven  highest  ranked  objectives  were  rated  by  at  least 
twenty-eight  of  thirty-one  respondents  (90.3%)  as  being  necessary  or 
important  to  the  child  care/youth  counselling  function  with  which  they 
were  most  familiar.  Each  of  the  remaining  objectives  were  rated  by  a 
majority  of  graduates  as  being  necessary  or  important  (13.  Providing 
personal  hygiene  instruction,  83.9%,  14.  Controlling  the  physical  en¬ 
vironment  in  order  to  prevent  accidents  or  illness,  74.2%,  7.  Using 
recreational  activities,  83.8%,  11.  Providing  emergency  first  aid,  74.2%, 
and  12.  Planning  nutritionally  balanced  meals,  58.1%). 

In  sum,  all  final  program  objectives  in  the  skill  area  were  rated 
by  a  majority  of  graduates  presently  or  previously  employed  in  the  field 
as  necessary  or  important  to  the  function  with  which  they  were  most 
familiar. 

Comparing  these  results  with  those  of  the  child  care  (counselling) 
centres  there  appears  to  be  a  consistent  judgement  between  both  groups. 
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in  that,  with  the  exception  of  objective  12.  Planning  nutritionally 
balanced  meals,  all  final  skill  objectives  are  regarded  by  a  majority 
of  respondents  to  be  necessary  or  important  to  the  child  care/youth 
counselling  function  as  they  understand  it.  The  objective  which  is 
the  exception,  though  rated  by  a  majority  of  graduates  as  necessary  or 
important,  remains  the  least  impoqtant  for  both  groups. 

h.  Frequency  of  Use  of  Final  Skill  Objectives  in  the 

Child  Care/Youth  Counselling  Function,  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field. 

The  sixteen  skill  objectives  were  rated  as  to  frequency  of  use  in 
the  child  care/youth  counselling  function  with  which  they  were  most 
familiar,  by  thirty-one  graduates  presently  or  previously  employed  in 
the  field.  Results  are  displayed  in  Table  12. 

Mean  frequency  of  use  ratings  for  all  program  skill  objectives  fall 
between  1.  Very  often,  daily  and  4.  Seldom,  less  often  than  monthly. 
Thirteen  of  sixteen  range  between  1.  Very  often,  daily  and  2.  Often, 
weekly,  with  one  of  the  remaining  objectives  falling  between  2.  Often, 
weekly  and  3.  Occasionally,  monthly  and  the  last  two  objectives  between 
3.  Occasionally,  monthly  and  4.  Seldom,  less  often  than  monthly.  The 
highest  mean  frequency  of  use  is  shared  by  objectives  1.  Building  help¬ 
ing  relationships  and  6.  Teaching  everyday  living  skills  with  means  of 
1.097.  Next  ranked  is  objective  2.  Providing  emotional  support  (mean: 
1.129).  The  remaining  skill  objectives  in  decreasing  rank  given  mean 
frequency  of  use  are:  3.  Structuring  the  environment  hygienically  (mean: 
1.207),  5.  Assisting  in  problem  resolution  (mean:  1.419),  4.  Planning 
counselling  interventions  (mean:  1.452),  8.  Applying  behaviour  modifi- 
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Table  12 

continued  Frequency  of  Final  Skill  Objectives  to  the 

Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 
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15.  Balancing  personal  life  51.6  (16)  29.0  (9)  16.1  (5)  3.2  (1)  1.633 


Table  12 

continued  Frequency  of  Final  Skill  Objectives  to  the 

Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


134 


G 

G 

Pi 


i— I  G 
ro  CD 
II  G 

e  s 


0) 

CO 

G 

o 

a 

CD 

o  a)  • 

2  G  vO 


CO 

4-1 

G 

G 

G3 

G 

O 

cx 

CO 

g 

Pi 

m 

o 


cr 

G 

5-4 

Pm 

» 

CO 


4-1 

a 

PM 

•  • 

00 

G 

•H 

4-1 

G 

Pi 


u 

CD 

> 

QJ  . 
Z  CO 
G 
QJ 


4-) 

1 

N 

i 

ev 

4M 

>-> 

1 

l — 1 

i 

6 

O 

rH 

1 

Vw' 

i 

o 

,g 

1 

i 

•G 

CO 

G 

4-1 

1 

CM 

i 

i — i 

CO 

G 

c 

1 

• 

i 

QJ 

QJ 

-G 

o 

•  £ 

CO 

i 

CO 

i — 1 

4-1 

e  o-  * 

i 

i 

1 

G 

i 

i 

i 

i 

O 

i 

CN 

i 

• 

•H 

r— 1 

i 

i 

:>> 

CO 

rC 

i 

i 

rH 

CD 

4-1 

i 

IT) 

i 

C 

a 

r— 1 

G 

i 

• 

i 

O 

o 

i — 1 

O 

•  9 

vO 

i 

o 

G 

S  cn  l 

i 

| 

m 

i 

1 

1 

i 

Gd 

1 

i 

00 

1 

00 

i 

G 

1 

' — s 

i 

O 

G 

rH 

1 

i 

5-1 

QJ 

Gi 

1 

00 

i 

rC 

4-1 

QJ 

1 

• 

i 

4-1 

>4-1 

G 

•  I 

m 

i 

o 

CNl  | 

j 

CM 

i 

j 

T— 1 

1 

i 

CO 

1 

i 

QJ 

1 

r— 1 

i 

•H 

rv 

1 

i 

5-i 

G 

1 

i 

O 

QJ 

r— 1 

1 

CO 

i 

00 

V4 

4-1 

•H 

1 

• 

i 

QJ 

QJ 

<4-4 

G 

•  1 

rH 

i 

4-1 

> 

O 

Q 

1 - 1  | 

VO 

i 

G 

CJ 


G 

•H 


1 

oo 

1 

CO 

1 

G 

1 

G 

1 

•H 

c 

1 

CO 

1 

G 

•H 

1 

G 

1 

•H 

X 

1 

O 

1 

G 

4-J 

1 

a 

1 

4-1 

•H 

1 

CO 

1 

G 

£ 

1 

G 

1 

•H 

1 

u 

1 

G 

a 

1 

1 

e 

G 

1 

G 

1 

O 

1 

O 

1 

G3 

5m 

1 

1 

G 

00 

1 

TJ 

1 

G 

1 

G 

1 

•  • 

5m 

1 

4-1 

CO  1 

G 

00 

QJ 

1 

G 

QJ  1 

•H 

G 

QJ 

1 

i— 1 

>  1 

•H 

a 

1 

G 

•H  1 

CO 

rC 

1 

CJ 

4-1  1 

CO 

CO 

QJ 

00 

1 

i — l 

O  1 

QJ 

•H 

> 

G 

1 

G 

QJ  1 

c 

T— 1 

•H 

•H 

1 

a 

•i-)  1 

QJ 

4-> 

4-1 

1 

rJP  1 

> 

G 

5m 

4-1 

1 

CD 

O  1 

•H 

4-1 

O 

G 

1 

•H 

1 

4-1 

CO 

a 

CD 

1 

iH  1 

CJ 

W 

a, 

1 

G 

i — 1  1 

QJ 

G 

1 

G 

•H  1 

>4-1 

• 

CO 

5m 

1 

G 

1 

4-1 

vO 

O 

1 

E 

C/2  1 

W 

rH 

G 

5 

1 

* 

135 


cation  principles  (mean:  1.484),  16.  Establishing  and  maintaining  a 
supportive  peer  group  within  work  setting  (mean:  1.500),  15.  Balan¬ 
cing  personal  life  (mean:  1.633),  13.  Providing  personal  hygiene 
instruction  (mean:  1.759),  10.  Integrating  crises  into  ongoing  treat¬ 
ment  (mean:  1.806),  9.  Containing  and  de-escalating  critical  incidents 
(mean:  1.871),  7.  Using  recreational  activities  (mean:  1.933),  14. 
Controlling  the  physical  environment  in  order  to  prevent  accidents  or 
illness  (mean:  2.100),  12.  Planning  nutritionally  balanced  meals 
(mean:  3.172)  and,  lastly,  11.  Providing  emergency  first  aid  (mean: 
3.233). 

The  seven  highest  ranked  objectives  were  judged  by  at  least  twenty- 
eight  of  thirty-one  respondents  (90.3%)  as  being  used  very  often,  daily 
or  often,  weekly.  Of  the  six  next  highest  ranked,  five  were  judged  by 
at  least  twenty-four  of  thirty-one  (77.4%)  and  one  by  twenty  of  thirty- 
one  (64.5%)  to  be  used  very  often,  daily  or  often,  weekly.  Of  the 
three  remaining  objectives,  nineteen  respondents  (60.3%)  rated  14. 
Controlling  the  physical  environment  in  order  to  prevent  accidents  or 
illness,  eleven  (35.5%)  rated  12.  Planning  nutritionally  balanced  meals 
and  seven  (22.6%)  rated  11.  Providing  emergency  first  aid,  as  being 
used  very  often,  daily  or  often,  weekly. 

In  sum,  all  objectives  but  12.  Planning  nutritionally  balanced  meals 
and  11.  Providing  emergency  first  aid  were  rated  by  a  majority  of 
graduates  as  being  used  very  often,  daily  or  often,  weekly  in  the  per¬ 
formance  of  the  child  care/youth  counselling  function  with  which  they 


were  most  familiar. 
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Considering  both  importance  and  frequency  of  use  as  indicators  of 
relevance,  it  appears  that  all  but  one  of  the  sixteen  skill  objectives 
are  regarded  by  a  majority  of  graduates  presently  or  previously  em¬ 
ployed  in  the  field  as  highly  or  at  least  moderately  relevant  to  the 
child  care/youth  counselling  function  with  which  they  were  most  familiar. 

Of  questionable  relevance  is  objective  12.  Planning  nutritionally  bal¬ 
anced  meals. 

Comparing  the  results  of  the  centres’  assessment  with  the  graduates' 
assessment,  there  appears  to  be  some  consistency  with  regard  to  frequency 
of  use  of  the  skill  objectives.  A  majority  in  both  groups  of  respon¬ 
dents  rated  all  objectives  except  for  12.  Planning  nutritionally  bal¬ 
anced  meals  and  11.  Providing  emergency  first  aid  as  being  used  very 
often,  daily  or  often,  weekly  in  performing  the  child  care/youth  counsel¬ 
ling  function  as  they  understand  it. 

SUMMARY  -  A  majority  of  respondents  in  both  groups  appear  to  regard  as 
highly  or  at  least  moderately  relevant  all  skill  objectives  but  12. 

Planning  nutritionally  balanced  meals  to  the  child  care/youth  counselling 
function  while  objective  11.  Providing  emergency  first  aid  is  not  rated 
as  frequently  used  on  the  whole,  it  is  regarded  as  important  or  necessary 
to  the  function  by  most  respondents. 

i.  Importance  of  Final  Attitude  Objectives  to  the 

Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres. 

Child  care  (counselling)  centres  were  invited  to  rate  the  twelve 
attitude  objectives  identified  as  final  or  terminal  program  objectives 
as  to  their  individual  importance  to  the  effective  performance  of  the 


■ 
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first  level  child  care/youth  counselling  function  in  their  centres. 

Results  of  the  ratings  of  importance  by  child  care  (counselling) 
centres  of  attitude  objectives  are  shown  in  Table  13. 

The  mean  ratings  of  importance  for  all  twelve  attitude  objectives 
fall  between  1.  Necessary,  can’t  do  without  and  2.  Important,  should 
have.  The  objective  with  the  highest  mean  importance  is  5.  Accepts 
personal  responsibility  for  his/her  behaviour  (mean:  1.091).  Four 
objectives  rank  next  in  importance  with  means  of  1.182:  1.  Respects 

and  cares  for  others,  3.  Is  genuine  in  interaction  with  others,  8.  Seeks 
to  be  aware  of  the  impact  on  others  of  his/her  behaviour  and  attitudes, 
and  9.  Maintains  appropriate  confidentiality.  The  remaining  attitude 
objectives,  by  decreasing  rank  of  importance  are:  2.  Respects  and  cares 
for  him/her  self  and  6.  Accepts  or  tolerates  differences  in  others 
values,  beliefs,  lifestyles  (means:  1.273),  7.  Seeks  to  be  aware  of  the 
impact  of  others  and  his/her  personal  background  including  childhood 
and  family  experiences  on  present  behaviour  and  attitudes  (mean:  1.364), 
10.  Seeks  to  be  aware  of  own  needs,  strengths  in  developing  relation¬ 
ships,  11.  Displays  a  non-blaming  perspective  with  regard  to  personal, 
group  or  family  problems  and  12.  Is  aware  of  his/her  personal  motivation 
to  help  (means:  1.455).  The  objective  with  the  least  mean  importance 
is  4.  Is  curious  and  willing  to  learn  from  others  and  his/her  experi¬ 
ences  (mean:  1.636). 

All  objectives  but  one  were  regarded  by  all  respondents  as  either 
necessary  or  important  to  the  first,  or  beginning  level  child  care/ 
youth  counselling  function  while  objective  12.  Is  aware  of  his/her 
personal  motivation  to  help,  was  rated  by  ten  of  eleven  centres  (90.9/4) 


'  ■ 
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Importance  of  Final  Attitude  Objectives  to  the 
Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres 


Attitude  n=H 

Objectives  RatingrPct. (Abs .Freq. )of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


The  Counsellor: 

1.  Respects  and 
cares  for  others 

2.  Respects  and 
cares  for 
him/herself 

3.  Is  genuine  in 
interactions  with 
others 

4.  Is  curious  and 
willing  to  learn 
from  others  and  his/ 

her  experiences  36.4  (4)  63.6  (7) 

5.  Accepts  personal 
responsibility  for 
his/her  behaviour, 
being  neither  over- 
responsible  nor 

under-responsible  90.9  (10)  9.1  (1) 

6.  Accepts  or 
tolerates  diff¬ 
erences  in  other's 
values,  beliefs, 

lifestyles  72.7  (8)  27.3  (3) 

7.  Seeks  to  be  aware 
of  the  impact  of 
others  and  his/her 
personal  background 
including  childhood 
and  family  experiences 
in  present  behaviour 

and  attitudes  63.6  (7)  36.4  (4) 


81.8  (9)  18.2  (2) 

72.7  (8)  27.3  (3) 

81.8  (9)  18.2  (2) 


1.182  3.5 


1.273  6.5 


1.182  3.5 


1.636  12 


1.091  1 


1.273  6.5 


1.364  8 


' 


139 


Table  13 

continued  importance  of  Final  Attitude  Objectives  to  the 

Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres 


Attitude 

1 

r— 1 
» — 1 
II 

a 

Objectives 

RatingtPct 

. (Abs .Freq 

.)of  Respondents 

Mean 

Rank 

Necessary 
Can ' t  do 

Important 

Useful 

Should 

Nice  to 

Not 

Without 

Have 

Have 

Necessary 

1. 

2. 

3. 

4. 

The  Counsellor: 

8.  Seeks  to  be  aware 
of  his/her  behaviour 

and  attitudes 

81.8  (9) 

18.2  (2) 

1.182 

3.5 

9.  Maintains 
appropriate  con¬ 
fidentiality 

81.8  (9) 

18.2  (2) 

1.182 

3.5 

10.  Seeks  to  be 
aware  of  own  needs, 
strengths,  in 
developing 
relationships 

54.5  (6) 

45.5  (5) 

1.455 

10 

11.  Displays  a  non¬ 
blaming  perspective 
with  regard  to  per¬ 
sonal,  group  or 
family  problems 

54.5  (6) 

45.5  (5) 

1.455 

10 

12.  Is  aware  of 
his/her  personal 
motivation  to  help 

63.6  (7) 

27.3  (3) 

9.1  (1) 

1.455 

10 

« 
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as  being  necessary  or  important,  by  one  (9.1%)  as  useful,  nice  to  have. 

j.  Frequency  of  Use  of  Final  Attitude  Objectives  in  the 
Beginning  Level  Child  Care/Youth  Counselling  Function, 
as  Perceived  by  Child  Care  (Counselling)  Centres. 

The  twelve  final  attitude  objectives  were  also  rated  by  the  eleven 
centres  as  to  their  frequency  of  use  in  the  performance  of  the  begin¬ 
ning  level  child  care/youth  counselling  function  as  performed  in  their 
centres.  Results  are  displayed  in  Table  14. 

All  attitude  objectives  have  mean  frequencies  of  use  between  1.  Very 
often,  daily  and  2.  Often,  weekly.  All  agencies  agreed  that  the  begin¬ 
ning  child  care/youth  counsellor  would  use  attitudes  1.  Respects  and 
cares  for  others,  3.  Is  genuine  in  interactions  with  others  and  5. 

Accepts  personal  responsibility  for  his/her  behaviour,  being  neither 
over-responsible  or  under-responsible,  very  often,  daily.  Other  attitude 
objectives  are  ranked  according  to  decreasing  mean  frequency  of  use  as 
follows:  9.  Maintains  appropriate  confidentiality  (mean:  1.091),  8. 

Seeks  to  be  aware  of  the  impact  on  others  of  his/her  behaviour  and 
attitudes,  6.  Accepts  or  tolerates  differences  in  others  values,  beliefs, 
lifestyles  and  2.  Respects  and  cares  for  him/her  self  (means:  1.182), 

4.  Is  curious  and  willing  to  learn  from  others  and  his/her  experiences 
(mean:  1.273),  7,  Seeks  to  be  aware  of  the  impact  of  others  and  his/her 
personal  background,  including  childhood  and  family  experiences  on  pre¬ 
sent  behaviour  and  attitudes,  11.  Displays  a  non-blaming  perspective 
with  regard  to  personal,  group,  or  family  problems,  and  12.  Is  aware  of 
his/her  personal  motivation  to  help  (means:  1.455)  and  last,  10.  Seeks 
to  be  aware  of  own  needs,  strengths  in  developing  relationships (mean: 1. 545) . 
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Table  14 

continued  Frequency  of  Use  of  Final  Attitude  Objectives  in  the 

Beginning  Level  Child  Care/Youth  Counselling  Functio 
as  Perceived  by  Child  Care  (Counselling)  Centres 
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All  attitude  objectives  but  three  were  regarded  by  all  respondents 
as  being  used  very  often,  daily  or  often,  weekly  in  the  performance  of 
the  first  or  beginning  level  child  care/youth  counselling  function. 

Of  the  remaining  three,  ten  respondents  (90.9%)  rated  objective  10. 

Seeks  to  be  aware  of  own  needs,  strengths,  in  developing  relationships, 
nine  respondents  (81.8%)  rated  both  of  objectives,  11.  Displays  a  non¬ 
blaming  perspective  with  regard  to  personal,  group  or  family  problems 
and  12.  Is  aware  of  his/her  personal  motivation  to  help,  as  being  used 
very  often,  daily  or  often,  weekly. 

In  sum,  all  final  program  objectives  in  the  attitude  area  are  re¬ 
garded  by  a  majority  of  child  care  (counselling)  centres  as  being  used 
very  often,  daily  or  often,  weekly  in  the  performance  of  the  first  or 
beginning  level  child  care/youth  counselling  function. 

Considering  both  ratings  of  importance  and  of  frequency  of  use  as 
indicators  of  relevance,  it  appears  that  the  twelve  final  program  ob¬ 
jectives  in  the  attitude  area  are  regarded  as  highly  relevant  by  most 
child  care  (counselling)  centres  to  the  performance  of  the  first  or 
beginning  level  child  care/youth  counselling  function. 

k.  Importance  of  Final  Attitude  Objectives  to  the  Child 

Care/youth  Counselling  Function  as  Perceived  by  Graduates 
Presently  or  Previously  Employed  in  the  Field. 

Graduates  of  the  program  who  were  presently  or  previously  employed 
in  a  child  care/youth  counselling  capacity  were  asked  to  rate  the 
importance  of  the  twelve  final  program  objectives  in  the  attitude  area 
in  terms  of  the  function  with  which  they  were  most  familiar. 
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In  examining  Table  15  it  may  be  seen  that  the  mean  ratings  of 
importance  for  all  program  attitude  objectives  are  between  1.  Necessary, 
can't  do  without,  and  2.  Important,  should  have.  The  highest  mean 
importance  rating  is  shared  by  objectives  1.  Respects  and  cares  for 
others  and  2.  Respects  and  cares  for  him/her  self  (means:  1.097). 

Next  in  rank  was  objective  3.  Is  genuine  in  interactions  with  others 
(mean:  1.129).  The  remaining  attitude  objectives  in  decreasing  order 
of  mean  importance  are:  10.  Seeks  to  be  aware  of  own  needs,  strengths, 
in  developing  relationships  (mean:  1.161),  12.  Is  aware  of  his/her 
personal  motivation  to  help  (mean:  1.226),  5.  Accepts  personal  responsi¬ 
bility  for  his/her  behaviour,  being  neither  over-responsible  nor  under- 
responsible  (mean:  1.258),  4.  Is  curious,  willing  to  learn  from  others 
and  his/her  experiences,  6.  Accepts  or  tolerates  differences  in  others 
values,  beliefs,  lifestyles  and  9.  Maintains  appropriate  confidentiality 
(means:  1.290),  11.  Displays  a  non-blaming  perspective  with  regard  to 
personal,  group  or  family  problems  (mean:  1.355).  The  least  highly 
rated  objective  in  terms  of  importance  is  7.  Seeks  to  be  aware  of  the 
impact  of  others  and  his/her  personal  background  including  childhood  and 
family  experiences  on  present  behaviour  and  attitudes  (mean:  1.483). 

The  five  highest  ranked  objectives  were  rated  by  all  respondents 
as  being  either  necessary  or  important,  the  next  highest  five  by  at 
least  twenty-nine  (93.5%),  the  second  last  by  twenty-eight  (90.3%)  and 
the  last  by  twenty-seven  (87.1%). 

In  sum,  all  final  program  objectives  in  the  attitude  area  are  re¬ 
garded  by  a  majority  of  graduates  presently  or  previously  employed  in 
the  field  as  being  necessary  or  important  to  the  performance  of  the 
child  care/youth  counselling  function  with  which  they  were  most  familiar. 
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Table  15 

Importance  of  Final  Attitude  Objectives  to  the 
Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


Attitude  n=31 

Objectives  Rating:Pct . (Abs . Freq. ) of  Respondents  Mean  Rank 


Necessary  Important  Useful 
Can’t  do  Should  Nice  to 
Without  Have  Have 

1.  2.  3. 


Not 

Necessary 

4. 


The  Counsellor: 

1.  Respects  and 

cares  for  others  90 

2.  Respects  and 

cares  for  him/her¬ 
self  90 

3.  Is  genuine  in 

interactions  with 
others  87 

4.  Is  curious  and 

willing  to  learn 
from  others  and  his/ 
her  experiences  74 

5.  Accepts  personal 

responsibility  for 
his/her  behaviour, 
being  neither  over- 
responsible  nor 
under-responsible  80 

6.  Accepts  or  toler¬ 

ates  differences  in 
other’s  values,  be¬ 
liefs,  life-styles  80 

7.  Seeks  to  be  aware 

of  the  impact  of 
others  and  his/her 
personal  background 
including  childhood 
and  family  experiences 
on  present  behaviour 
and  attitudes  64 


3  (28)  9.7  (3) 

3  (28)  9.7  (3) 

1  (27)  12.9  (4) 

2  (23)  22.6  (7)  3.2 

6  (25)  12.9  (4)  6.5 

6  (25)  12.9  (4)  3.2 

5  (20)  22.6  (7)  12.9 


1.097  1.5 


1.097  1.5 


1.129  3 


1.290  8 


(2)  1.258  6 


(1)  3.2  (1)  1.290  8 


(4) 


1.483  12 


•  * 
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Table  15 

continued  Importance  of  Final  Attitude  Objectives  to  the 

Child  Care/Youth  Counselling  Function  as  Perceived  by 
Graduates  Presently  or  Previously  Employed  in  the  Field 


Attitude 

Objectives 

n=31 

Rating:Pct . (Abs .Freq. )of  Respondents  Mean  Rank 

Necessary  Important  Useful 

Can’t  do  Should  Nice  to  Not 

Without  Have  Have  Necessary 

1.  2.  3.  4. 

The  Counsellor: 

8.  Seeks  to  be  aware 
of  the  impact  on 
others  of  his/her 


behaviour  and 
attitudes 

71.0  (22)  25.8  (8)  3.2  (1)  1.323  10 

9.  Maintains 
appropriate  con¬ 
fidentiality 

74.2  (23)  22.6  (7)  3.2  (1)  1.290  8 

10.  Seeks  to  be  aware 

of  own  needs,  strengths 
in  developing  re¬ 
lationships  83.9  (26)  16.1  (5)  1.161  4 

11.  Displays  a  non¬ 
blaming  perspective 
with  regard  to  per- 


sonal,  group  or 
family  problems 

74.2  (23)  16.1  (5)  9.7  (3)  1.355  11 

12.  Is  aware  of 
his/her  personal 
motivation  to  help 

77.4  (24)  22.6  (7)  1.226  5 

. 
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Comparing  these  results  with  those  of  the  centres’  assessment 
there  is  a  consistent  judgement  between  both  groups,  in  that  all  final 
attitude  objectives  are  regarded  by  a  majority  of  respondents  as  nece¬ 
ssary  or  important  to  the  child  care/youth  counselling  function  as  they 
understand  it. 

1.  Frequency  of  Use  of  Final  Attitude  Objectives  in  the 
Child  Care/Youth  Counselling  Function,  as  Perceived 
by  Graduates  Presently  or  Previously  Employed  in  the 
Field. 

Graduates  were  also  asked  to  rate  the  twelve  final  objectives  in 
the  attitude  area  as  to  their  frequency  of  use  in  the  child  care/youth 
counselling  function  with  which  they  were  most  familiar.  Results  are 
displayed  in  Table  16. 

In  terms  of  their  mean  ratings  of  frequency  of  use,  all  attitude 
objectives  range  between  1.  Very  often,  daily  and  2.  Often,  weekly. 

The  objectives  with  the  highest  mean  frequency  of  use  are  1.  Respects 
and  cares  for  others  and  2.  Respects  and  cares  for  him/her  self 
(means:  1.032)  and  are  followed  in  rank  by  objective  3.  Is  genuine  in 
interactions  with  others  (mean:  1.129).  The  remaining  attitude  objec¬ 
tives,  by  decreasing  rank  of  mean  frequency  of  use  are:  5.  Accepts 
personal  responsibility  for  his/her  behaviour,  being  neither  over- 
responsible  nor  underresponsible  and  9.  Maintains  appropriate  confi¬ 
dentiality  (means:  1.194),  10.  Seeks  to  be  aware  of  own  needs,  stren¬ 
gths  in  developing  relationships  (mean:  1.226),  4.  Is  curious,  willing 
to  learn  from  others  and  his/her  experiences,  and  8.  Seeks  to  be  aware 
of  the  impact  on  others  of  his/her  behaviour  and  attitudes  (means :1. 258) , 


.v  .t  V>  >'«*»  ">  ’'  ■>  *  ;  ' 
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continued  Frequency  of  Use  of  Final  Attitude  Objectives  in  the 

Child  Care/Youth  Counselling  Function  as  Perceived  by 
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6.  Accepts  or  tolerates  differences  in  others  values,  beliefs,  life¬ 
styles  (mean:  1.323),  11.  Displays  a  non-blaming  perspective  with 
regard  to  personal,  group  or  family  problems  (mean:  1.355),  12.  Is 
aware  of  his/her  personal  motivation  to  help  (mean:  1.419)  and  lastly, 

7.  Seeks  to  be  aware  of  the  impact  of  others  and  his/her  personal 
background,  including  childhood  and  family  experiences  on  present 
behaviour  and  attitudes  (mean:  1.581). 

Ten  of  the  twelve  objectives  were  regarded  by  between  twenty-nine 
and  thirty-one  of  thirty-one  respondents  (93.5%-100%)  to  be  used  very 
often,  daily  or  often,  weekly,  with  twenty-seven  (87.1%)  rating  the 
eleventh  ranked  objective  and  twenty-eight  (90.3%)  rating  the  twelfth 
ranked  objective  as  being  used  very  often  or  often.  In  sum,  all  ob¬ 
jectives  are  regarded  by  a  majority  of  graduates  to  be  used  very  often 
or  often  in  performing  the  child  care/youth  counselling  function. 

Comparing  the  assessments  of  both  centres  and  graduates  with  regard 
to  frequency  of  use  of  attitude  objectives,  there  is  agreement  in  that 
a  majority  in  both  groups  regard  these  objectives  to  be  used  very  often, 
daily  or  often,  weekly. 

SUMMARY  -  Considering  both  importance  and  frequency  of  use  ratings  as 
indicators  of  relevance,  it  appears  that  all  final  program  objectives 
in  the  attitude  area  are  regarded  by  a  majority  of  respondents  in  both 
the  centres  and  graduates  group  as  highly  relevant  to  the  child  care/ 
youth  counselling  function  as  they  understand  it. 

A  majority  of  child  care  (counselling)  centre  and  graduate  respon¬ 
dents  appear  to  regard  most  final  program  objectives  in  information, skill 
and  attitude  areas  as  highly  or  at  least  moderately  relevant  to  the  child 
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care/youth  counselling  function  as  they  understand  it.  Of  questionable 
relevance  are  information  objectives  5.  The  phenomenon  of  juvenile 
delinquency,  and  13.  Development  and  nature  of  human  society,  and  skill 
objective  12.  Planning  nutritionally  balanced  meals. 

Additional  Program  Objectives  as  Suggested  by  Graduates 

and  Child  Care  (Counselling)  Centres. 

Responding  to  an  open-ended  question  which  invited  them  to  suggest 
attitude,  skill,  or  information  objectives  which  in  their  opinion  ought 
to  be  added  to  the  program,  graduates  recommended  several  additions. 

The  most  frequently  mentioned  (by  six  respondents)  was  a  need  for  ad¬ 
ditional  skill  development  in  writing  treatment  programs,  and  reports. 
Three  graduates  called  for  information  objectives  in  the  area  of  admini¬ 
stration  of  programs,  including  procedures,  policy  development  and 
supervision  of  staff.  Suggested  information  objectives  also  included 
a  better  understanding  of:  the  courts  and  law  enforcement,  drug  and 
alcohol  abuse  (including  symptoms),  native  Canadian  culture,  family 
dynamics,  social  service  agencies  and  their  services.  Suggested  skill 
objectives  included  increased  effectiveness  in:  behaviour  management, 
the  teaching  of  parenting  skills,  family  counselling,  crises  management, 
participating  in  case  conferences,  behaviour  observation,  specific 
recreation  skills,  physical  restraining,  self-defense,  working  (effec¬ 
tively)  with  team  members.  Suggested  attitude  objectives  included 
development  of  patience,  retention  of  objectivity,  self-control  in 
crises,  and  an  awareness  and  appreciation  of  the  impact  on  one’s  family 
working  in  this  field.  Many  graduates  indicated  a  desire  for  addition¬ 
al  information  and  skill  in  several  areas  covered  by  the  program  over 
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its  two  years,  such  as  group  and  family  dynamics  and  their  applications, 
treatment  methods  and  counselling  theories,  as  well  as  counselling 
skills.  Some  graduates  now  engaged  in  community  youth  work  thought 
coursework  in  this  area  would  be  an  important  addition  to  program 
content. 

Child  care  (counselling)  centres  also  had  suggestions  for  objectives 
in  information,  skill  or  attitude  areas,  which  they  thought  should  be 
included  among  program  objectives  in  order  better  to  prepare  workers  for 
this  field.  Related  to  recreation  and  the  use  of  activities  with  child¬ 
ren,  it  was  suggested  that  the  program  ought  to  encourage  students  to 
value  activity-oriented  contact,  appreciating  its  potential  for  impact 
on  children.  Related  to  these  affective  objectives  was  the  suggestion 
that  the  program  facilitate  students'  development  of  proficiency  in  a 
variety  of  recreational  activities.  Additional  information  objectives 
suggested  included  information  related  to  understanding  maladaptive 
behaviour  among  young  people  and  to  understanding  the  role  of  moral  and 
spiritual  values  in  shaping  personality  and  behaviour.  One  agency  sug¬ 
gested  that  the  counsellor  must  be  able  to  use  his  skill  effectively 
under  conditions  such  as  being  the  only  adult  present,  being  under 
stress,  and  being  without  much  supervision.  One  agency  urged  that  stu¬ 
dents  be  taught  not  to  be  afraid  to  confront  young  people  on  unaccept¬ 
able  behaviour,  while  another  contended  that  confrontation  was  too 
difficult  to  do  effectively  and  constructively  for  the  beginning  child 
care  worker  and  that  therefore  it  should  not  be  included  in  the 
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B.  The  Effectiveness  of  Program  Instruction 

Except  for  the  college  program  comparisons,  all  information  with 
regard  to  various  aspects  of  program  instruction  effectiveness  comes 
from  two  sources:  students  presently  enrolled  in  the  program  and  the 
program's  graduates.  Each  group  was  asked  to  rate  only  what  they  had 
experienced,  therefore  graduates  gave  their  opinions  as  to  the  effective¬ 
ness  of  the  program  as  a  whole,  selected  components  and  individual 
courses  (including  field  placement  and  integration  seminars)  whereas 
students  only  rated  individual  courses  (also  including  field  placement 
and  integration  seminars)  in  which  they  were  enrolled. 

1.  Program  Design:  Comparisons  Among  Similar  Community 

College  Programs  in  Canada. 

Results  of  a  search  of  documentation  with  regard  to  eleven  com¬ 
munity  college  programs  similar  to  the  Youth  Development  Program  in 
goals  are  displayed  in  Table  17.  Included  are  college  names  and 
locations,  program  names,  duration,  average  hours  of  weekly  instruc¬ 
tion,  total  hours  of  field  work  (practicum)  and  distribution  of 
coursework  in  total  hours  per  area  of  study  for  these  eleven  pro¬ 
grams  and  the  Youth  Development  Program. 

In  terms  of  program  title,  eight  are  called  Child  Care  Worker 
programs,  three,  some  variation  of  Youth  Worker  (variously,  Worker, 
Services  or  Development)  and  one.  Special  Care  Counsellor. 

Eight  programs,  including  the  Youth  Development  Program,  are 
four  semesters  in  length,  three  are  six  semesters,  one  is  two 


semesters. 
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Table  17  Comparisons  of  Programs  of  Training  in  Child  Care/Youth  Counselling 
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Average  hours  of  instruction  per  week  range  from  13.5  to  30.8. 

Six  programs  have  more  weekly  hours  of  instruction  than  the  Youth 
Development  Program,  three  less.  In  terms  of  total  hours  spent  in 
fieldwork  the  range  is  from  240  to  1920  ,  with  eight  programs  in¬ 
cluding  more  hours  and  three,  less  hours,  than  the  Youth  Development 
Program.  Averaging  these  fieldwork  hours  over  the  number  of  seme¬ 
sters  per  program,  the  range  is  from  120  to  480  hours  per  semester, 
the  Youth  Development  Program  being  exceeded  by  seven  programs, and 
exceeding  three  programs,  with  one  other  equalling  it  at  180  hours 
per  semester. 

Fourteen  subject  areas  of  coursework  were  identified  from  docu¬ 
mentation.  Given  some  minimal  course  descriptions  and  wide  variation 
in  the  terms  used  to  describe  course  content,  subject  areas  listed 
should  be  regarded  as  tentative.  Seven  colleges  include  coursework 
in  basic  psychology  (exceptions  being  Algonquin,  Fanshawe,  Mt.  Royal 
and  Vanier),  the  range  in  total  hours  being  45  to  128  (Grant  MacEwan: 

45).  Six  colleges  include  coursework  in  basic  sociology  (exceptions 
being  Algonquin,  Cambrian,  Fanshawe,  Humber  and  Mt.  Royal),  the 
range  in  total  hours  being  45  to  160  (Grant  MacEwan:  45).  All  col¬ 
leges  but  Fanshawe  include  English  coursework  from  45  to  192  hours 
total  (Grant  MacEwan:  45).  Only  Mohawk  and  Mt.  Royal  do  not  include 
child  and  youth  development  coursework.  The  range  in  total  hours 
in  this  area  is  45  to  240  (Grant  MacEwan:  45).  In  terms  of  ob¬ 
serving,  reporting  and  recording  of  behaviour,  specific  courses 
appear  in  five  colleges  of  eleven  (Cambrian,  Fanshawe,  Humber, 

Northern  and  Vanier).  Coursework  is  abnormal  behaviour  (delinquency) 
mental  illness,  etc.)  is  included  in  all  programs  but  Cambrian,  Mt. 


, 
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Royal  and  Northern,  and  ranges  in  total  hours  from  45  to  192 
(Grant  MacEwan:  45).  All  programs  but  those  of  Algonquin, 

Loyalist  and  Mt.  Royal  include  group  process  coursework  from  45 
to  192  total  hours  (Grant  MacEwan:  45).  All  programs  include 
courses  in  counselling  and  treatment  principles  from  60  to  300 
total  hours  (Grant  MacEwan:  90).  Coursework  in  human  relations 
and  counselling  skill  development  is  included  in  all  programs  but 
Algonquin,  Cambrian,  Mohawk  and  Vanier  with  total  hours  ranging 
from  45  to  192  (Grant  MacEwan:  135).  Humber,  Loyalist,  Mt.  Royal 
and  Vanier  are  the  only  four  programs  which  do  not  include  courses 
related  to  health  principles  and  skills.  Other  programs  range 
from  45  to  96  total  hours  in  this  area  (Grant  MacEwan:  60).  Course- 
work  related  to  the  family  is  included  in  all  programs  but  those 
of  Mt.  Royal  and  Vanier  and  ranges  in  total  hours  from  45  to  128 
(Grant  MacEwan:  45).  The  therapeutic  use  of  activities  is  included 
in  coursework  in  all  programs  but  that  of  Loyalist  College,  and 
ranges  in  total  hours  from  45  to  416  (Grant  MacEwan:  45).  Inte¬ 
gration  seminars  are  included  in  seven  programs  (excluding  Fanshawe, 
Mohawk,  Mt.  Royal  and  Vanier)  and  range  in  total  hours  from  60  to 
210  (Grant  MacEwan:  120).  Four  programs  do  not  appear  to  require 
electives.  Of  the  seven  which  do,  total  hours  range  from  45  to 
240  (Grant  MacEwan:  225).  Of  the  programs  including  electives,  in 
at  least  two  these  electives  are  applied  and  field-related  courses. 

Of  the  fourteen  subject  areas  identified  as  common  among  several 
programs,  the  Youth  Development  Program  includes  thirteen.  The  one 
area  not  included  as  a  specific  course  is  that  of  observing,  re¬ 
porting  and  recording  of  behaviour.  Among  the  programs  oferring 
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courses  in  the  various  subject  areas,  the  Youth  Development 
Program  is  at  or  near  the  low  end  of  the  range  of  total  hours 
in  basic  psychology,  basic  sociology,  English,  child  and  youth 
development,  abnormal  behaviour,  group  process,  counselling  and 
treatment  principles,  the  family,  therapeutic  use  of  activities. 

It  is  near  the  middle  of  the  range  in  human  relations  and  coun¬ 
selling  skill  development  and  in  health  principles  and  skills. 

It  is  next  only  to  the  six  semester  program  at  St.  Lawrence  in 
the  total  number  of  elective  course  hours. 

2.  Effectiveness  of  the  Total  Program  in  Enabling 

Achievement  of  Final  Objectives,  as  Perceived  by 

Graduates. 

Graduates  were  asked  to  rate  how  effective  the  program  had  been 
in  enabling  them  as  students  to  meet  the  final  objectives  in  infor¬ 
mation,  skill  and  attitude  areas.  The  rating  scale  was  1.  Not 
Effective,  2.  Somewhat  Effective,  3.  Effective,  4.  Very  Effective 
and  5.  Don’t  Know  or  Not  Applicable.  Results  are  reported  in 
Tables  22,  23,  and  24  as  the  absolute  frequency  and  percentage  of 
graduates  responding  in  each  category  of  the  rating  scale.  A  mean 
of  responses  in  categories  one  through  four  is  included  for  each 
objective. 

Table  18  displays  the  results  of  the  survey  as  they  apply  to 
the  effectiveness  of  the  program  in  enabling  achievement  of  the 
final  objectives  in  the  information  area,  as  judged  by  program 
graduates. 
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The  mean  ratings  of  program  effectiveness  fall  between  3. 

Effective  and  4.  Very  Effective  for  seven  information  objec¬ 
tives:  7.  Dynamics  of  interpersonal  relations  and  communication 
(mean:  3.641),  1.  Child  and  youth  development  and  5.  The  phen¬ 
omenon  of  juvenile  delinquency  (means:  3.513),  9.  Characteristics 
and  role  of  one-to-one  helping  skills  (mean:  3.385),  6.  Counsel¬ 
ling  theory  (mean:  3.359),  2.  Principles  of  human  behaviour 
(mean:  3.282)  and  8.  Dynamics  of  people  in  small  groups  (mean: 

3.128).  Mean  ratings  of  program  effectiveness  fall  between  2. 

Somewhat  Effective  and  3.  Effective  for  the  remaining  objectives 
and  are,  in  order  of  decreasing  mean  ratings:  12.  Family  dynamics 
(mean:  2.737),  11.  Principles  of  treatment  in  the  milieu  or  life- 
space  (mean:  2.711),  3.  Development  and  nature  of  human  society 

(mean:  2.692),  10.  Dynamics  of  counselling  in  a  group  context 
(mean:  2.615),  13.  Principles  of  recreational  programming  (mean: 

2.595)  and  14.  Principles  of  health  maintenance  (mean:  2.516). 

With  adjustment  to  exclude  Don't  know  or  Not  Applicable  re¬ 
sponses,  a  majority  of  graduates  are  shown  to  have  rated  the  program 
as  effective  or  very  effective  in  having  enabled  them  to  meet  all 
objectives  in  the  information  area.  Those  objectives  in  which  the 
program  was  rated  as  effective  or  very  effective  by  a  substantial 
majority  of  students  include:  7.  Dynamics  of  interpersonal  relations 
and  communication  (thirty-nine  respondents,  100%),  6.  Counselling 
theory  (thirty-seven  respondents,  94.9%),  2.  Principles  of  human 
behaviour  and  1.  Child  and  youth  development  (thirty-five  respon¬ 
dents,  89.7%),  5.  The  phenomenon  of  juvenile  delinquency  and  9. 
Characteristics  and  role  of  one-to-one  helping  skills  (thirty-four 
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respondents,  87.2%).  Those  objectives  in  which  the  program  was 
rated  as  effective  or  very  effective  by  a  moderate  majority  of 
students  include:  8.  Dynamics  of  people  in  small  groups  (twenty- 
seven  respondents,  69.2%),  11.  Principles  of  treatment  in  the 
milieu  or  life-space  (twenty-five  respondents,  65.8%  adjusted), 

12.  Family  dynamics  (twenty-three  respondents,  60.5%  adjusted), 

3.  Development  and  nature  of  human  society  and  10.  Dynamics  of 
counselling  in  a  group  context  (twenty-three  respondents,  59.0%), 

14.  Principles  of  health  maintenance,  (eighteen  respondents,  58.1% 
adjusted).  The  smallest  majorities  of  graduates  rating  the  program 
as  effective  or  very  effective  were  indicated  for  objectives  13. 
Principles  of  recreational  programming  (twenty  respondents,  54.1% 
adjusted)  and  4.  Written,  verbal  and  non-verbal  communication 
(twenty-three  respondents,  51.3%). 

In  sum,  the  program  was  judged  to  be  effective  or  very  effec¬ 
tive  in  having  enabled  graduates  to  meet  twelve  of  fourteen  infor¬ 
mation  objectives  by  a  substantial  (87.2%  to  100%)  or  moderate 
(58.1%  to  69.2%)  majority  of  graduates  responding.  The  program  was 
judged  to  be  effective  or  very  effective  by  54.1%  of  graduates 
responding  in  terms  of  objective  13.  Principles  of  recreational  pro¬ 
gramming  and  by  51.3%  in  terms  of  4.  Written,  verbal  and  non-verbal 
communication.  The  program's  lowest  mean  rating  of  effectiveness 
is  shown  for  these  latter  two  objectives.  The  highest  mean  ratings 
of  program  effectiveness  are  indicated  for  objectives  7.  Dynamics 
of  interpersonal  relations  and  communication,  1.  Child  and  youth 
development  and  5.  The  phenomenon  of  juvenile  delinquency. 
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Table  19  displays  the  results  of  the  survey  as  they  apply  to 
the  effectiveness  of  the  program  in  enabling  achievement  of  the 
final  objectives  in  the  skill  area,  as  judged  by  program  graduates. 

The  mean  ratings  of  program  effectiveness  fall  between  3. 

Effective  and  4.  Very  Effective  for  five  skill  objectives:  1. 

Building  helping  relationships  (mean:  3.487),  2.  Providing  emo¬ 
tional  support  (mean:  3.385),  5.  Assisting  in  problem  resolution 
(mean:  3.184),  16.  Establishing  and  maintaining  a  supportive  peer 
group  within  a  work  setting  (mean:  3.079),  and  10.  Integrating 
crises  into  ongoing  treatment  (mean:  3.000).  Mean  ratings  of  pro¬ 
gram  effectiveness  fall  between  2.  Somewhat  Effective  and  3.  Effec¬ 
tive  for  the  remaining  objectives  and  are,  in  order  of  decreasing 
mean  ratings:  3.  Structuring  the  environment  hygienically  (mean: 

2.974),  8.  Applying  behaviour  modification  principles  (mean:  2.919), 

6.  Teaching  everyday  living  skills  (mean:  2.784),  9.  Containing  and 
de-escalating  critical  incidents  and  15.  Balancing  personal  life 
(means:  2.769),  4.  Planning  counselling  interventions  (mean:  2.737), 

7.  Using  recreational  activities  (mean:  2.526),  11.  Providing  emer¬ 
gency  first  aid  (mean:  2.433),  13.  Providing  personal  hygiene  in¬ 
struction  (mean:  2.375),  14.  Controlling  the  physical  environment 
in  order  to  prevent  accidents  or  illness  (mean:  2.281)  and  12. 

Planning  nutritionally  balanced  meals  (mean:  2.000). 

With  adjustment  to  exclude  Don’t  Know  or  Not  Applicable  re¬ 
sponses,  a  majority  of  graduates  are  shown  to  have  rated  the  program 
as  Effective  or  Very  effective  in  having  enabled  them  to  meet 
twelve  of  the  sixteen  skill  objectives.  Those  objectives  in  which 
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Program  Effectiveness  in  Enabling  Achievement  of 
Final  Skill  Objectives,  as  Perceived  by  Graduate 
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the  program  was  rated  effective  or  very  effective  by  a  substantial 
majority  of  graduates  include:  1.  Building  helping  relationships 
(thirty-six  respondents,  92.3%),  2.  Providing  emotional  support 
(thirty-five  respondents,  89.8%),  5.  Assisting  in  problem  resolution 
(thirty-two  respondents,  84.2%  adjusted),  10.  Integrating  crises 
into  ongoing  treatment  (thirty  respondents,  78.9%  adjusted),  3. 
Structuring  the  environment  hygienically  (thirty  respondents,  76.9%) 
and  16.  Establishing  and  maintaining  a  supportive  peer  group  within 
work  setting  (twenty-nine  respondents,  76.3%  adjusted).  Those  ob¬ 
jectives  in  which  the  program  was  rated  as  effective  or  very  effec¬ 
tive  by  a  moderate  majority  of  graduates  include:  6.  Teaching  every¬ 
day  living  skills  (twenty-seven  respondents,  73.0 %  adjusted),  8. 
Applying  behaviour  modification  principles  (twenty-seven  respondents, 
73.0%  adjusted),  15.  Balancing  personal  life  (twenty-seven  respon¬ 
dents,  69.2%),  9.  Containing  and  de-escalating  critical  incidents 
(twenty-three  respondents,  59.0%)  and  4.  Planning  counselling  inter¬ 
ventions  (twenty-two  respondents,  57.9%  adjusted).  The  program  was 
rated  effective  or  very  effective  by  twenty  respondents  (52.6% 
adjusted)  in  enabling  students  to  meet  objective,  7.  Using  recre¬ 
ational  activities,  and  by  fifteen  (50.0%  adjusted  in  enabling 
students  to  meet  objective,  11.  Providing  emergency  first  aid.  The 
program  was  rated  effective  or  very  effective  by  fewer  than  half 
of  the  graduates  responding,  in  enabling  students  to  meet  three 
objectives:  13.  Providing  personal  hygiene  instruction  (fifteen 
respondents,  46.9%  adjusted),  14.  Controlling  the  physical  environ¬ 
ment  in  order  to  prevent  accidents  or  illness  (fourteen  respondents, 
43.8%  adjusted)  and  12.  Planning  nutritionally  balanced  meals 
(eight  respondents,  29.6%  adjusted). 


■ 


In  sum,  the  program  was  judged  to  be  effective  or  very  effec¬ 
tive  in  having  enabled  graduates  to  meet  eleven  of  sixteen  skill 
objectives,  by  a  substantial  (76.2%  to  92.3%)  or  moderate  (57.9% 
to  73%)  majority  of  graduates  responding.  The  program  was  judged 
respectively  by  52.6%  and  50%  of  graduates  responding  to  be  effec¬ 
tive  or  very  effective  in  having  enabled  them  to  meet  objectives, 

7.  Using  recreational  activities  and  11.  Providing  emergency  first 
aid,  respectively.  Those  objectives  for  which  the  program  was  con¬ 
sidered  effective  or  very  effective  by  less  than  half  the  respon¬ 
dents  were  13.  Providing  personal  hygiene  instruction,  14.  Control¬ 
ling  the  physical  environment  in  order  to  control  accidents  or 
illness  and  12.  Planning  nutritionally  balanced  meals.  The  program' 
lowest  three  mean  ratings  of  effectiveness  are  shown  for  these  lat¬ 
ter  objectives.  The  highest  mean  ratings  of  program  effectiveness 
are  indicated  for  1.  Building  helping  relationships,  2.  Providing 
emotional  support  and  5.  Assisting  in  problem  resolution. 

It  should  be  noted  that  the  four  objectives  for  which  the  pro¬ 
gram  was  ranked  lowest  in  effectiveness  are  those  designed  to  be 
met  by  CO  211.3  Health  Issues  which  was  added  to  the  program  in  the 
Winter  of  1976.  Only  two  graduating  classes  among  the  four  which 
were  included  in  this  survey  have  in  fact  received  any  specific 
instruction  in  this  regard  which  may  account  for  both  the  large 
number  of  graduates  who  did  not  rate  these  objectives  as  well  as 
the  large  number  rating  the  program  as  not  effective  in  enabling 
them  to  meet  them. 


Table  20  displays  the  results  of  the  survey  as  they  apply  to 


Program  Effectiveness  in  Enabling  Achievement  of 
Final  Attitude  Objectives,  as  Perceived  by  Graduates 
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the  effectiveness  of  the  program  in  enabling  achievement  of  the 
final  objectives  in  the  attitude  area,  as  judged  by  program 
graduates. 

The  mean  ratings  of  program  effectiveness  fall  between  3. 

Effective  and  4.  Very  Effective  for  all  twelve  objectives.  The 
highest  mean  effectiveness  ratings  (3.564)  are  shown  for  object¬ 
ives  4.  Is  curious  and  willing  to  learn  from  others  and  his/her 
experiences,  9.  Maintains  appropriate  confidentiality,  and  10. 

Seeks  to  be  aware  of  own  needs,  strengths  in  developing  relation¬ 
ships.  In  descending  order  of  mean  effectiveness  are  objectives: 

2.  Respects  and  cares  for  him/her  self  (mean:  3.487),  3.  Is 
genuine  in  interactions  with  others  (mean:  3.487),  1.  Respects  and 
cares  for  others  and  12.  Is  aware  of  his/her  personal  motivation 
to  help  (mean:  3.410),  8.  Seeks  to  be  aware  of  the  impact  of  others 
on  his/her  behaviour  and  attitudes  (mean:  3.385),  7.  Seeks  to  be 
aware  of  the  impact  of  others  and  his/her  personal  background... 

(mean:  3.308),  6.  Accepts  or  tolerates  differences  in  others'  values, 
beliefs,  lifestyles  (mean:  3.256),  11.  Displays  a  non-blaming  per¬ 
spective  ... (mean:  3.231),  and  5.  Accepts  personal  responsibility... 

(mean:  3.154). 

A  substantial  majority  of  graduates  are  shown  to  have  rated  the 
program  as  effective  or  very  effective  in  having  enabled  them  to 
meet  all  twelve  attitude  objectives.  The  largest  majorities  are 
shown  for  4.  Is  curious  and  willing  to  learn  from  others  and  his/ 
her  experiences  (thirty-nine  respondents,  100%)  and  10.  Seeks  to 
be  aware  of  own  needs,  strengths  in  developing  relationships 
(thirty-eight  respondents,  97.4%).  Majorities  of  thirty-seven  of 


. 


thirty-nine  respondents  (94.9%)  rated  the  program  as  effective  or 
very  effective  in  having  enabled  them  to  meet  objectives,  1. 

Respects  and  cares  for  others,  2.  Respects  and  cares  for  him/her 
self,  8.  Seeks  to  be  aware  of  the  impact  on  others  of  his/her 
behaviour  and  attitudes,  and  9.  Maintains  appropriate  confidential¬ 
ity.  These  are  followed  by  objectives  3.  Is  genuine  in  inter¬ 
action  with  others  (thirty-six  respondents,  92.3%),  7.  Seeks  to  be 
aware  of  the  impact  of  others  and  his/her  personal  background..., 

11.  Displays  a  non-blaiming  perspective...,  and  12.  Is  aware  of 
his/her  personal  motivation  to  help  (thirty-five  respondents,  89.7%) 
6.  Accepts  or  tolerates  differences  in  others'  values,  beliefs, 
lifestyles  (thirty-three  respondents,  84.6%)  and  5.  Accepts  per¬ 
sonal  responsibility. .. (thirty-two  respondents,  82.1%). 

In  sum,  the  program  was  judged  by  a  substantial  majority  (82.1% 
to  100%)  of  graduates  responding  to  be  effective  or  very  effective 
in  having  enabled  them  to  meet  all  twelve  final  program  objectives 
in  the  attitude  area.  The  program  received  its  highest  mean  effec¬ 
tiveness  ratings  (3.564)  for  objectives  4.  Is  curious  and  willing 
to  learn  from  others  and  his/her  experiences,  9.  Maintains  appro¬ 
priate  confidentiality,  and  10.  Seeks  to  be  aware  of  own  needs, 
strengths  in  developing  relationships,  and  its  lowest  (3.154)  for 
objective  5.  Accepts  personal  responsibility  for  his/her  behaviour. 

SUMMARY: 

Thirty-nine  graduates  of  the  program  rated  the  program's  ef¬ 
fectiveness  in  enabling  them  to  meet  final  objectives  in  information 
skill,  and  attitude  areas. 


. 
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In  the  information  area,  the  program  was  judged  effective  or 
very  effective  by  a  majority  of  graduates  in  having  enabled  them 
to  meet  all  fourteen  objectives.  In  twelve  of  fourteen,  the  pro¬ 
gram  was  judged  as  such  by  between  58.1%  and  100%  of  respondents. 
The  program  was  judged  as  such  by  54.1%  for  having  enabled  them 
to  meet  objective  13.  Principles  of  recreational  programming  and 
by  51.3%  for  objective  4.  Written,  verbal  and  non-verbal  communi¬ 
cation. 

In  the  skill  area,  the  program  was  judged  effective  or  very 
effective  by  a  majority  of  graduates  in  having  enabled  them  to 
meet  twelve  of  sixteen  objectives.  The  program  was  judged  as  such 
by  between  57.9%  and  92.3%  of  respondents  for  eleven  objectives 
and  by  52.6%  for  the  twelfth  (7.  Using  recreational  activities). 
Half  the  respondents  judged  the  program  to  be  effective  or  very 
effective  in  having  enabled  them  to  meet  objective  11.  Providing 
emergency  first  aid,  with  less  than  half  judging  the  program  as 
such  in  enabling  them  to  meet  objectives  13.  Providing  personal 
hygiene  instruction,  14.  Controlling  the  environment  in  order  to 
control  accidents  or  illness  and  12.  Planning  nutritionally  bal¬ 
anced  meals. 

In  the  attitude  area,  the  program  was  judged  by  a  majority  of 
graduates  (82.1%  to  100%)  as  effective  or  very  effective  in  having 
enabled  them  to  meet  all  twelve  objectives. 

3.  Effectiveness  of  Selected  Program  Components 
in  Enabling  the  Achievement  of  Overall  Program 
Goals,  as  Perceived  by  Graduates. 


' 
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Graduates  were  asked  to  Indicate  the  degree  to  which  they 
agreed  or  disagreed  with  statements  concerning  the  contribution 
to  achievement  of  overall  program  goals  of  these  program  com¬ 
ponents:  field  placement,  program  information  coursework, 
academic  service  courses,  skill  development,  and  personal 
development. 

Their  responses  are  displayed  in  Table  21  as  the  absolute  fre¬ 
quency  and  percentage  of  respondents  replying  in  each  rating 
category  from  1.  Strongly  agree  to  2.  Agree,  3.  Don't  Know,  4. 

Disagree  and  5.  Strongly  disagree. 

A  majority  of  graduates  strongly  agreed  or  agreed  that  all 
of  the  components  listed  contributed  significantly  to  the  achieve¬ 
ment  of  overall  program  goals,  1.  To  prepare  people  as  specialists 
in  understanding  and  working  with  people  and  2.  To  provide  reali¬ 
stic,  practical  training  for  people  working  with  youth. 

The  largest  majority  of  graduates  agreeing  or  strongly  agree¬ 
ing  are  shown  for  the  program  information  coursework  component 
(94.3%),  followed  by  the  skill  development  component  (88.9%), 
field  placement  component  (88.6%),  the  personal  development  com¬ 
ponent  (80.0%)  and  lastly  by  the  academic  service  courses  com¬ 
ponent  (55.6%). 

4.  Effectiveness  of  Individual  Courses  in  Enabling 
the  Achievement  of  Interim  Objectives,  as 
Perceived  by  Students. 

Students  registered  in  each  program  course  during  the  1977/78 
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Table  21 

Contribution  of  Program  Components  to  Achievement 
of  Overall  Program  Goals,  as  Perceived  by  Graduates 


Component 


RatingrPct . (Abs .Freq. )of  Respondents 


Strongly  Don't  Strongly 

n.  Agree  Agree  Know  Disagree  Disagree 

1.  2.  3.  4.  5. 


1.  The  field  placement 
component  contributes 
significantly  to 

achieving  these  goals  35  62.9  (22)  25.7  (9)  8.6  (3)  2.9  (1) 

2.  The  program  in¬ 
formation  coursework 
contributes  signifi¬ 
cantly  to  achieving 

these  goals  35  34.3  (12)  60.0  (21)  5.7  (2) 

3.  The  academic 

service  courses  con¬ 
tribute  significantly 
to  achieving  these 
goals  36 

4.  The  skill  develop¬ 
ment  part  of  the 
program  contributes 
significantly  to 
achieving  these 
goals 

5.  The  personal 
development  part  of 
the  program  con¬ 
tributes  signifi¬ 
cantly  to  achieving 
these  goals 


36  50.0  (18)  38.9  (14)  2.8  (1)  8.3  (3) 


35  37.1  (13)  42.9  (15)  11.4  (4)  8.6  (3) 


11.1  (4)  44.4  (16)  16.7  (6)  22.2  (8)  5.6  (2) 
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term  were  requested  to  rate  the  degree  of  effectiveness  of  that 
course  in  enabling  them  to  meet  stated  course  objectives.  Ratings 
are  displayed  in  Tables  22  through  35  as  the  absolute  frequency 
and  percentage  of  students  replying  in  each  rating  category. 

COMMUNICATIONS  (EN  100.3) 

Results  are  shown  in  Table  22.  With  adjustment  to  exclude 
Don’t  Know  responses,  between  62.5%  and  100%  of  students  respon¬ 
ding  rated  Communications  as  effective  or  very  effective  in  en¬ 
abling  them  to  meet  nine  of  twelve  interim  objectives.  The 
course  was  rated  as  such  in  enabling  students  to  achieve  a  basic 
understanding  of  principles  and  concepts  concerning  l.e.  guide¬ 
lines  for  the  reference  paper,  by  A3. 8%  of  respondents,  l.d.  re¬ 
search  and  library  orientation,  by  29.4%  and,  l.f.  the  formal 
letter,  by  13.3%. 

INTRODUCTORY  PSYCHOLOGY  (PY  101.3) 

Results  are  shown  in  Table  23.  With  adjustment  to  exclude 
Don’t  Know  responses,  between  76.2%  and  95.5%  of  students  respon¬ 
ding  rated  Introductory  Psychology  as  effective  or  very  effective 
in  enabling  them  to  meet  each  of  the  five  interim  objectives 
listed. 

INTRODUCTORY  SOCIOLOGY  (SO  101.3) 

Results  are  shown  in  Table  24.  With  adjustment  to  exclude 
Don’t  Know  responses,  between  70.4%  and  92.6%  of  students  respon¬ 
ding  rated  Introductory  Sociology  as  effective  or  very  effective 
in  enabling  them  to  meet  seven  of  nine  objectives.  The  course  was 
rated  as  such  in  enabling  students  to  achieve  a  basic  understanding 


. 
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An  improved  ability  in  basic 

writing  skills.  11.8(2)  11.8(2)  23.5(4)  52.9(9)  3.176 
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of  principles  and  concepts  concerning  9.  Major  social  institutions 
in  Canada  by  51.9%  of  respondents,  and  7.  Population  and  ecology 
by  48.1%. 

ISSUES  IN  YOUTH  (YW  101.3) 

Results  are  shown  in  Table  25.  Issues  in  Youth  was  rated  as 
effective  or  very  effective  in  enabling  students  to  meet  the  first 
objective  by  100%  of  students  responding  and  the  second  objective 
by  96.3%  of  students  responding. 

FUNDAMENTALS  OF  HUMAN  RELATIONS  (PL  202.3) 

Results  are  shown  in  Table  26.  Fundamentals  of  Human  Relations 
was  rated  as  effective  or  very  effective  in  enabling  students  to 
meet  each  of  the  seven  objectives,  by  between  65.4%  and  92.3%  of 
students  responding. 

JUVENILE  DELINQUENCY  (YW  202.3) 

Results  are  shown  in  Table  27.  Between  66.7%  and  90%  of  stu¬ 
dents  responding  rated  Juvenile  Delinquency  as  effective  or  very 
effective  in  enabling  them  to  meet  three  of  four  objectives,  while 
53.3%  rated  the  course  as  such  in  enabling  them  to  achieve  a  basic 
understanding  of  the  nature  and  extent  of  juvenile  delinquency. 

THEORIES  OF  COUNSELLING  (YW  203.3) 

Results  are  shown  in  Table  28.  Between  86.7%  and  96.7 %  of  stu¬ 
dents  responding  rated  Theories  of  Counselling  as  effective  or  very 
effective  in  enabling  them  to  meet  each  of  the  six  interim  objec¬ 


tives  listed. 
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GROUP  PROCESS  (YW  204.3) 

Results  are  shown  in  Table  29.  Between  64.3%  and  96.4%  of 
students  responding  rated  Group  Process  as  effective  or  very 
effective  in  enabling  them  to  meet  each  of  the  thirteen  interim 
objectives  listed. 

YOUTH  COUNSELLING  I  (YW  303.3) 

Results  are  shown  in  Table  30,  Between  77.8%  and  100%  of 
students  responding  rated  Youth  Counselling  I  as  effective  or  very 
effective  in  enabling  them  to  meet  each  of  the  six  interim  objec¬ 
tives  listed. 

RECREATION  AND  YOUTH  (YW  304.3) 

Results  are  shown  in  Table  31.  Between  64.3%  and  78.6 %  of 
students  responding  rated  Recreation  and  Youth  as  effective  or  very 
effective  in  enabling  them  to  meet  three  of  the  four  objectives 
listed.  The  course  was  rated  effective  or  very  effective  by  57.1% 
of  students  responding  with  regard  to  objective  3.  An  ability  to 
design  appropriate  recreational  activities. 

TREATMENT  METHODS  (YW  305.3) 

Results  are  shown  in  Table  32.  Between  73.3 %  and  93.3 %  of 
students  responding  rated  Treatment  Methods  as  effective  or  very 
effective  in  enabling  them  to  meet  each  of  the  six  interim  objec¬ 
tives  listed. 

YOUTH  COUNSELLING  II  (YW  403.3) 

Results  are  shown  in  Table  33 .  With  adjustment  to  exclude 
Don’t  Know  responses,  between  88.2%  and  100%  of  students  responding 
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rated  Youth  Counselling  II  as  effective  or  very  effective  in  en¬ 
abling  them  to  meet  each  of  the  eight  interim  objectives  listed. 

FAMILY  DYNAMICS  (SS  202.3) 

Results  are  shown  in  Table  34,  Between  77.8%  and  94.4%  of 
students  responding  rated  Family  Dynamics  as  effective  or  very 
effective  in  enabling  them  to  meet  each  of  the  six  interim  objec¬ 
tives  listed. 

HEALTH  ISSUES  (CO  211.3) 

Results  are  shown  in  Table  35.  Between  64.7%  and  100%  of  stu¬ 
dents  responding  rated  Health  Issues  as  effective  or  very  effec¬ 
tive  in  enabling  them  to  meet  ten  of  the  eleven  objectives  listed, 
while  the  course  was  rated  as  such  by  only  47.1%  (adjusted  to  ex¬ 
clude  Don't  Know  response)  of  students  with  regard  to  objective 
3.  An  ability  to  plan  nutritionally  balanced  meals. 

SUMMARY 

Students  registered  in  1977/78  term  were  asked  to  rate  the  ef¬ 
fectiveness  of  each  course  in  which  they  were  enrolled  in  terms  of 
its  enabling  them  to  meet  stated  interim  objectives. 

Courses  were  rated  as  effective  or  very  effective  by  more  than 
60%  of  students  responding  with  regard  to  ninety  objectives  of  a 
total  of  ninety-eight.  Only  eight  were  not  judged  as  such  by  at 
least  60%  of  students  responding.  These  eight  were,  a  basic  under¬ 
standing  of  principles  and  concepts  concerning  guidelines  for  the 
reference  paper,  research  and  library  orientation  and  the  formal 
letter  (objectives  of  EN  100.3  Communications),  a  basic  under— 
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standing  of  principles  and  concepts  concerning  major  social  insti¬ 
tutions  in  Canada,  and  population  and  ecology  (objectives  of 
SO  101.3  Introductory  Sociology),  a  basic  understanding  of  the 
nature  and  extent  of  juvenile  delinquency  (objective  of  YW  202.3 
Juvenile  Delinquency),  an  ability  to  design  appropriate  recreational 
activities  (objective  of  YW  304.3  Recreation  and  Youth)  and,  an 
ability  to  plan  nutritionally  balanced  meals  (objective  of  CO  211.3 
Health  Issues). 

5.  Effectiveness  of  Instructional  Factors  in 

Individual  Courses,  Field  Placement  and  Integration 
Seminars,  as  Perceived  by  Students, 
a.  Individual  Courses 

All  students  registered  during  the  1977/78  term  were  requested 
to  rate  nineteen  instructional  factors  for  the  degree  to  which 
improvement  in  them  was  needed,  for  each  course  in  which  they  were 
enrolled  that  year.  They  were  also  asked  to  identify  instructional 
methodology  used,  and  its  effectiveness,  for  each  course.  Class 
sizes  were  to  be  judged  as  too  large,  too  small,  or  about  right. 
Finally,  they  rated  each  course  as  to  its  overall  quality. 

Results  are  displayed  in  Tables  36  to  63  as  the  absolute  fre¬ 
quency  and  percentage  of  respondents  per  rating  category.  Instruc¬ 
tional  factors  rated  are  also  listed  therein. 

COMMUNICATIONS  (EN  100.3) 

Results  are  displayed  in  Tables  36  and  37.  With  adjustment  to 
exclude  Don't  Know  responses,  between  62.5%  and  100%  of  students 
rated  seventeen  of  eighteen  instructional  factors  related  to 


■ 


TABLE  36  STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  EN  100.3  COMMUNICATIONS 
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Communications  as  needing  very  little  or  no  improvement.  The  ob¬ 
jective:  information  presented  in  text  or  readings  seemed  relevant 
to  course  objectives  was  rated  by  58.8%  of  respondents  as  needing 
no  or  very  little  improvement ,  17.7%  as  needing  some  or  major 
improvement  and  23.5%  as  not  applicable.  Class  size  was  judged  to 
be  about  right  by  94.1%,  and  too  large  by  5.9%.  Of  the  six  in¬ 
structional  methods  identified  by  most  students  as  being  used 
(lecture,  films,  student  projects,  slide-tape  or  other  audio¬ 
visuals,  class  discussion)  all  were  rated  by  majorities  of  between 
92.3%  and  100%  as  being  effective  or  better.  Overall,  course 
quality  was  regarded  as  satisfactory  or  better  by  82.4%  of  stu¬ 
dents  responding,  as  excellent  by  35.3%. 

INTRODUCTORY  PSYCHOLOGY  (PY  101.3) 

Results  are  displayed  in  Tables  38  and  39.  With  adjustment  to 
exclude  Don’t  Know  responses,  thirteen  factors  were  rated  as  need¬ 
ing  very  little  or  no  improvement  by  between  66.7%  and  90.9%  of 
students  responding.  Majorities  of  54.5%  of  students  responding 
indicated  very  little  or  no  improvement  needed  in  factors:  suffi¬ 
cient  time  to  acquire  appropriate  knowledge  and  sufficient  time  to 
acquire  appropriate  skills,  leaving  45.5%  rating  these  factors  as 
needing  some  or  major  improvement.  A  majority  of  54.5%  rated  the 
factor:  opportunities  were  provided  for  students  to  learn  at  their 
own  speed,  as  needing  some  or  major  improvement,  as  did  77.  3%  with 
regard  to  the  factor:  opportunities  were  provided  for  students  to 
learn  to  apply  theory  to  practice.  The  factor:  opportunities  were 
provided  to  develop  self  awareness  and  foster  personal  growth,  was 
rated  by  54.5%  of  students  responding  as  needing  some  or  major 
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STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  PY  101.3  INTRODUCTORY  PSYCHOLOGY 
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TABLE  39  STUDENT  RATING  OF  EFFECTIVENESS  OF  INSTRUCTIONAL  METHODS, 

SUITABILITY  OF  CLASS  SIZE,  OVERALL  COURSE  QUALITY:  INTRODUCTORY  PSYCHOLOGY 
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improvement.  The  factor:  opportunities  were  provided  for  students 
to  work  in  small  groups  was  rated  as  needing  very  little  or  no 
improvement  by  50%  of  respondents,  major  improvement  by  22.7%  and 
as  not  applicable  by  27.3%.  Class  size  was  seen  as  too  large  by 
86.4%,  as  about  right  by  13.6%.  Of  the  four  instructional  methods 
identified  by  most  students  as  being  used  (lecture,  films,  student 
projects,  class  discussion)  all  were  rated  as  being  effective  or 
better  by  between  75%  and  100%  of  respondents.  Overall  quality  of 
this  course  was  rated  as  satisfactory  or  better  by  90.9%  of  stu¬ 
dents  responding. 

INTRODUCTORY  SOCIOLOGY  (SO  101.3) 

Results  are  displayed  in  Tables  40  and  41.  Between  63.0%  and 
96.3%  of  students  responding  rated  fourteen  factors  as  needing  very 
little  or  no  improvement.  The  factor:  information  presented  in 
class  was  understandable,  was  rated  by  59.2%  as  needing  very  little 
or  no  improvement.  The  factor:  opportunities  were  provided  to 
develop  self  awareness  and  foster  personal  growth,  was  rated  as 
needing  very  little  or  no  improvement  by  51.8%,  some  or  major  im¬ 
provement  by  44.4%  and  as  not  applicable  by  3.7%.  The  factor: 
opportunities  were  provided  for  students  to  work  in  small  groups, 
was  rated  as  needing  very  little  or  no  improvement  by  40.7%,  as 
needing  some  or  major  improvement  by  51.9%  and  as  not  applicable  by 
7.4%.  The  factor:  opportunities  were  provided  for  students  to 
learn  to  apply  theory  to  practice,  was  rated  by  44.4%  as  needing 
little  or  no  improvement,  by  51.9%  as  needing  some  or  major  improve¬ 
ment  and  as  not  applicable  by  3.7%  of  students  responding.  Class 
size  was  judged  to  be  too  large  by  74.1%  and  about  right  by  25.9% 


TABLE  40  STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  SO  101.3  INTRODUCTORY  SOCIOLOGY 
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of  students  responding.  Of  the  five  instructional  methods  iden¬ 
tified  by  most  students  as  being  used  (lecture,  films,  guest 
speakers,  student  projects,  class  discussion)  all  were  rated  as 
effective  or  better  by  between  91.7%  and  100%  of  respondents. 
Overall  quality  of  the  course  was  rated  as  satisfactory  or  better 
by  92.6 %  of  students  responding,  and  as  excellent  by  22.2%. 

ISSUES  IN  YOUTH  (YW  101.3) 

Results  are  displayed  in  Tables  42  and  43.  Between  62.9%  and 
100%  of  students  responding  rated  each  of  the  eighteen  instruc¬ 
tional  factors  as  needing  very  little  or  no  improvement.  Class 
size  was  judged  to  be  too  large  by  84.6%  and  about  right  by  15.4% 
of  respondents.  Of  the  six  instructional  methods  identified  by 
most  students  as  being  used  (lecture,  films,  guest  speakers,  stu¬ 
dent  projects,  class  discussion  and  simulations)  all  were  rated  as 
effective  or  better  by  between  61.1%  and  100%  of  students  respon¬ 
ding.  Overall  quality  of  the  course  was  rated  as  satisfactory  or 
better  by  92.6%  of  respondents,  as  excellent  by  59.3%. 

FUNDAMENTALS  OF  HUMAN  RELATIONS  (PL  202.3) 

Results  are  displayed  in  Tables  44  and  45.  Between  65.4%  and 
88.5%  of  students  responding  rated  fourteen  of  eighteen  instruc¬ 
tional  factors  as  needing  very  little  or  no  improvement.  Factor: 
sufficient  time  in  course  to  acquire  the  appropriate  knowledge  was 
rated  by  50%  of  respondents  as  requiring  very  little  or  no  improve¬ 
ment  and  by  50%  as  requiring  some  or  major  improvement.  For  three 
factors  a  majority  of  students  regarded  some  or  major  improvement 
as  being  needed.  They  were:  scheduling  of  class  hours  was  suitable 


E  tfata?  » «* 


TABLE  42  STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  YW  101.3  ISSUES  IN  YOUTH 
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to  nature  and  objectives  of  course  (73.1%),  sufficient  time  in 
course  to  develop  the  appropriate  skills  (61.5%)  and  opportunities 
were  provided  for  students  to  learn  at  their  own  speed  (57.7%). 

Class  size  was  judged  to  be  too  large  by  96.2%  and  as  about  right 
by  3.8%  of  students  responding.  Of  the  five  instructional  methods 
identified  by  most  students  as  being  used  (lecture,  films,  role- 
play,  class  discussion,  simulations)  all  were  rated  as  effective 
or  better  by  92%  to  100%  of  respondents.  Overall  quality  of  the 
course  was  rated  as  satisfactory  or  better  by  92.3%,  as  excellent 
by  15. 4%  of  students  responding.  Additional  comments  by  some  stu¬ 
dents  indicated  that  the  three  hour  block  in  which  this  class  was 
scheduled  was  too  long  and  too  late  in  the  day.  Several  emphasized 
that  the  class  size  was  too  large.  Some  found  the  workbook  associ¬ 
ated  with  the  text  as  not  worthwhile. 

JUVENILE  DELINQUENCY  (YW  202.3) 

Results  are  displayed  in  Tables  46  and  47.  Between  60%  and 
96.7%  of  students  responding  rated  fourteen  of  eighteen  instruc¬ 
tional  factors  as  needing  very  little  or  no  improvement.  The 
factor:  clear  statement  of  course  content  and  objectives  was  pro¬ 
vided  at  beginning  of  course,  was  rated  by  56.7 %  as  needing  very 
little  or  no  improvement,  43.4%  as  needing  some  or  major  improve¬ 
ment.  The  factor:  opportunities  were  provided  for  students  to  work 
in  small  groups,  was  rated  by  53.3%  as  needing  very  little  or  no 
improvement,  43.3%  as  needing  some  or  major  improvement,  and  as  not 
applicable  by  3.3%.  The  factor:  opportunities  were  provided  for 
students  to  develop  self  awareness  and  personal  growth  was  rated  by 
40%  as  needing  very  little  or  no  improvement,  by  40%  as  needing  some 


STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  YW  202.3  JUVENILE  DELINQUENCY 
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or  major  improvement  and  by  16.7%  as  not  applicable.  Only  one 
factor  was  rated  by  a  majority  of  students  as  requiring  some  or 
major  improvement  and  that  was:  opportunities,  were  provided  for 
students  to  learn  to  apply  theory  to  practice  (53.3%  some  or  major, 
33.4%  very  little  or  no,  10.0%  not  applicable).  Class  size  was 
judged  to  be  about  right  by  62.1%  and  too  large  by  37.9%  of  stu¬ 
dents  responding.  Of  the  six  instructional  methods  identified  by 
most  students  as  having  been  used  (lecture,  films,  guest  speakers, 
student  projects,  slide-tape  or  other  audio-visuals,  class  dis¬ 
cussion)  all  were  regarded  as  effective  or  better  by  between  76.7% 
and  100%  of  students  responding.  Overall  quality  of  the  course 
was  rated  as  satisfactory  or  better  by  76.7%  of  respondents. 

THEORIES  OF  COUNSELLING  (YW  203.3). 

Results  are  displayed  in  Tables  48  and  49»  Between  73.3%  and 
100%  of  students  rated  each  of  the  eighteen  instructional  factors 
as  needing  very  little  or  no  improvement.  Class  size  was  rated  by 
66.7%  as  about  right,  by  30.0%  as  too  large.  Of  the  six  instruc¬ 
tional  methods  identified  by  most  students  as  having  been  used 
(lecture,  films,  guest  speakers,  role-play,  student  projects,  class 
discussion)  all  were  regarded  as  effective  or  better  by  100%  of 
students  responding.  Overall  quality  of  the  course  was  rated  as 
satisfactory  or  better  by  96.7%  of  students  responding  and  as  excel¬ 
lent  by  70.0%.  Additional  comments  from  several  students  emphasi¬ 
zed  the  view  that  the  course  was  excellent,  that  teaching  methods 


were  very  effective. 


. 
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GROUP  PROCESS  (YW  204.3) 

Results  are  displayed  in  Tables  50  and  51.  Between  60.7%  and 
95.8%  (adjusted  to  exclude  Don't  Know  responses)  of  students  re¬ 
sponding  rated  sixteen  of  eighteen  instructional  factors  as  need¬ 
ing  very  little  or  no  improvement.  The  factor:  scheduling  of  class 
hours  was  suitable  to  nature  and  objectives  of  course,  was  rated  by 
53.8%  as  needing  little  or  no  improvement,  46.2%  as  needing  some  or 
major  improvement.  The  factor:  sufficient  time  in  course  to  de¬ 
velop  the  appropriate  skills,  was  rated  by  50%  of  students  as  need¬ 
ing  very  little  or  no  improvement,  by  50%  as  needing  some  or  major 
improvement.  Class  size  was  judged  to  be  too  large  by  74.1%  and 
about  right  by  22.2%  of  respondents.  Of  the  four  instructional 
methods  identified  by  most  students  as  having  been  used  (lecture, 
films,  role-play,  class  discussion)  all  were  regarded  by  between 
94.1%  and  100%  of  students  responding  as  being  effective  or  better. 
Overall  quality  of  the  course  was  judged  to  be  satisfactory  or 
better  by  92.9%  of  students,  as  excellent  by  3.6%. 

YOUTH  COUNSELLING  I  (YW  303.3) 

Results  are  displayed  in  Tables  52  and  53.  With  adjustment  to 
exclude  Don't  Know  responses,  between  61.1%  and  94.7%  of  students 
responding  rated  sixteen  of  eighteen  instructional  factors  as  re¬ 
quiring  very  little  or  no  improvement.  On  two  factors:  sufficient 
time  in  course  to  develop  the  appropriate  skills,  and  opportunities 
were  provided  for  students  to  learn  at  their  own  speed,  55.5%  of 
students  indicated  very  little  or  no  improvement  needed,  44.5%  in¬ 
dicated  some  or  major  improvement  needed.  Class  size  was  judged  to 
be  about  right  by  68.4%  and  too  large  by  31.6%  of  respondents.  Of 
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the  four  instructional  methods  identified  by  most  students  as 
having  been  used  (lecture,  role-play,  class  discussion,  simula¬ 
tions)  all  were  regarded  as  effective  or  better  by  between  94.1% 
and  100%  of  students  responding.  Students  judged  the  overall 
quality  of  the  course  to  be  satisfactory  or  better,  by  a  majority 
of  94.7%,  as  excellent  by  21.1%. 

RECREATION  AND  YOUTH  (YW  304.3) 

Results  are  displayed  in  Tables  54  and  55.  With  adjustment  to 
exclude  Don't  Know  responses,  between  60%  and  92.9%  of  students 
responding  rated  ten  of  eighteen  instructional  factors  as  needing 
very  little  or  no  improvement.  Factors:  clear  statement  of  course 
content  and  objectives  was  provided  at  beginning  of  course,  and, 
sufficient  time  in  course  to  acquire  the  appropriate  knowledge,  were 
rated  by  57.1%  of  respondents  as  needing  very  little  or  no  improve¬ 
ment,  by  42.9%  as  needing  some  improvement.  The  factor:  infor¬ 
mation  presented  in  text  or  readings  was  understandable  was  rated 
as  needing  very  little  or  no  improvement  by  30.8%,  as  needing  some 
or  major  improvement  by  23.1%  and  as  not  applicable  by  46.2%  of 
respondents.  The  factor:  information  presented  in  text  or  readings 
seemed  relevant  to  course  objectives,  was  rated  as  needing  very 
little  improvement  by  38.5%,  major  improvement  by  15.2%  and  as  not 
applicable  by  46.2%  of  respondents.  Four  factors  were  rated  by  a 
majority  of  students  as  needing  some  or  major  improvement.  They 
were:  material  presented  was  integrated  with  that  presented  in 
other  courses  (71.4%),  sufficient  time  in  course  to  develop  the 
appropriate  skills  (64.3%),  opportunities  were  provided  for  stu¬ 
dents  to  learn  to  apply  theory  to  practice  (64.3%)  and,  opportuni- 
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ties  were  provided  to  develop  self  awareness  and  foster  personal 
growth  (61.5%  adjusted).  Class  size  was  judged  to  be  about  right 
by  92.9%  of  students  responding.  Of  the  six  instructional  methods 
identified  by  most  students  as  having  been  used  (lecture,  guest 
speakers,  role-play,  student  projects,  class  discussion  and  simu¬ 
lations)  between  69.2%  and  100%  of  students  rated  all  as  being 
effective  or  better.  The  course  was  rated  by  85.7%  of  students  as 
being  of  satisfactory  or  better  in  overall  quality.  Some  students 
commented  that  an  increased  emphasis  on  skills  and  activity  would 
be  helpful. 

TREATMENT  METHODS  (YW  305.3) 

Results  are  shown  in  Tables  56  and  57.  Between  60%  and  100% 
of  students  responding  rated  seventeen  of  eighteen  factors  as  re¬ 
quiring  very  little  or  no  improvement.  Factor:  opportunities  were 
provided  for  students  to  learn  at  their  own  speed,  was  rated,  with 
adjustment  to  exclude  Don’t  Know  response,  by  57.1%  of  students  as 
needing  very  little  or  no  improvement,  by  42.9%  as  needing  some  or 
major  improvement.  Class  size  was  regarded  as  about  right  by  86.7% 
of  respondents.  Of  four  instructional  methods  identified  by  most 
students  as  having  been  used  (lecture,  films,  student  projects, 
class  discussion)  all  were  regarded  by  all  respondents  as  being  ef¬ 
fective  or  better.  The  overall  quality  of  the  course  was  judged 
to  be  satisfactory  or  better  by  100%  of  respondents,  as  excellent 
by  40%.  Some  students  commented  that  they  regarded  this  course  as 
having  real  value  in  its  practical  application  focus. 


. 
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YOUTH  COUNSELLING  I  (YW  403.3) 

Results  are  displayed  in  Tables  58  and  59.  Between  66.7%  and 
100%  of  students  responding  rated  each  of  the  eighteen  factors  as 
needing  very  little  or  no  improvement.  Class  size  was  regarded  as 
about  right  by  72.2%  and  as  too  large  by  27.8 %  of  respondents.  Of 
the  four  instructional  methods  identified  by  most  students  as  hav¬ 
ing  been  used  (lecture,  role-play,  class  discussion,  simulations) 
all  were  rated  by  all  students  as  being  effective  or  better.  The 
overall  quality  of  this  course  was  rated  by  94.4%  of  students  re¬ 
sponding  as  satisfactory  or  better,  by  27.8 %  as  excellent.  Several 
students  commented  that  the  course  was  excellent  and  useful. 

FAMILY  DYNAMICS  (SS  202.3) 

Results  are  displayed  in  Tables  60  and  61.  Between  66.7%  and 
100%  of  students  responding  rated  seventeen  of  eighteen  instruc¬ 
tional  factors  as  needing  very  little  or  no  improvement.  The 
factor:  opportunities  were  provided  for  students  to  work  in  small 
groups,  was  rated  as  needing  little  or  no  improvement  by  44.4%, 
some  improvement  by  44.4%  and  as  not  applicable  by  11.1%.  Class 
size  was  rated  as  about  right  by  94.4%  of  respondents  of  the  six 
instructional  methods  identified  by  most  students  as  having  been 
used  (lecture,  films,  role-play,  student  projects,  class  discus¬ 
sions,  simulations)  between  94.1%  and  100%  of  students  responding 
rated  all  methods  as  effective  or  better.  The  overall  quality  of 
the  course  was  rated  as  satisfactory  or  better  by  all  respondents. 


as  excellent  by  55.6%. 


■ 
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TABLE  58  STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS:  YW  403.3  YOUTH  COUNSELLING  II 
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HEALTH  ISSUES  (CO  211.3) 

Results  are  displayed  in  Tables  62  and  63.  Between  61.1%  and 
94. 4%  of  students  responding  rated  fourteen  of  eighteen  factors 
as  needing  very  little  or  no  improvement.  The  factor:  opportuni¬ 
ties  were  provided  for  students  to  learn  to  apply  theory  to  prac¬ 
tice,  was  rated  as  needing  very  little  or  no  improvement  by  55.5%, 
as  needing  some  or  major  by  38.9%  and  as  not  applicable  by  5.6%. 

With  adjustment  to  exclude  Don't  Know  responses,  factor:  instructor 
was  available  for  student  counselling  on  personal  or  vocational 
matters,  was  rated  as  needing  very  little  or  no  improvement  by 
53.3%,  some  or  major  by  26.7%,  as  not  applicable  by  20.0%  of  res¬ 
pondents.  Factor:  opportunities  were  provided  to  develop  self 
awareness  and  foster  personal  growth  was  rated  by  52.9%  (adjusted 
to  exclude  Don't  Know  response)  of  students  as  needing  very  little 
or  no  improvement,  by  35.3%  (adjusted)  as  needing  some  or  major 
improvement,  and  by  11.8%  (adjusted)  as  not  applicable.  Lastly, 
factor:  opportunities  were  provided  for  students  to  work  in  small 
groups,  was  rated  by  29.4%  of  respondents,  as  needing  little  or  no 
improvement,  41.2%  as  needing  some  or  major  improvement,  and  29.4% 
as  not  applicable.  All  students  regarded  the  class  size  as  about 
right.  Of  the  four  instructional  methods  identified  by  most  stu¬ 
dents  as  having  been  used  (lecture,  films,  guest  speakers,  class 
discussion)  all  were  rated  as  effective  or  better  by  between  94.1% 
and  100%  of  students  responding.  The  overall  quality  of  the  course 
was  judged  to  be  satisfactory  or  better  by  88.9%  and  as  excellent 
by  5.6%  of  responding  students.  Some  students  commented  that  the 
first  aid  and  human  sexuality  workshops  were  highlights  of  the  course. 
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SUMMARY 

Students  enrolled  in  the  1977/78  terra  were  asked  to  rate  all 
courses  in  which  they  were  registered  as  to  the  degree  of  improve¬ 
ment  needed  in  various  instructional  factors,  the  suitability  of 
class  size,  the  effectiveness  of  instructional  methods  used,  and 
the  overall  quality  of  the  courses. 

Courses  in  which  a  majority  of  students  rated  at  least  one  in¬ 
structional  factor  as  needing  some  or  major  improvement  include: 
Introductory  Psychology,  Introductory  Sociology,  Fundamentals  of 
Human  Relations,  Juvenile  Delinquency,  Recreation  and  Youth. 

Class  size  was  seen  as  too  large  by  a  majority  of  students  for 
courses:  Group  Process,  Fundamentals  of  Human  Relations,  Issues  in 
Youth,  Introductory  Sociology,  Introductory  Psychology. 

A  majority  of  students  regarded  instructional  methods  as  ef¬ 
fective  or  better  in  all  courses. 

A  majority  of  students  rated  the  overall  quality  of  all 
courses  as  satisfactory  or  better. 

b.  Field  Placement  and  Integration  Seminars. 

First  year  students  enrolled  in  the  program  during  the  1977/78 
term  and  registered  in  field  placement  (practicum)  were  asked  to 
rate  fifteen  instructional  factors  related  to  field  placement  and 
seven  factors  related  to  integration  sefliinars.  They  responded  to 
both  placement  and  seminar  factors  for  each  of  trimesters  one  and 


two. 
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Second  year  students  enrolled  In  the  program  during  the  1977/78 
term  and  registered  in  field  placement  were  asked  to  rate  seven¬ 
teen  instructional  factors  related  to  field  placement  and  seven 
factors  related  to  integration  seminars.  They  responded  to  both 
placement  and  seminar  factors  for  each  of  years  one  and  two. 

Factors  to  be  rated  were  as  seen  in  Tables  64  through  71 
which  display  the  results. 

First  year  students  rated  thirteen  instructional  factors  and 
an  overall  evaluation  of  field  placement  in  terras  of  degree  of 
improvement  needed  from  no  improvement  needed  to  very  little,  some, 
and  major.  Don’t  Know  and  Not  Applicable  categories  were  avail¬ 
able.  They  also  rated  the  amount  of  time  spent  in  field  placement 
as  too  little,  too  much,  or  about  right.  Ratings  are  shown  as  the 
absolute  frequency  and  percentage  of  students  replying  in  each 
category.  Mean  degree  of  improvement  needed  is  calculated,  exclu¬ 
ding  Don't  Know  or  Not  Applicable  responses. 

In  examining  student  ratings  of  field  placement  instructional 
factors  for  the  first  trimester,  all  factors  but  one  are  rated  by 
a  majority  of  students  between  65%  and  85.7%  as  needing  very  little 
or  no  improvement.  The  one  factor  for  which  a  majority  of  students 
(52.4%)  thought  some  or  major  improvement  was  needed  was  that  of 
factor!  the  general  expectations  for  field  placement  were  outlined 
by  college  staff  prior  to  the  beginning  of  placement.  The  amount 
of  time  spent  in  field  placement  was  regarded  as  about  right  by 
84.2%  of  students  responding.  In  terms  of  offerring  them  a  valu¬ 
able  and  constructive  learning  experience,  76.2%  thought  that  very 
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little  or  no  improvement  was  needed  in  field  placement. 

In  examining  student  ratings  for  the  second  trimester,  the 
mean  degree  of  improvement  needed  is  shown  to  be  less  for  all 
factors.  All  factors  are  regarded  as  needing  very  little  or  no 
improvement  by  between  66.7%  and  95%  of  respondents.  The  amount 
of  time  spent  in  placement  was  rated  as  about  right  by  85.7%  of 
students  responding.  In  terms  of  offering  them  a  valuable  and 
constructive  learning  experience  during  their  second  trimester, 
95.5%  thought  that  very  little  or  no  improvement  was  needed  in 
field  placement. 

Several  students  lauded  their  field  placement  experiences  as 
useful  and  enjoyable.  Several  also  expressed  concern  that  the 
expectations  of  agencies  and  the  college  were  somewhat  unclear. 

First  year  students  rated  six  factors  related  to  integration 
seminars  according  to  the  degree  of  improvement  scale  described 
above.  They  also  rated  the  size  of  seminar  groups  as  too  small, 
too  large,  or  about  right.  Again,  they  responded  separately  for 
first  and  second  trimesters. 

In  examining  ratings  for  first  trimester  seminars,  it  is  shown 
in  Table  66  that  all  factors  were  rated  by  between  71.4%  and  95% 
of  students  to  need  very  little  or  no  improvement.  The  size  of 
seminar  groups  was  judged  to  be  about  right  by  78.9%  of  students 
responding. 

In  examining  ratings  for  second  trimester  seminars,  it  is 
shown  that  all  factors  were  rated  by  between  71.4%  and  100%  of 


nl  ,  b«hw  *£•  V<*-»  »  -  **  -  '  '  S'3 


240 


CO  ^ 

Cd  fn 

H4  a 

z 

a  z 

< 

o  o 

a 

a 

z 

cd  -cr 

H  1 

<  i- 1 

H 

x 

Z 

> — / 

a 

Z 

a 

x 

< 

a 

a 

CO 

Cd 

X 

H 

►J 

lJ 

Z 

a 

a 

a 

<s 

M 

o 

H  X 

Cl 

z 

O  M 

o 

Z  a 

CM 

0- 

a 

• 

a 

a 

vC 

a 

< 

O 

os 

CM 

Cl 

z 

O 

pH 

•• - s 

H 

• 

-  3 

01 

Z  O 

Cd 

o  z 

•• 

OS 

Q  a 

a 

Cl 

os 

• 

o 

CO 

H 

a 

X 

< 

a 

< 

o 

a 

*0 

H 

c 

a 

X 

z 

< 

CL 

• 

z 

*• 

MT 

,o 

x 

M 

Cd 

H 

Q 

x 

Cd 

X 

Cd 

a 

a 

Z 

Z 

H 

o 

to 

H 

a 

Z 

Z 

• 

M 

Cd 

rn 

z 

z 

Cd 

M 

> 

O 

>>  a 

H 

OS 

a  a 

Z 

CL 

Cd  H 

a 

z 

>  H 

z 

M 

•  M 

a 

cm  a 

> 

Cl 

o 

O 

OS 

CL, 

Cd 

z 

Cd 

M 

OS 

o 

x 

z 

OS 

Cd 

• 

o 

x 

pH 

3 


O 

o 

r^ 


o 

u~) 


CO 

00 

U0 

ON 

rH 

o> 

iH 

00 

o 

vO 

• 

• 

• 

• 

fH 

3 

CM 

pH 

3 

• 

o 

CM 

a 

CM 

CM 

a 

a 

pH 

CM 

CM 

CO 

CM 

CM 

3 

3 

z 

CM 

CM 

CM 

CM 

CM 

CM 

CM 

CM 

CM 

CM 

pH 

3 

CM 

CM 

CM 

z 

#a 

H 

a 

3 

c 

. 

z 

z 

Cd 

O 

H 

o 

a 

a 

o 

H 

2 

• 

Eh 

x 

z 

a 

M 

< 

a 

>H 

X 

a 

a 

Z 

a 

(X 

s 

3 

2 

H 

Z 

a 

a 

o 

CJ 

O 

a 

a 

Cd 

a 

< 

3 

X 

2 

o 

3 

M 

a 

Eh 

z 

Eh 

X 

< 

Eh 

X 

a 

a 

2 

a 

Eh 

2 

3 

z 

< 

3 

H 

z 

z 

H 

a 

• 

x 

Z 

a 

Eh 

a 

< 

H 

03 

X 

2 

CO 

o 

• 

< 

S3 

M 

Eh 

a 

a 

x 

z 

X 

• 

< 

X 

a 

a 

CJ 

O 

a 

< 

3 

3 

3 

3 

X 

H 

a 

a 

Eh 

3 

z 

a 

a 

X 

a 

o 

z 

a 

2 

a 

a 

Eh 

3 

3 

3 

a 

a 

a 

X 

z 

< 

a 

Eh 

Eh 

a 

a 

a 

X 

a 

a 

a 

Z 

O 

a 

X 

CO 

CO 

Z 

X 

X 

X 

H 

o 

a 

O' 

a 

2 

Z 

a 

Z 

o 

< 

X 

a 

a 

X 

a 

2 

a 

< 

< 

a 

< 

< 

• 

3 

2 

a 

a 

a 

a 

a 

O 

a 

a 

a 

3 

z 

CJ 

a 

a 

z 

< 

a 

Cd 

a 

3 

3 

z 

H 

3 

3 

3 

3 

a 

a 

s 

a 

a 

3 

< 

X 

a 

o 

a 

a 

a 

a 

a 

a 

3 

3 

2 

O' 

Q 

c 

a 

E- 

x 

CO 

a 

a 

a 

X 

a 

a 

a 

a 

> 

eh 

o 

(X 

X 

X 

Cd 

3 

X 

3 

< 

2 

3 

2 

a 

a 

C/3 

a 

o 

Eh 

a 

X 

a 

a 

z 

a 

o 

X 

< 

2 

2 

< 

CO 

> 

3 

H 

a 

a 

a 

X 

3 

a 

X 

a 

Eh 

a 

< 

CJ 

a 

a 

CO 

a 

Z 

2 

2 

a 

3 

CO 

ss 

o 

o 

< 

Eh 

3 

X 

o 

x 

o 

a 

o 

Eh 

z 

M 

M 

• 

< 

< 

a 

CO 

< 

X 

3 

Eh 

z 

a 

O 

z 

z 

X 

Z 

a 

a 

• 

z 

a 

a 

> 

X 

H 

a 

2 

2 

< 

3 

X 

X 

< 

a 

a 

3 

(X 

< 

>• 

a 

* 

O 

£h 

o 

X 

X 

(X 

2 

X 

X 

X 

X 

3 

Q 

X 

3 

< 

X 

Q 

< 

2 

EH 

Z 

X 

a 

a 

a 

a 

Z 

a 

< 

o 

Cd 

o 

Cd 

z 

O 

o 

a 

3 

* 

3 

3 

O 

z 

z 

z 

a 

a 

o 

z 

X 

X 

z 

CJ 

a 

a 

a 

Cd 

£h 

2 

a 

• 

3 

3 

a 

>-• 

X 

3 

•  • 

>< 

pH 

o 

< 

a 

o 

3 

a 

a 

x 

< 

z 

c 

a 

z 

a 

a 

3 

Cd 

X 

2 

X 

X 

M 

<5 

X 

3 

CO 

a 

a 

z 

a 

a 

2 

a 

a 

a 

c 

X 

a 

a 

a 

> 

X 

CO 

a 

CJ 

•< 

2 

Cd 

3 

• 

a 

Q 

3 

2 

O 

< 

H 

a 

a 

H 

a 

a 

Eh 

< 

a 

< 

« 

X 

z 

a 

• 

EH 

a 

CJ 

a 

• 

X 

Eh 

a 

< 

M 

X 

X 

2 

CO 

3 

2 

>M 

2 

CO 

o 

> 

<c 

Q 

a 

X 

a 

> 

a 

a 

CJ 

x 

< 

o 

< 

a 

a 

a 

a 

H 

a 

3 

E- 

2 

X 

3 

X 

3 

M 

X 

H 

< 

Z 

a 

< 

3 

z 

a 

X 

< 

3 

E- 

CJ 

a 

a 

H 

a 

3 

2 

< 

Cd 

Z 

2 

X 

X 

< 

O 

3 

O 

2 

3 

3 

M 

X 

x 

a 

a 

a 

a 

< 

a 

< 

a 

X 

a 

x 

CJ 

a 

X 

< 

a 

Cd 

a 

a 

w 

3 

3 

3 

a 

2 

X 

2 

2 

Mm 

< 

o 

X 

a 

2 

< 

a 

CJ 

a 

a 

x 

a 

pH 

a 

X 

a 

PH 

2 

M 

Q 

z 

2 

O 

O 

3 

a 

H 

CO 

< 

M 

3 

a 

H 

a 

Eh 

X 

Eh 

O 

a 

o 

a 

X 

o 

a 

a 

X 

O’ 

a 

Cd 

< 

3 

a 

Cd 

>• 

;x 

< 

H 

3 

H 

2 

Z 

z 

o 

z 

CO 

3 

Eh 

a 

a 

EH 

a 

3 

X 

a 

a 

a 

Eh 

a 

CJ 

> 

Cd 

X 

SQ 

3 

X 

2 

3 

3 

a 

a 

a 

O 

X 

a 

(X 

X 

o 

< 

a 

X 

a 

o 

X 

< 

Eh 

< 

< 

M 

< 

Uh 

3 

O 

o 

o 

3 

3 

2 

< 

z 

EH 

a 

3 

* 

a 

H 

X 

z 

2 

a 

a 

< 

< 

2 

3 

a 

Id 

o 

O 

H 

\ 

2 

3 

O 

< 

z 

a 

a 

a 

(X 

CO 

a 

X 

Z 

o 

H 

a 

z 

a 

fH 

a 

X 

• 

Cd 

a 

a 

3 

Q 

3 

> 

3 

o 

x 

H 

a 

a 

> 

X 

a 

a 

a 

< 

a 

3 

< 

a 

H 

a 

a 

O' 

Cd 

•< 

2 

H 

2 

2 

2 

X 

2 

2 

H 

X 

1  A 

3 

< 

< 

a 

x 

a 

2 

H 

o 

a 

a 

EH 

a 

O 

a 

a 

CJ 

a 

c 

o 

a 

CO 

3 

3 

2 

X 

O 

O 

2 

Z 

<J 

< 

Eh 

2 

H 

a 

a 

z 

a 

Eh 

X 

2 

a 

x 

a 

a 

a 

>■* 

a 

a 

z 

a 

3 

a 

X 

o 

3 

M 

a 

H 

(—i 

H" 

3 

M 

3 

X 

3 

2 

vO 

2 

a 

o 

o 

H 

x 

3 

2 

X 

a 

a 

a 

a 

z 

X 

a 

H( 

a 

< 

cx 

Cd 

a 

2 

a 

< 

H 

H 

X 

a 

>* 

X 

X 

O 

3 

2 

a 

a 

X 

a 

u 

3 

a 

> 

a 

a 

3 

a 

o 

Z 

X 

>H 

> 

< 

•H 

X 

;x 

LH 

< 

<* 

3 

X 

< 

a 

2 

w 

X 

X 

H 

a 

< 

a 

CO 

(X 

a 

a 

X 

c 

x 

CJ 

Z 

O' 

CJ 

a 

Eh 

C>4 

a 

Cd 

a 

2 

3 

3 

3 

X 

O 

3 

Eh 

< 

3 

3 

E-« 

a 

z 

a 

a 

a 

3 

H 

a 

a 

X 

z 

a 

< 

a 

a 

z 

a 

a 

>* 

a 

CJ 

3 

3 

3 

3 

a 

CO 

3 

a 

2 

CO 

CO. 

a 

a 

a 

a 

a 

3 

CO 

a 

a 

H 

X 

a 

2 

a 

a 

X 

a 

a 

a 

< 

Cd 

Cd 

a 

2 

a 

O 

< 

< 

X 

3 

3 

z 

3 

3 

< 

2 

a 

X 

a 

a 

X 

CJ 

X 

a 

X 

X 

o 

O 

X 

2 

> 

> 

2 

X 

3 

3 

c 

3 

X 

H 

3 

a 

EH 

3 

« 

Eh 

-< 

a 

X 

E-* 

H 

X 

CJ 

Eh 

Cd 

3 

3 

a 

H 

3 

a 

3 

CO 

241 


CO  fa. 
fa  pi 

as  w  ,j 

w  as  2 


H 

2 

O  O 

v£> 

>3- 

O 

o 

O 

\£ 

CO 

< 

2 

CN 

O 

rH 

m 

CN 

w 

P 

fa  <r 

<r 

m 

CN 

00 

00 

l r 

2 

Z 

H  1 

• 

• 

• 

• 

►— i 

<  fa 

t— i 

rH 

r-^ 

rH 

rH 

U 

H 

V - / 

H 

CO 

Pi 

W 

Ph 

Pi 

cr 

fa 

< 

t- 

fa 

✓“V 

2 

2 

ea 

rH 

M 

P 

< 

w 

2 

C 

H  U 

CO 

w 

2 

O  fa 

CO 

C 

2  fa 

CL- 

fa 

2 

CO 

fa 

O 

w 

< 

f—i 

Pi 

H 

< 

pH 

as 

o 

o 

/■*> 

H 

w 

-  3 

H 

O 

2  O 

2 

Pi 

O  2 

M 

Pi 

Q  fa 

pH 

CO 

• 

as 

CO 

O 

CQ 

H 

< 

OS 

/~s 

/*“N 

H 

U 

o 

rH 

CN 

rH 

iH 

2 

< 

• 

2 

>w»' 

N-' 

s-^ 

O 

m 

fa 

H 

< 

CO 

m 

00 

00 

M 

rH 

U 

2 

• 

• 

• 

• 

Pi 

■J 

fa 

• 

<• 

Ov 

-S’ 

Ov 

< 

•• 

<r 

H 

2 

2 

2 

00 

O 

fa 

O 

fa 

Q 

PQ 

H 

fa 

/— S 

/-s 

< 

O 

fa 

u 

m 

rH 

m 

<■ 

m 

2 

2 

2 

'w' 

’W' 

'w' 

aS 

O 

ro 

o 

00 

o 

00 

H 

H 

CO 

• 

• 

• 

• 

Pi 

CO 

2 

• 

<r 

in 

m 

Ov 

m 

O 

2 

fa 

ro 

rH 

CN 

rH 

Pi 

<r 

fa 

2 

< 

'w' 

fa 

rJ 

rH 

2 

> 

/" N 

✓"N 

/-N 

• 

fa 

O 

S«  fa 

iH 

in 

CN 

<■ 

sD 

<r 

O 

rH 

OS 

a:  fa 

w 

v-/ 

o 

CN 

H 

fa 

w  h 

00 

00 

o 

o 

VO 

»H 

H 

2 

2 

>  H 

• 

• 

• 

• 

• 

• 

fa 

fa 

•  fa 

<r 

m 

o 

00 

iH 

2 

tN  fa 

CN 

rH 

rH 

CN 

CN 

fa 

fa 

ni 

> 

o 

/— s 

/■> 

/— s 

/N 

rJ 

O 

vO 

rH 

/•N 

CN 

< 

OS 

fa 

H 

rH 

iH 

rH 

Ov 

rH 

2 

fa 

fa 

w 

w 

V— ' 

>*✓ 

w 

CO 

2 

os 

o 

CM 

O 

<r 

Ov 

CN 

fa 

o 

2 

• 

• 

• 

• 

• 

• 

o 

fa 

• 

vO 

vO 

m 

CN 

CN 

m 

O 

as 

a 

*H 

\D 

00 

m 

<r 

vO 

H 

O 

fa 

• 

rH 

rH 

o 

rH 

rH 

ON 

Ov 

Q 

2 

CN 

CN 

CN 

CN 

CN 

»H 

rH 

fa 

fa 

2 

fa 

CO 

O 

Pi 

•  • 

Pi 

U  fa 

2 

2  N 

Q 

fa  fa 

•  • 

CO 

Pi 

H  CO 

o 

2 

w 

O 

2 

< 

H 

Pi 

u 

c 

H 

•  • 

as  co 

Pi 

2 

CO 

pi 

CO 

CO 

>- 

u 

• 

Pi 

- 

Ph 

H 

< 

H  < 

H 

2 

CO 

HH 

fa 

fa 

2  fa 

fa 

O 

Pi 

Pi 

< 

2 

fa 

fa  U 

2 

u 

CJ> 

Pi 

2 

o 

2 

CO 

Q 

2 

2 

Ph 

fa 

M 

Ph 

2  fa 

H 

Hi 

Pi 

X 

2 

H 

O 

2 

H  O 

fa 

< 

M 

Pi 

fa 

< 

H 

O 

CO 

O 

2 

Pi 

CO 

2 

Pi 

H 

fa 

O 

Pi 

H 

fa 

o 

as  H 

fa 

CO 

PH 

2 

fa 

< 

2 

<  fa 

D 

Pi 

X 

Pi 

2 

> 

fa 

Pi 

fa  fa 

w 

Pi 

2 

H 

Pi 

H 

< 

>-  fa 

CO 

Ph 

Pi 

• 

2 

OQ 

OS 

2 

O 

U 

fa 

o 

pH 

H 

M 

H  < 

o 

H 

pH 

2 

< 

O 

pi 

O 

2 

2 

CO  H 

H 

o 

W 

.J 

o 

fa 

Pi 

OS  fa 

U 

2 

2 

Cfa 

H 

M 

H 

fa 

CO 

fa  2 

< 

Pi 

CO 

pi 

2 

> 

2 

U 

fa  CO 

fa 

25 

Pi 

< 

Q 

fa 

o 

Pi 

fa 

Pi 

-I 

Pi 

w 

h4 

2 

Pi 

2 

fa 

2 

fa 

' 

> 

H 

Hi 

Pi 

fa 

Ph 

Pi  • 

fa 

H 

< 

D 

H 

M 

H 

h  a 

2 

2 

X 

< 

Pi 

pH 

< 

CO 

<  Pi 

CO 

• 

Ph 

vO 

O 

in 

2 

H 

H  < 

H  C5 

CO 

O 

fa 

< 

CO 

CO 

3 

CO  M 

CO 

Pi 

vO 

H 

CO 

pi 

CO 

> 

< 

> 

Pi 

O 

iS 

p: 

O 

l~- 

pi 

Pi 

Pi  O 

2 

M 

ts? 

2 

< 

m 

w 

u 

< 

CO 

<  Pi 

H 

HH 

fa 

as 

z 

> 

H 

CO 

p: 

o 

Pi  Ph 

fa 

o 

CO 

fa 

H 

1 

H 

P3 

2 

HH 

h3 

Ph 

-i 

as 

Pi 

RQ 

CO 

£ 

Pi 

M 

Q 

u 

pi 

u  CO 

fa 

*n 

Pi 

< 

2 

w 

2 

< 

2 

CQ 

2 

H 

fa 

CO 

<  fa 

C  2 

H 

O 

H 

. 


242 


b 

CO  /~J 

U 

w  w 

H 

M  J 

CO 

c*  Z 

b 

2 

o  o 

rH 

ON 

© 

© 

sC 

2 

< 

o 

00 

CM 

ON 

so 

o 

CN 

b 

b 

w  mt 

m 

NT 

rH 

sC 

00 

it 

b 

2 

H  1 

• 

• 

• 

• 

• 

H 

<  rl 

rH 

rH 

rH 

rH 

rH 

r— 

u> 

a 

2 

o 

2 

b 

CO 

b 

< 

CO 

w 

2 

H 

hQ 

/*-N 

M 

2 

to 

rH  ■ 

2 

b 

< 

'w 

b 

a 

H  2 

00 

CO 

2 

O  b 

O 

2  2 

<r 

2 

b 

b 

O 

CO 

b 

M 

b 

< 

H 

b 

< 

b 

b 

2 

o 

b 

H 

H 

• 

-  3 

2 

O' 

2  O 

b 

b 

O  2 

•s 

b 

a  x 

CO 

b 

b 

• 

o 

CO 

H 

P3 

2 

< 

b 

/•v 

y-v 

/—N 

H 

< 

My 

o 

rH 

rH 

rH 

2 

b 

• 

r> 

w 

n— y 

v— y 

2 

H 

< 

00 

00 

CC 

b 

b 

2 

2 

• 

• 

• 

b 

< 

b 

• 

<r 

<r 

<r 

2 

•• 

<r 

H 

O 

2 

2 

M 

b 

O 

H 

2 

CQ 

2 

b 

/*"s 

y^-s 

/“V 

< 

2 

b 

b 

m 

rH 

m 

<■ 

CN 

b 

2 

2 

V-y 

W 

V 

v— y 

v— y 

H 

O 

m 

00 

m 

o 

m 

CO 

H 

CO 

• 

• 

• 

• 

• 

b 

2 

2 

• 

<r 

<* 

<r 

ON 

o 

o 

M 

b 

fl 

rH 

rH 

rH 

rH 

b 

2 

< 

2 

b 

b 

b 

> 

y"S 

/*\ 

y-N 

y~v 

O 

>1  b 

CSI 

<r 

mt 

m 

m 

sC 

o 

H 

b 

b  b 

v— ' 

V-/ 

s-y 

v-y 

•v-y 

v-y 

o 

2 

b 

b  H 

m 

o 

O 

00 

00 

sO 

H 

W 

2 

>  H 

• 

• 

• 

• 

• 

• 

2 

b 

•  b 

ON 

ON 

ON 

m 

cn 

H 

b 

CM  b 

rH 

rH 

CM 

CM 

cn 

> 

b 

b 

o 

O 

/■N 

y—v 

/“V 

/■N 

yr, 

/“V 

b 

OS 

sD 

m 

r>- 

CM 

o 

rH 

< 

b 

b 

rH 

rH 

rH 

rH 

rH 

rH 

2 

2 

b 

v-/ 

'w' 

v-y 

v—y 

v-y 

v-y 

C/5 

M 

b 

o 

CM 

• 

o 

rH 

sD 

o 

2 

• 

MS- 

• 

• 

• 

• 

O 

b 

b 

• 

sO 

r-l 

rH 

1^ 

o 

o 

a 

b 

n* 

00 

m 

<r 

in 

H 

b 

Q 

• 

rH 

rH 

rH 

rH 

rH 

ON 

U 

2 

CS1 

CM 

CM 

CM 

CM 

rH 

b 

2 

o 


00 


-3 
' — ' 

o 

ON 


b 

O 


2 

Z 


CO 

b 

b 

2 

a 


H 

M 

.. 

« 

CO 

b 

b 

< 

CO 

O 

2 

b 

2 

X 

b 

H 

b 

o 

O 

H 

CO 

b 

2 

CO 

b 

CO 

H 

CO 

>h 

2 

■ 

b 

- 

b 

H 

< 

2 

< 

H 

2 

CO 

M 

b 

b 

3 

b 

rJ 

b 

O 

b 

b 

< 

2 

b 

a 

u 

2 

2 

2 

b 

2 

O 

2 

CO 

2 

2 

2 

b 

b 

b 

b 

H 

U- 

H 

b 

b 

X 

2 

H 

O 

2 

CO 

o 

b 

< 

M 

b 

b 

< 

H 

O 

o 

2 

b 

CO 

2 

b 

b 

b 

O 

b 

H 

b 

b 

2 

< 

H 

b 

CO 

b 

2 

b 

< 

2 

b 

HH 

o 

b 

X 

b 

2 

> 

b 

b 

P* 

rJ 

b 

b 

2 

H 

b 

H 

< 

W 

CO 

b 

b 

b 

• 

2 

H 

CO 

CQ 

b 

2 

2 

b 

2 

b 

H 

b 

< 

o 

H 

b 

2 

< 

O 

b 

O 

2 

2 

b 

Eh 

H 

o 

b 

b 

C 

b 

b 

M 

M 

C_> 

2 

2 

b 

H 

b 

H 

b 

CO 

b 

03 

< 

b 

CO 

b 

2 

> 

2 

2 

CO 

b 

2 

b 

< 

2 

b 

o 

b 

b 

b 

b 

b 

b 

b 

2 

b 

2 

b 

2 

b 

> 

H 

b 

b 

b 

b 

b  • 

b 

H 

< 

O 

H 

b 

H 

H  2 

2 

2 

b 

< 

b 

b 

< 

CO 

<  b 

CO 

• 

b 

O 

b 

2 

H 

H 

< 

H  2 

c n 

O 

b 

< 

CO 

CO 

3 

CO  b 

CO 

w 

vO 

H 

CO 

3 

b 

CO 

> 

< 

> 

b 

2 

b 

b 

2 

2 

b 

b 

b  o 

3 

HH 

N 

2 

< 

b 

b 

2 

< 

CO 

<  b 

H 

M 

b 

b 

2 

> 

H 

CO 

b 

o 

b  b 

b 

CJ 

CO 

b 

H 

b 

b 

2 

b 

b 

b 

b 

b 

W 

« 

CO 

2 

b 

b 

2 

2 

b 

2  CO 

b 

b 

< 

2 

b 

2 

< 

2 

CQ 

2 

H 

b 

CO 

< 

b 

<  3 

H 

C 

H 

243 

students  to  need  very  little  or  no  improvement.  The  seminar  group 
was  seen  to  be  about  right  in  size  by  81.0%  of  students  responding. 

As  in  the  case  of  field  placement,  all  factors  related  to  in¬ 
tegration  seminars  show  lower  mean  degrees  of  improvement  needed 
in  the  second  trimester  than  the  first,  except  for  factor  4.  which 
remains  the  same. 

Using  the  degree  of  improvement  scale  as  described,  second  year 
students  were  asked  to  rate  thirteen  instructional  factors  related 
to  their  first  and  second  year  placements.  The  overall  quality  and 
the  amount  of  time  required  were  also  rated  for  each  year  of  field 
placement. 

In  examining  Table  68  it  is  shown  that  for  their  first  year 
placement  five  factors  are  rated  as  needing  very  little  or  no 
improvement  by  between  61.1%  and  88.2%  of  students  responding.  On 
two  factors,  students  were  evenly  divided  between  ratings  of  very 
little  or  no  improvement  needed  and  some  or  major  improvement 
needed.  These  factors  were:  field  placement  gave  the  opportunity 
to  practice  such  skills  as  are  requisite  to  effective  interaction 
with  clients,  field  placement  gave  the  opportunity  to  be  exposed 
to  a  variety  of  existing  services  thereby  becoming  oriented  to  the 
field  of  child  care  and  youth  work,  and,  the  general  expectations 
for  field  placement  were  outlined  by  college  staff  prior  to  begin¬ 
ning.  Five  factors  were  rated  by  a  majority  of  students  as  needing 
some  or  major  improvement.  These  factors  were:  field  placement 
gave  the  opportunity  a.  to  integrate  information  and  skills  in 
response  to  the  demands  of  the  settings  (55.6%),  b.  to  discern  per¬ 
sonal  and  professional  strengths,  weaknesses  and  learning  needs 


.«->»  -  •»  “  •i'"k *'*•■*"  " 


TABLE  68  SECOND  YEAR  STUDENT  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS 
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(55.6%),  and  c.  to  understand  the  demands,  personal  and  profes¬ 
sional  placed  on  the  child  care  or  youth  worker  (55.6%),  the 
quality  of  supervision  given  by  the  agency  was  adequate  (58.8%), 
and  supervisors  at  field  placement  agencies  dealt  adequately  with 
your  problems  as  they  arose  (55.6%).  The  amount  of  time  spent  in 
field  placement  during  the  first  year  was  rated  as  about  right  by 
50.0%  of  second  year  students  responding,  as  too  little  by  31.3% 
and  as  too  much  by  18.8%.  In  terms  of  offering  them  a  valuable 
and  constructive  learning  experience,  field  placement  was  rated 
as  needing  little  or  no  improvement  by  58.8%  of  students. 

In  examining  the  ratings  for  instrucional  factors  related  to 
the  second  year  of  field  placement  it  is  shown  that  fourteen  of 
fifteen  factors  are  rated  as  needing  very  little  or  no  improvement 
by  between  66.7%  and  94.7%  of  second  year  students  responding.  A 
majority  of  57.9%  rated  as  needing  very  little  or  no  improvement 
the  factor:  field  placement  gave  the  opportunity  to  be  exposed  to 
a  variety  of  existing  services  thereby  becoming  oriented  to  the 
field  of  child  care  and  youth  work,  42.1%  rated  this  factor  as 
needing  some  or  major  improvement.  The  amount  of  time  spent  in 
second  year  placement  was  regarded  as  about  right  by  70.  6%  of 
students,  as  too  little  by  17.6%  and  too  much  by  11.8%.  In  terms 
of  their  second  year  field  placement  offering  a  valuable  and  con¬ 
structive  learning  experience,  89.4%  thought  very  little  or  no 
improvement  was  needed. 

On  the  whole,  factors  were  seen  as  needing  less  improvement  in 
the  second  year  than  in  the  first.  Additional  comments  from 
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students  concerning  the  scheduling  of  placement  days  showed  sup¬ 
port  from  several  for  the  schedule  as  it  existed,  while  some 
indicated  preference  for  a  block  placement  format.  Several  stu¬ 
dents  commented  that  field  placement  had  provided  valuable  learning 
experiences. 

Second  year  students  rated  six  factors  related  to  integration 
seminars  using  the  degree  of  improvement  needed  scale  as  described 
above,  again  for  each  of  two  years.  Results  are  shown  in  Tables  70,71 
and  indicate  that  all  factors  for  both  years  were  rated  as  needing 
very  little  or  no  improvement  by  between  62.6%  and  87.6%  of  stu¬ 
dents  responding.  First  year  seminars  were  seen  as  about  right, 
in  size,  by  88.2%  of  students  responding  while  only  56.3%  regarded 
the  size  of  second  year  seminar  groups  as  about  right  37.5%  rating 
them  too  large. 

SUMMARY 

First  year  students  rated  field  placement  as  to  degree  of  im¬ 
provement  needed  in  instructional  factors  as  well  as  rating  suit¬ 
ability  of  amount  of  time  and  the  overall  quality  of  the  placement 
experience.  For  both  first  and  second  trimesters  the  amount  of 
time  spent  in  placement  was  seen  as  about  right  by  a  substantial 
majority  of  students.  Similarly  a  majority  of  students  regarded  the 
placement  as  offering  a  valuable  and  constructive  learning  experi¬ 
ence.  The  one  factor  of  some  concern  was  that  of  general  expec¬ 
tations  for  field  placement  being  outlined  by  college  staff  prior 
to  the  beginning  of  placement.  All  other  factors  were  regarded  as 
needing  very  little  or  no  improvement  by  a  majority  of  students, 
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SUITABILITY  OF  CLASS  SIZEj  INTEGRATION  SEMINAR  FIRST  YEAR 


248 


c n  ^ 


Id 

c* 

M 

Z 

OS 

z 

z 

O 

o 

o 

n- 

in 

o 

cn 

vD 

< 

a 

o 

vO 

CM 

o 

cn 

00 

w 

Ed 

vO 

00 

vO 

00 

00 

£ 

H 

1 

• 

• 

• 

• 

< 

(H 

2 

2 

2 

2 

»H 

rH 

CJ 

CO 

Ed 

/n> 

H 

Z 

Z 

cc 

_ _ _ 

w 

< 

cn 

Q 

H 

CJ 

• 

Z 

O 

H 

vO 

o 

Z 

Z 

Ed 

0- 

C/5 

Z 

w 

< 

Z 

bn 

/~v 

s 

/^\ 

/*s 

O 

2 

tH 

2 

cn 

i—i 

/ — V 

H 

'w' 

w 

N— ' 

'w' 

• 

- 

z 

cn 

cn 

cn 

CO 

c* 

Z 

o 

• 

• 

• 

• 

• 

U5 

o 

z 

VO 

vO 

vO 

00 

vO 

Z 

c 

Ed 

rH 

Ed 

00 

CO 

< 

PS 

/-S 

/— s 

/— s 

/"V 

H 

' — - 

o 

2 

rH 

iH 

CM 

»H 

53 

• 

•~3 

N— ' 

CJ 

in 

H 

< 

cn 

cn 

PO 

m 

cn 

M 

rH 

u 

£ 

• 

• 

• 

• 

• 

z 

Pm 

• 

vO 

vO 

vO 

CM 

vO 

CM 

•  • 

m3- 

2 

H 

• 

£5 

Z 

00 

Ed 

o 

00 

a 

« 

a 

/^s 

/—s 

/*~M 

/^s 

< 

w 

Ed 

CM 

cn 

rH 

CM 

cn 

z 

£ 

n— y 

'w' 

w 

'w' 

O 

LO 

00 

cn 

in 

o 

H 

CO 

• 

• 

• 

• 

• 

w 

Z 

• 

CN 

00 

vO 

CM 

o 

o 

/— s 

Ed 

m 

rH 

rH 

rH 

CM 

PS 

CM 

2 

< 

'w' 

Ed 

Z 

00 

> 

/-“s 

✓“N 

/^s 

/■N 

• 

O 

►< 

Ed 

CM 

m 

vO 

cn 

m 

o 

rH 

oi 

PS 

Z 

>*«✓ 

'w' 

'w' 

V-/ 

W 

o 

2 

Ed 

Ed 

H 

m 

O 

cn 

m 

CO 

cn 

H 

£ 

> 

H 

• 

• 

• 

• 

• 

• 

M 

• 

M 

CM 

m 

rH 

00 

cn 

CM 

Z 

2 

CM 

m 

cn 

rH 

cn 

Ed 

z 

o 

/-“N 

z 

O 

/“N 

/■"N 

< 

Id 

rH 

OV 

n- 

vO 

vO 

£ 

Id 

'w' 

'w/ 

V-/ 

'w' 

CO 

oi 

o 

m 

00 

cn 

00 

m 

vO 

U 

z 

• 

• 

• 

• 

• 

• 

o 

Id 

• 

CM 

cn 

vO 

cn 

o 

o 

a 

vO 

<3" 

m 

<r 

cn 

<r 

H 

• 

vO 

vO 

vO 

vO 

vO 

m 

2 

rH 

rH 

rH 

2 

2 

rH 

2 

CO 

Ed 

PS 

3 

• 

O 

•• 

• 

c/d 

Ed 

Ed 

O 

2 

2 

U 

EE 

H 

2 

u 

o 

H 

•• 

2 

2 

CO 

PS 

C/D 

E^ 

u 

• 

2 

» 

Pm 

H 

< 

H 

2 

C/D 

M 

PS 

Ed 

2 

M 

O 

2 

2 

< 

Z 

Ed 

z 

u 

u 

2 

z 

o 

£ 

2 

3 

2 

2 

w 

w 

2 

H 

2 

2 

X 

£ 

H 

o 

2 

PS 

< 

2 

w 

Ed 

< 

H 

O 

O 

2 

cc: 

CO 

Z 

2 

Ed 

O 

w 

H 

Ed 

O 

Pm 

CO 

2 

2 

Ed 

< 

£ 

O 

2 

X 

2 

Z 

> 

M 

2 

2 

2 

2 

H 

Ed 

H 

< 

C/D 

Ed 

2 

2 

• 

2 

a: 

Z 

o 

u 

Ed 

2 

Ed 

H 

2 

o 

H 

2 

2 

< 

O 

2 

O 

Z 

2 

H 

O 

M 

2 

2 

Ed 

2 

u 

O 

2 

2 

H 

2 

H 

t-M 

C/D 

< 

Ed 

C/D 

oc: 

Z 

> 

Z 

U 

(£4 

O 

2 

< 

CJ 

Ed 

O 

Ed 

W 

2 

M 

2 

w 

2 

£ 

2 

£ 

Ed 

2 

2 

> 

H 

2 

2 

Ed 

2 

Ed 

• 

Ed 

H 

< 

o 

H 

2 

H 

H 

2 

Z 

2 

PS 

< 

w 

2 

<S 

C/D 

< 

W 

CO 

• 

2 

O 

Pm 

2 

H 

H 

< 

H 

2 

C/D 

C 

2 

< 

C/D 

CO 

2 

CO 

M 

CO 

w 

£h 

CO 

2 

2 

C/D 

> 

< 

> 

2 

U 

PS 

2 

U 

2 

os 

w 

PS 

o 

M 

2 

2 

< 

2 

2 

U 

< 

C/D 

< 

PC 

H 

2 

2 

z 

> 

H 

C/D 

Ed 

o 

Ed 

2 

Ed 

U 

2 

H 

M 

2 

2 

2 

Z 

2 

l-J 

PS 

2 

ud 

2 

PC 

2 

2 

O 

PC 

o 

C/D 

Ed 

2 

2 

2 

Ed 

2 

< 

Z 

2 

2 

2 

CO 

< 

2 

< 

H 

O 

H 

249 


CO 

W 

M  P 
02  2 


03 

z 

O 

o 

00 

00 

in 

00 

o 

sO 

< 

< 

o 

00 

cn 

CN 

cn 

m 

<r 

X 

03 

03 

rH 

On 

rH 

Ov 

00 

tH 

X 

H 

1 

• 

• 

• 

• 

• 

< 

PH 

CN 

rH 

CN 

*H 

rH 

rH 

Q 

O 

Z 

o 

u 

x 

CO 

03 

< 

z 

CO 

03 

/^s 

(H 

E- 

<-3 

rH 

X 

Z 

CQ 

03 

03 

< 

cn 

CO 

O 

H 

V 

• 

z 

O 

M 

sO 

z 

o 

z 

p-3 

o 

CL, 

CL, 

M 

CO 

X 

H 

03 

< 

< 

03 

03 

15 

(n 

/—N 

03 

O 

cn 

CN 

H 

H 

Z 

• 

- 

00 

cn 

X 

O' 

Z 

o 

• 

• 

03 

o 

z 

00 

cn 

03 

a 

03 

rH 

rH 

A 

Cn 

X 

• 

x 

CO 

o 

ca 

H 

< 

03 

/— N 

/•“V 

H 

X 

n — - 

O 

CN 

rH 

r—1 

X 

< 

• 

—> 

W 

'w' 

X 

/— "s 

X 

H 

< 

m 

cn 

cn 

X 

Ov 

O 

X 

« 

• 

• 

X 

X 

CL, 

• 

CN 

sO 

vO 

cn 

< 

•  • 

-S’ 

rH 

Eh 

• 

z 

Q 

X 

SO 

o 

03 

o 

m 

M 

a 

X 

Eh 

03 

/>> 

✓"N 

/-»s 

< 

u 

03 

03 

<r 

cn 

in 

m 

CN 

cn 

X 

z 

X 

w 

N-h' 

w 

x 

o 

o 

00 

cn 

cn 

m 

O 

H 

H 

CO 

• 

• 

• 

• 

• 

• 

X 

X 

Z 

• 

m 

00 

rH 

rH 

CN 

o 

o 

Z 

03 

m 

CN 

rH 

cn 

cn 

rH 

CN 

X 

SO 

pH 

X 

< 

w 

03 

X 

in 

z 

> 

/-S 

/—N 

• 

M 

o 

tH 

03 

in 

00 

in 

in 

in 

in 

.  o 

03 

03 

X 

s-/ 

'w' 

W' 

s-x 

s^ 

o 

cn 

H 

Cn 

03 

Eh 

cn 

o 

cn 

cn 

cn 

cn 

Eh 

Z 

X 

> 

H 

• 

• 

• 

• 

• 

• 

x 

PH 

• 

PH 

rH 

o 

rH 

rH 

cn 

X 

CM 

X 

cn 

m 

cn 

cn 

cn 

cn 

x 

O, 

X 

> 

o 

X 

o 

/—> 

/—s 

/*■> 

< 

rH 

x 

03 

m 

in 

m 

vO 

m 

m 

X 

'w' 

X 

03 

w 

v— ✓ 

w 

s«/ 

w 

X 

cn 

X 

03 

O 

cn 

cn 

cn 

in 

cn 

cn 

• 

(H 

U 

Z 

• 

• 

• 

• 

• 

• 

o 

sO 

03 

• 

rH 

rH 

rH 

rH 

cn 

o 

X 

a 

pH 

cn 

cn 

cn 

cn 

cn 

cn 

EH 

O 

X 

• 

vO 

vO 

vO 

vO 

vO 

in 

sO 

O 

z 

rH 

rH 

rH 

rH 

rH 

rH 

rH 

X 

x 

z 

X 

X 

O 

X 

X 

CJ 

•  • 

X 

Z 

03 

• 

X 

tH 

S3 

pp 

• 

CO 

X 

X 

H 

M 

o 

2 

Pd 

u 

X 

< 

CO 

H 

02 

O 

o 

H 

•  • 

X 

Cd 

Z 

C/3 

X 

CO 

CO 

t« 

U 

• 

Pd 

— 

X 

Eh 

< 

H 

CO 

H 

25 

CO 

M 

X 

Z 

Z 

< 

PH 

O 

w 

02 

< 

z 

X 

x 

03 

Z 

o 

u 

Pd 

z 

o 

X 

CO 

Q 

c_> 

X 

z 

cn 

PH 

X 

Oh 

X 

Eh 

P 

w 

X 

£ 

Eh 

o 

P 

H 

X 

03 

< 

♦H 

Pd 

x 

< 

H 

o 

x 

O 

O 

2 

02 

C/3 

X 

02 

CL, 

O 

Pd 

H 

X 

X 

O 

x 

tM 

Ou 

c o 

0- 

Z 

x 

< 

X 

< 

H 

O 

02 

X 

Pd 

X 

> 

W 

02 

x 

M 

w 

Cd 

X 

H 

X 

EH 

< 

t« 

t— 3 

CO 

03 

0- 

Pd 

• 

Z 

M 

03 

X 

O 

O 

X 

P 

X 

Eh 

M 

o 

03 

O 

H 

Ph 

z 

< 

O 

Pd 

o 

Z 

X 

z 

< 

H 

o 

M 

P 

P 

X 

Pd 

o 

H 

O 

X 

z 

cn 

Eh 

M 

EH 

M 

CO 

u 

M 

< 

03 

CO 

02 

Z 

> 

z 

o 

Pd 

x 

X 

Ol 

X 

02 

< 

p 

X 

O 

X 

M 

CO 

CO 

PH 

w 

Cd 

P 

X 

02 

X 

X 

X 

X 

> 

H 

P 

Pd 

X 

Oh 

X 

• 

X 

H 

< 

o 

H 

M 

H 

Eh 

P 

X 

Ph 

z 

03 

< 

Cd 

P^ 

< 

CO 

< 

Pd 

X 

• 

c 

X 

Z 

H 

H  < 

H 

P 

CO 

C 

rH 

M 

< 

CO 

x 

-£ 

X 

M 

X 

Pd 

Eh 

CO 

P 

02 

CO 

> 

< 

> 

Pd 

O 

03 

w 

O 

2 

X 

X 

X 

O 

M 

CN 

< 

M 

Pd 

u 

< 

X 

< 

02 

H 

M 

X 

03 

z 

> 

H 

CO 

X 

O 

X 

cn 

X 

O 

CO 

p-3 

Eh 

PH 

Cd 

Z 

M 

X 

X 

X 

X 

Pd 

Pd 

OQ 

CO 

X 

02 

M 

a 

u 

X 

X 

CO 

X 

*n 

< 

Z 

03 

X 

< 

X 

cc 

X 

H 

M 

CO 

< 

X 

< 

5 

Eh 

O 

H 

. 


250 


for  both  trimesters. 

Second  year  students  also  rated  instructional  factors,  overall 
quality  and  amount  of  time  spent  with  regard  to  field  placement 
for  each  of  the  two  years.  A  majority  of  second  year  students  re¬ 
garded  their  first  year  placement  as  needing  some  or  major  improve¬ 
ment  in  five  instructional  factors  including  opportunities  to  inte¬ 
grate  information  and  skill  in  response  to  the  demands  of  the  set¬ 
ting,  to  discern  personal  and  professional  strengths,  weakness, 
learning  needs  and  to  understand  the  demands  personal  and  profes¬ 
sional  placed  on  the  child  care  or  youth  worker,  the  quality  of 
agency  supervision  and  assistance  with  problems.  Second  year  in¬ 
structional  factors  were  all  regarded  as  needing  very  little  or  no 
improvement  by  a  majority  of  students.  Some  concern  existed  over 
field  placement  providing  the  opportunity  to  be  exposed  to  a  variety 
of  existing  services.  Time  spent  was  seen  as  about  right  in  amount 
by  a  majority  of  students  for  both  years  of  placement.  A  majority 
of  students  regarded  field  placement  as  a  valuable  and  constructive 
learning  experience  in  each  year,  though  much  more  so  in  the  second. 

First  and  second  year  students  also  rated  instructional  factors 
related  to  integration  seminars  (in  terms  of  degree  of  improvement 
needed)  and  the  suitability  of  seminar  size.  A  majority  of  students 
in  both  groups  rated  all  factors  as  needing  very  little  or  no  im¬ 
provement  and  seminar  size  as  being  about  right. 

6.  Effectiveness  of  Instructional  Factors  in  Individual 
Courses,  Field  Placement,  Integration  Seminars,  as 
Perceived  by  Graduates. 
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a.  Individual  Courses 

Graduates  of  the  program  from  1974  to  1977  were  requested  to 
rate  the  degree  of  effectiveness  of  each  course  in  which  they  had 
been  registered  in  terms  of  the  degree  of  improvement  needed  in 
sixteen  instructional  factors.  They  used  the  degree  of  need  for 
improvement  scale  as  described  above.  Graduates  also  rated  the 
suitability  of  class  size  and  overall  course  quality. 

Results  are  displayed  in  Tables  72  through  85  which  list  the 
instructional  factors  rated.  For  the  following  discussion  percen¬ 
tages  are  calculated  excluding  Don’t  Know  responses. 

COMMUNICATIONS  (EN  100.3) 

Results  are  displayed  in  Table  72.  Between  51. 4%  and  80.6%  of 
respondents  rated  eleven  of  sixteen  factors  as  needing  very  little 
or  no  improvement.  Factors  indicated  by  a  majority  of  respondents 
as  needing  some  or  major  improvement  include:  material  presented 
was  integrated  with  that  presented  in  other  courses  (56.8%),  suf¬ 
ficient  time  in  course  to  acquire  appropriate  knowledge  (54.8%), 
sufficient  time  in  course  to  acquire  appropriate  skills  (65.6%), 
opportunities  were  provided  for  students  to  learn  to  apply  theory 
to  practice  (51.4%),  opportunities  were  provided  to  develop  self 
awareness  and  foster  personal  growth  (50.0%).  Class  size  was  rated 
as  about  right  by  65.7%  of  respondents.  Overall  quality  of  the 
course  was  rated  as  satisfactory  or  better  by  69.4%,  as  excellent 
by  13.9%  of  respondents. 

INTRODUCTORY  PSYCHOLOGY  (PY  101.3) 

Results  are  displayed  in  Table  73.  Between  52.8%  and  71.4%  of 
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respondents  rated  seven  of  sixteen  factors  as  needing  very  little 
or  no  improvement.  Factor!  instructional  methods  used  were  ef¬ 
fective  in  helping  you  meet  course  objectives  was  rated  as  needing 
very  little  or  no  improvement  by  50%  and  some  or  major  by  50%  of 
respondents.  Factor!  instructor  was  available  for  student  counsel¬ 
ling  on  personal  or  vocational  matters  was  rated  as  needing  very 
little  or  no  improvement  by  48%,  some  or  major  by  44%  and  as  not 
applicable  by  16%.  Factor:  sufficient  time  in  course  to  develop 
appropriate  skills  was  rated  as  needing  very  little  or  no  improve¬ 
ment  by  42.9%,  some  or  major  by  37.1%  as  not  applicable  by  20%  of 
respondents.  Factors  rated  as  needing  some  or  major  improvement 
by  a  majority  of  graduates  responding  include:  material  presented 
in  the  class  was  in  an  understandable  form  (57.6%),  a  variety  of 
instructional  methods  were  used  (58.3%),  opportunities  were  provided 
for  students  a)  to  learn  at  their  own  speed  (61.8%),  b)  to  learn 
to  apply  theory  to  practice  (91.7%),  c)  to  develop  self  awareness 
and  foster  personal  growth  (65.7%).  The  class  was  rated  as  too 
large  by  57.6%,  about  right  by  36.4%.  The  overall  quality  of  the 
course  was  rated  as  satisfactory  or  better  by  52.9%,  as  excellent 
by  5.9%  of  graduates  responding. 

INTRODUCTORY  SOCIOLOGY  (SO  101.3) 

Results  are  displayed  in  Table  74*  Between  51.4%  and  73.0%  of 
respondents  rated  twelve  of  sixteen  factors  as  needing  very  little 
or  no  improvement.  The  factor:  sufficient  time  in  course  to  develop 
the  appropriate  skills,  was  rated  by  50%  as  needing  very  little  or 
no  improvement,  43.8%  as  some  or  major,  and  6.3%  as  not  applicable. 
The  factor:  opportunities  were  provided  for  students  to  develop 
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self  awareness  and  personal  growth  was  rated  as  needing  very  little 
or  no  improvement  by  45.9%,  as  some  or  major  by  48.6%,  as  not 
applicable  by  5.4%.  The  two  factors  rated  by  a  majority  of  gradu¬ 
ates  as  needing  some  or  major  improvement  were:  clear  statement  of 
course  content  and  objective  was  provided  at  beginning  of  course 
(52.8%),  opportunities  were  provided  for  students  to  learn  to  apply 
theory  to  practice  (59.5%).  Class  size  was  judged  to  be  about 
right  by  66.6%,  as  too  large  by  33.3%  of  respondents.  Overall 
course  quality  was  rated  as  satisfactory  or  better  by  64.9%,  as 
excellent  by  18.9%  of  graduates  responding. 

ISSUES  IN  YOUTH  (YW  101.3) 

Results  are  shown  in  Table  75 .  All  instructional  factors  were 
rated  as  needing  very  little  or  no  improvement  by  between  57.9% 
and  89.5 %  of  graduates  responding.  Class  size  was  seen  as  about 
right  by  60.5%  and  too  large  by  34.3%.  The  overall  quality  of  the 
course  was  judged  to  be  satisfactory  or  better  by  100%  and  as 
excellent  by  18.9%  of  graduates  responding. 

FUNDAMENTALS  OF  HUMAN  RELATIONS  (PL  202.3) 

Results  are  shown  in  Table  76.  All  instructional  factors  were 
rated  as  needing  very  little  or  no  improvement  by  between  56.4% 
and  97.4%  of  graduates  responding.  Class  size  was  seen  as  too 
large  by  56.8%  and  as  about  right  by  40.5%  of  respondents.  Overall 
quality  of  this  course  was  rated  as  satisfactory  or  better  by  92.3%, 
as  excellent  by  23.1%  of  graduates  responding. 

JUVENILE  DELINQUENCY  (YW  202.3) 

Results  are  shown  in  Table  77.  All  instructional  factors  were 
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GRADUATE  RATING  OF  NEED  FOR  IMPROVEMENT  IN  INSTRUCTIONAL  FACTORS, 

SUITABILITY  OF  CLASS  SIZE,  OVERALL  COURSE  QUALITY:  YW  101.3  ISSUES  IN  YOUTH 
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rated  as  needing  very  little  or  no  improvement  by  between  60.5% 
and  89.7%  of  graduates  responding.  Class  size  was  seen  as  about 
right  by  83.3%  of  respondents,  overall  course  quality  as  satis¬ 
factory  or  better  by  89.5%,  as  excellent  by  34.2%. 

THEORIES  OF  COUNSELLING  (YW  203.3) 

Results  are  displayed  in  Table  78.  Between  51.4%  and  81.1%  of 
graduates  responding  rated  twelve  of  sixteen  factors  as  needing 
very  little  or  no  improvement.  The  factor:  material  presented  in 
class  was  in  an  understandable  form  was  rated  by  50%  of  respondents 
as  needing  little  or  no  improvement,  by  50%  as  needing  some  or 
major  improvement.  The  three  factors  rated  by  a  majority  of  re¬ 
spondents  as  needing  some  or  major  improvement  were:  sufficient 
time  in  course  to  develop  the  appropriate  skills  (52.8%),  opportu¬ 
nities  were  provided  for  students  a)  to  learn  at  their  own  speed 
(55.6%),  b)  to  learn  to  apply  theory  to  practice  (54.1%).  The  class 
size  was  seen  as  about  right  by  73.5%  of  graduates  responding,  the 
overall  course  quality  as  satisfactory  or  better  by  72. 2%, as  excel¬ 
lent  by  11.1%. 

GROUP  PROCESS  (YW  204.3) 

Results  are  displayed  in  Table  79.  Fifteen  of  sixteen  factors 
were  rated  as  needing  very  little  or  no  improvement  by  between  61.8% 
and  91.2%  of  graduates  responding.  The  factor:  sufficient  time  in 
course  to  develop  the  appropriate  skills  was  rated  by  52.9%  of 
graduates  responding  as  needing  some  or  major  improvement.  Class 
size  was  rated  as  about  right  by  53.3%,  as  too  large  by  36.7%  of 
respondents,  overall  course  quality  was  rated  as  satisfactory  or 
better  by  90.9%,  as  excellent  by  12.1%  of  graduates  responding. 
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YOUTH  COUNSELLING  I  (YW  303.3) 

Results  are  displayed  in  Table  80  •  All  instructional  factors 
were  rated  as  needing  very  little  or  no  improvement  by  between 
54.1%  and  91.7%  of  graduates  responding.  Class  size  was  seen  as 
about  right  by  65.6%  and  as  too  large  by  31.3%  of  respondents. 
Overall  course  quality  was  rated  as  satisfactory  or  better  by  91.2%, 
as  excellent  by  29.4%  of  graduates  responding. 

RECREATION  AND  YOUTH  (YW  304.3) 

Results  are  displayed  in  Table  81  .  Twelve  of  sixteen  instruc¬ 
tional  factors  were  rated  as  needing  very  little  or  no  improvement 
by  between  52.8%  and  73.0%  of  graduates  responding.  Factor:  clear 
statement  of  how  you  were  to  be  evaluated  was  provided  at  beginning 
of  course,  was  rated  by  50%  of  respondents  as  needing  very  little 
or  no  improvement,  by  50%  as  needing  some  or  major  improvement. 

The  factor:  clear  statement  of  course  content  and  objectives  was 
provided  at  beginning  of  course  was  rated  by  48.6%  of  respondents 
as  needing  very  little  or  no  improvement,  by  48.6%  as  needing  some 
or  major  improvement,  by  2.9%  as  not  applicable.  The  two  factors 
which  a  majority  of  graduates  responding  rated  as  needing  some  or 
major  improvement  were:  sufficient  time  in  course  to  develop  appro¬ 
priate  skills  (62.2%)  and  opportunities  were  provided  for  students 
to  learn  to  apply  theory  to  practice  (51.4%).  Class  size  was  rated 
about  right  by  80.6%  of  respondents,  overall  course  quality  as 
satisfactory  or  better  by  69.4%,  as  excellent  by  13.9%. 

TREATMENT  METHODS  (YW  305.3) 

Results  are  displayed  in  Table  82  .  All  instructional  factors 
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were  rated  as  needing  very  little  or  no  improvement  by  between 
57*6%  and  81.8%  of  graduates  responding.  Class  size  was  rated  as 
about  right  by  84.4%,  overall  course  quality  as  satisfactory  or 
better  by  94.0%,  as  excellent  by  18.2%  of  graduates  responding. 

YOUTH  COUNSELLING  II  (YW  403.3) 

Results  are  displayed  in  Table  83.  All  instructional  factors 
were  rated  as  needing  very  little  or  no  improvement  by  between 
68.6%  and  94.3%  of  graduates  responding.  Class  size  was  judged 
to  be  about  right  by  68.6%  of  respondents,  too  large  by  25.7%. 
Overall  course  quality  was  rated  as  satisfactory  or  better  by  94.3% 
as  excellent  by  45.7 %  of  graduates  responding. 

FAMILY  DYNAMICS  (SS  202.3) 

Results  are  displayed  in  Table  84.  Fifteen  of  sixteen  instruc¬ 
tional  factors  were  rated  as  needing  very  little  or  no  improvement 
by  between  51.4%  and  84.2%  of  graduates  responding.  The  factor: 
opportunities  were  provided  for  students  to  learn  to  apply  theory 
to  practice,  was  rated  as  needing  some  or  major  improvement  by  55.3 
of  respondents.  Class  size  was  seen  as  about  right  by  75%  of  res¬ 
pondents,  overall  course  quality  as  satisfactory  or  better  by  82.4% 
as  excellent  by  17.6%. 

HEALTH  ISSUES  (CO  211.3) 

Results  are  shown  in  Table  85.  All  instructional  factors  were 
rated  as  needing  very  little  or  no  improvement  by  between  66.7% 
and  86.4%  of  graduates  responding.  Class  size  was  seen  as  about 
right  by  50%,  too  large  by  40.9%  of  respondents.  Overall  course 
quality  was  rated  as  satisfactory  or  better  by  90.9%,  as  excellent 
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by  27*3%  of  graduates  responding. 

SUMMARY 

Graduates  were  asked  to  rate  sixteen  instructional  factors  as 
to  the  degree  of  improvement  needed.  Also  rated  was  suitability 
of  class  size  and  overall  course  quality. 

Courses  in  which  at  least  one  instructional  factor  was  rated  by 
a  majority  of  graduates  responding  as  needing  some  or  major  im¬ 
provement  include:  Communications,  Introductory  Psychology,  Intro¬ 
ductory  Sociology,  Theories  of  Counselling,  Group  Process,  Recre¬ 
ation  and  Youth,  Family  Dynamics. 

Class  size  was  seen  as  too  large  for  Introductory  Psychology, 
Fundamentals  of  Human  Relations. 

A  majority  of  between  52.9%  and  94.3%  regarded  all  courses  as 
being  of  satisfactory  or  better  quality  overall. 

b.  Field  Placement  and  Integration  Seminars 

Program  graduates  of  1974  through  1977  were  asked  to  rate  thir¬ 
teen  factors  related  to  their  first  year  placement  and  fifteen 
related  to  their  second.  The  overall  quality  of  the  placement  and 
amount  of  time  required  were  also  rated  for  each  year  of  field 
placement. 

In  rating  instructional  factors  the  degree  of  improvement  needed 
scale  as  described  above  was  utilized.  Results  are  shown  in 
Tables  86  and  87. 


In  examining  the  results  as  they  pertain  to  graduates'  first 
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year  of  field  placement,  seven  of  thirteen  factors  are  rated  by 
between  51.3%  and  84.6%  of  graduates  responding  as  needing  very 
little  or  no  improvement.  With  adjustment  to  exclude  the  Don't 
Know  response,  the  factor:  field  placement  gave  the  opportunity  to 
discern  personal  and  professional  strengths,  weaknesses  and  learn¬ 
ing  needs  was  rated  by  50%  as  needing  very  little  or  no  improve¬ 
ment,  and  by  50%  as  needing  some  or  major  improvement.  The  five 
factors  for  which  a  majority  of  graduates  rated  some  or  major  im¬ 
provement  needed  were:  field  placement  gave  the  opportunity 
a)  to  integrate  information  and  skills  in  response  to  the  demands 
of  the  setting  (53.8%),  b)  to  understand  the  demands,  personal 
and  professional  placed  upon  the  child  care  or  youth  worker  (56.4%), 
general  expectations  for  field  placement  were  outlined  by  college 
staff  prior  to  beginning  (51.3%),  quality  of  supervision  given  by 
the  agency  was  adequate  (56.4%),  field  placement  agency  made  ex¬ 
pectations  known  at  the  beginning  (53.8%).  In  terms  of  the  suit¬ 
ability  of  the  amount  of  time  spent  in  placement,  55.3%  regarded  it 
as  about  right,  39.5%  as  too  little.  A  majority  of  graduates  (69.2%) 
indicated  that  their  first  year  placement  offered  a  valuable  and 
constructive  learning  experience. 

In  rating  their  second  year  placements,  graduates  regarded  all 
fifteen  instructional  factors  as  needing  very  little  or  no  improve¬ 
ment,  by  majorities  of  between  51.3%  and  92.1%.  In  terms  of  offering 
a  valuable  and  constructive  learning  experience,  field  placement 
during  the  second  year  was  rated  as  needing  very  little  or  no  im¬ 
provement  by  87.2%  of  graduates  responding.  Time  spent  in  placement 
was  regarded  as  about  right  in  amount  by  84.2%  of  respondents. 
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Graduates  rated  six  factors  related  to  integration  seminars, 
using  the  degree  of  improvement  needed  scale  as  described  else¬ 
where.  Results  are  shown  in  Tables  88,89,  again  for  each  of  two 
years.  For  the  first  year  seminars,  five  of  six  factors  were  rated 
by  between  63.6%  and  75.8%  of  respondents  as  needing  very  little 
or  no  improvement.  The  factor:  a  clear  statement  of  evaluation, 
procedures  was  provided,  was  rated  by  55.6%  (adjusted  to  exclude 
Don’t  Know  responses)  as  needing  some  or  major  improvement.  All 
six  factors  related  to  second  year  seminars  were  regarded  by  a 
majority  of  between  57.1%  and  91.2%  as  needing  very  little  or  no 
improvement.  The  size  of  the  seminar  group  in  the  first  year  was 
rated  as  about  right  by  84.4%  of  respondents  as  compared  to  88.2% 
for  the  second  year  seminar  group. 

Ratings  were  consistently  lower  in  terms  of  degree  of  improve¬ 
ment  needed  in  both  second  year  field  placement  and  integration 
seminars. 

SUMMARY  -  A  majority  of  graduates  indicated  a  degree  of  improvement 
needed  as  some  or  major  for  five  factors  related  to  first  year 
field  placement,  none  for  second  year.  Only  one  factor  related  to 
first  year  integration  seminars  was  regarded  by  a  majority  of  grad¬ 
uates  as  needing  some  or  major  improvement  while  none  were  regarded 
as  such  among  factors  related  to  second  year  integration  seminars. 
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C.  The  Achievement  of  Program  Goals  and  Objectives 

The  third  major  concern  of  this  study  was  an  assessment  of  the 
program’s  achievement  of  both  its  overall  goals  and  of  its  final  ob¬ 
jectives,  more  specifically. 

This  assessment  included  the  collection  from  program  faculty, 
advisors,  graduates,  and  employing  child  care  (counselling)  centres 
of  their  opinions  as  to  the  achievement  by  the  program  of  its  three 
overall  goals:  1)  To  prepare  people  as  specialists  in  understanding 
and  working  with  young  people,  2)  To  provide  realistic,  practical 
training  for  people  working  with  youth,  and  3)  To  provide  existing 
staff  within  institutions  and  agencies  with  the  opportunity  to  up¬ 
grade  themselves.  In  addition,  the  competence  of  graduates  employed 
in  the  child  care/youth  counselling  field  was  assessed  by  requesting 
the  ratings  of  their  immediate  supervisors  as  to  graduate  performance 
in  the  sixteen  major  skill  areas  comprising  the  program's  final  skill 
objectives,  as  outlined  in  Chapter  1.  Students  graduating  in  the 
1977/78  term  were  evaluated  by  their  field  placement  supervisors  in 
various  child  care  (counselling)  centres  as  to  their  competence  in 
major  skill  areas  including  general  performance,  behaviour  management, 
counselling,  interpersonal  relating  and  recreation. 

Since  it  was  believed  that  the  employability  of  graduates  also  im¬ 
plied  the  program’s  achievement  of  its  goals  and  objectives,  a  survey 
was  conducted  of  graduate  employment,  including  withdrawals  from  and 
promotions  within  the  field,  since  the  first  class  graduated  in  1973/74. 
Graduates  further  indicated  the  extent  to  which  their  major  objective  in 
attending  the  college  was  met. 
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1.  Achievement  of  Overall  Program  Goals  as  Perceived 
by  Faculty,  Program  Advisors,  Graduates  and  Child 
Care  (Counselling)  Centres, 

In  addition  to  the  graduates  from  1974  to  1977,  and  the  selected 
child  care  (counselling)  centres  involved  elsewhere  in  this  study, 
faculty  members  and  program  advisors  serving  during  the  1977/78  term 
were  asked  to  indicate  their  opinions  as  to  the  extent  to  which  the 
program  had  achieved  its  overall  goals.  Centres,  faculty  and  advisors 
rated  this  achievement  on  a  scale  of  1,  Very  well,  2.,  3,  Adequately, 

4.,  5.  Poorly.  A  cannot  judge  category  was  also  made  available.  Gradu¬ 
ates  were  asked  to  agree,  disagree,  or  strongly  agree,  disagree  that 
the  program  achieved  each  goal. 

Results  are  displayed  in  tables  90  and  91  opposite  overall  program 
goals. 

Among  the  faculty,  all  agreed  that  the  program  achieved  its  first 
two  goals  adequately  or  better,  with  four  of  five  rating  program  achieve¬ 
ment  of  the  first  goal  as  better  than  adequately  or  very  well.  All  five 
agreed  that  the  program  achieved  its  second  goal  better  than  adequately 
or  very  well.  Only  one  faculty  member  rated  achievement  of  the  third 
goal  (upgrading  existing  staff  competence)  as  adequate  with  one  each 
indicating  less  than  adequate  and  poor.  Two  could  not  judge.  In  ad¬ 
ditional  comments  the  personal  development  focus  of  the  program  was 
cited  as  contributing  strongly  to  achievement  of  the  first  goal  of  pre¬ 
paring  people  as  specialists  in  understanding  and  working  with  young 
people.  Field  placement  was  also  commented  upon  as  key  to  the  achieve¬ 
ment  of  the  second  goal  of  providing  realistic,  practical  training.  In 
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terms  of  the  last  goal  of  upgrading  existing  staff  competence  faculty 
were  unsure  as  to  why  the  program  is  not  more  active  in  providing 
educational  services  to  this  group  but  some  thought  that  restricted 
resources  within  institutions  and  agencies  contributed  to  the  inac¬ 
tivity  in  this  regard. 

Among  advisors,  all  rated  the  program  as  achieving  its  first  goal 
better  than  adequately  and  its  second  as  better  than  adequately  or  very 
well.  The  third  goal  was  rated  as  being  achieved  less  than  adequately 
by  three  advisors,  as  poorly  by  one.  One  could  not  judge.  Additional 
comments  concerning  goal  achievement  centred  around  the  third  goal  of 
upgrading  existing  staff  competence.  It  was  suggested  that  achievement 
of  this  goal  has  been  and  may  continue  to  be  impeded  by  a  lack  of  fi¬ 
nancial  resources  within  institutions  and  agencies  to  release  staff  or 
to  purchase  additional  educational  services.  The  difficulty  of  persons 
working  irregular  shifts  was  also  cited  as  an  inhibiting  factor  with 
regard  to  participation  in  program  courses. 

Among  centres  five  of  the  six  which  were  able  to  judge  rated  the 
program  as  achieving  its  first  goal  adequately  or  better  than  ade¬ 
quately.  One  rated  it  as  less  than  adequately  achieved,  three  could 
not  judge.  The  second  goal  was  rated  by  seven  of  eight  responding 
centres  as  being  achieved  adequately  or  better  than  adequately.  One 
rated  its  achievement  as  less  than  adequate.  The  third  goal  was  re¬ 
garded  as  being  adequately  achieved  by  two  of  the  three  centres  able  to 
judge,  and  as  poorly  achieved  by  the  other.  Five  centres  were  unable 
to  judge.  Comments  concerning  program  achievement  of  its  first  goal 
included  that  improvement  could  be  made  by  increasing  students  under- 
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standing  of  treatment  programming  and  their  flexibility  in  under¬ 
standing  childrens'  behaviour  from  different  perspectives.  Field 
placement  was  regarded  by  several  centres  as  being  essential  to  pro¬ 
gram  achievement  of  its  second  goal  to  provide  realistic,  practical 
training.  In  terms  of  the  program's  third  goal,  to  upgrade  existing 
staff  competence,  several  agencies  commented  that  they  were  unaware  of 
this  focus  of  the  program.  The  necessity  of  scheduling  courses  around 
shiftwork  was  noted. 

In  sum:most  centres,  all  advisors  and  all  faculty  members  regarded 
the  program's  achievement  of  its  goals  to  prepare  people  as  specialists 
in  understanding  and  working  with  young  people  and  to  provide  realistic, 
practical  training  for  people  working  with  youth  as  being  adequate  or 
better.  The  program  is  judged  as  achieving  its  third  goal,  to  provide 
existing  staff  within  various  institutions  and  agencies  with  the  oppor¬ 
tunity  to  upgrade  themselves,  less  than  adequately  by  four  of  five  ad¬ 
visors,  two  of  five  faculty,  and  one  of  eight  child  care  (counselling) 
centres.  Only  one  faculty  member  and  two  centres  regard  the  program  as 
meeting  this  goal  adequately.  Several  respondents  were  unable  to  judge 
achievement  with  regard  to  this  goal. 

Five  child  care  (counselling)  centres  responded  to  a  request  for 
an  overall  job  performance  rating  of  graduates  who  were  or  had  been  em¬ 
ployed  by  their  centres.  Three  of  those  centres  rated  graduate  per¬ 
formance  as  better  than  average  overall,  one  as  average  overall,  and 
one  as  less  than  average  overall.  The  latter  judgement  was  further 
clarified  as  reflecting  the  average  performance  of  two  workers  and  the 
inferior  performance  of  one.  In  sum,  most  centres  responding  regarded 
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graduate  performance  overall  as  average  or  better  than  average. 

The  graduates'  ratings  of  program  achievement  of  overall  goals 
are  displayed  in  table  91.  Twenty-seven  of  thirty  graduates  (90%)  who 
were  able  to  judge  agreed  or  strongly  agreed  that  the  program  prepares 
people  as  specialists  in  understanding  and  working  with  young  people, 
36.6%  (eleven  respondents)  strongly  agreed.  Three  respondents  (10%) 
disagreed.  In  terms  of  the  program  providing  realistic,  practical 
training  for  people  working  with  youth,  thirty-one  of  the  thirty-two 
who  were  able  to  judge  (96.9%)  indicated  agreement  or  strong  agreement, 
one  (3.1%)  indicated  disagreement.  Of  the  thirty-one,  twelve  (37.5%) 
strongly  agreed.  Eleven  graduates  (32.4%)  indicated  that  they  did  not 
know  whether  the  program  provides  existing  staff  within  various  insti¬ 
tutions  and  agencies  with  the  opportunity  to  upgrade  themselves,  while 
of  those  able  to  judge,  78.3%  (eighteen  respondents)  agreed  or  strongly 
agreed  that  the  program  does  provide  this  opportunity.  Four  respon¬ 
dents  of  those  able  to  judge  (17.4%)  disagreed  and  one  (4.3%)  strongly 
disagreed.  In  sum,  of  those  graduates  able  to  judge,  a  large  majority 
(90%,  96.9%  and  78.3%)  agreed  or  strongly  agreed  that  the  program 

meets  its  overall  objectives.  Again,  the  area  in  which  the  program  is 
seen  as  meeting  its  objectives  least  well  is  that  of  providing  upgrad¬ 
ing  or  further  education  opportunities  to  those  presently  working  in 
the  field. 

In  stating  the  extent  to  which  their  major  objective  in  attending 
the  college  was  met,  fifteen  of  thirty-nine  graduates  responding  (38.5%) 
were  of  the  opinion  that  it  was  met  very  well,  ten  (25.6%)  that  it  was 
met  more  than  adequately,  twelve  (30.8%)  that  it  was  met  adequately,  and 
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Table  91 

Program  Achievement  of  Overall  Goals, 


as  Perceived  by  Graduates 

Goal 

Rating:Pct. (Abs .Freq . )of  Respondents 

Strongly  Don’t  Strongly 

n.  Agree  Agree  Know  Disagree  Disagree 

1.  2.  3.  4.  5. 

1.  The  program  pre¬ 
pares  people  as 
specialists  in  under¬ 
standing  and  working 
with  young  people 

33  33.3  (11)  48.5  (16)  9.1  (3)  9.1  (3) 

2.  The  program  pro¬ 
vides  realistic, 
practical  training 
for  people  working 
with  youth 

35  34.3  (12)  54.3  (19)  8.6  (3)  2.9  (1) 

3.  The  program  pro¬ 
vides  existing  staff 
within  various  in¬ 
stitutions  and 
agencies  with  the 
opportunity  to  up¬ 
grade  themselves 

34  17.6  (6)  35.3  (12)  32.4  (11)  11.8  (4)  2.9  (1) 

' 
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two  (5.1/0  that  it  was  met  less  than  adequately.  In  sum,  94.9%  of  the 
graduates  responding  to  this  question  were  of  the  opinion  that  their 
major  objective  in  attending  college  was  met  adequately,  more  than  ad¬ 
equately  or  very  well. 

2.  Summary  of  Student  Graduation  and  Graduate  Employment 

As  shown  in  table  1,  the  number  of  graduates  for  each  year  has 
been:  1973/74  -  11,  1974/75  -  12,  1975/76  -  12,  1976/77  -  18,  1977/78  - 
15. 

Of  the  eleven  graduates  in  1973/74,  nine  81.8%)  are  known  to  have 
sought  and  gained  employment  in  the  child  care/youth  counselling  field 
or  a  related  one  (social  work,  day  care  work).  No  information  was 
available  about  one  graduate,  and  one  more  sought  day-time  work  due  to 
family  responsibilities  but  was  unable  to  secure  such.  Of  the  nine 
originally  employed,  six  are  known  to  be  still  employed  in  the  field  or 
a  related  field,  while  the  college  has  lost  contact  with  two.  Of  those 
known  to  be  still  employed,  two  have  been  promoted  to  supervisory 
positions. 

Of  the  twelve  graduates  in  1974/75,  all  (100%)  are  known  to  have 
sought  and  gained  employment  in  the  child  care/youth  counselling  field. 
Ten  of  these  graduates  are  still  employed  in  the  field  or  a  related 
field.  Of  these  ten,  two  are  now  in  social  work,  two  in  community  youth 
work.  Four  have  held  or  are  holding  supervisory  positions.  Of  the  two 
graduates  not  presently  employed  in  the  field,  one  is  enrolled  full 
time  in  university  and  the  other  has  remained  home  to  care  for  her 


family. 


' 


« 


’ 


286 


Of  the  twelve  graduates  in  1975/76,  ten  (83.3%)  are  known  to  have 
sought  and  obtained  employment  in  the  child  care/youth  counselling 
field  or  a  related  one  (social  work).  One  graduate  did  not  seek  em¬ 
ployment  in  the  field  and  has  been  employed  at  the  college  as  an  In¬ 
structional  Assistant.  One  graduate  chose  to  work  outside  of  the  field 
for  family  reasons.  Eight  of  the  ten  who  had  been  originally  employed 
are  still  employed  in  the  field  or  a  related  field  (social  work).  One 
graduate  is  now  in  a  supervisory  position.  Of  the  two  who  left  the 
field,  one  cites  problems  within  the  agency,  the  other  inadequate  sal¬ 
ary  and  shiftwork  as  reasons  for  leaving. 

Of  the  eighteen  graduates  in  1976/77,  twelve  (66.7%)  are  known  to 
have  sought  and  obtained  employment  in  the  child  care/youth  counsel¬ 
ling  field,  while  five  (27.7%)  chose  not  to  seek  employment  in  the 
field,  citing  personal  reasons,  disinterest  in  the  field  and  a  desire 
for  prolonged  travel  as  their  reasons.  The  college  has  lost  contact 
with  one  graduate.  Of  those  originally  employed,  eleven  (91.7%)  remain 
employed  at  the  time  of  the  graduate  survey.  The  one  graduate  who 
left  the  field  did  so  for  personal  reasons  and  job  disatisfaction.  Of 
those  still  employed,  three  are  in  supervisory  positions. 

Limited  information  is  available  with  regard  to  the  1977/78  grad¬ 
uates.  Fourteen  of  the  twenty  are  known  to  have  found  initial  employ¬ 
ment  (70.0%)  but  the  college  has  been  unable  to  establish  contact  with 
the  remaining  six  to  know  whether  they  are  seeking  or  have  secured 
employment. 


In  sum,  of  the  fifty-three  graduates  completing  their  programs 


' 
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between  the  1973/74  and  1976/77  terms,  forty-three  (81.1%)  are  known 
to  have  sought  and  secured  employment  in  the  child  care/youth  counsel¬ 
ling  field  or  a  related  field.  Seven  graduates  (13.2%)  did  not  seek 
employment  in  the  field,  one  graduate  who  did  seek  employment  in  the 
field  was  unable  to  secure  it.  The  college  has  lost  contact  with  two 
graduates  and  have  no  information  concerning  them.  Of  the  forty-three 
who  secured  initial  employment  in  the  field,  thirty-six  (83.7%)  remain 
employed  in  the  field  or  a  related  one.  The  college  has  no  further 
information  about  two  of  the  forty-three,  leaving  five  graduates  who 
have  left  the  field  due  to  personal  or  family  reasons,  or  job  dis¬ 
satisfaction. 

In  table  92,  job  satisfaction  related  to  type  of  work,  salary  and 
benefits  and  working  conditions  may  be  seen.  The  twenty-five  respon¬ 
dents  are  presently  employed  in  either  child  care/youth  counselling 
(23  respondents)  or  social  work  (2  respondents).  In  terms  of  type  of 
work,  twenty-one  respondents  (84.0%)  were  satisfied  (60.0%)  or  very 
satisfied  (24.0%)  with  four  (16.0%)  being  dissatisfied  (12.0%)  or  very 
dissatisfied  (4.0%).  One  respondent  commented  that  there  was  "little 
opportunity  for  advancement  or  expansion  in  terms  of  refining  skills 
in  some  areas".  In  indicating  degree  of  satisfaction  with  salary  and 
benefits,  fourteen  respondents  (56.0%)  indicated  that  they  were  satis¬ 
fied  (40.0%)  or  very  satisfied  (16.0%)  while  eleven  (44.0%)  were  dis¬ 
satisfied.  One  respondent  noted  that  the  salary  and  benefits  were  in¬ 
adequate  for  someone  with  a  family.  Another  stated  that  she  saw  little 
chance  for  advancement.  Nineteen  respondents  (76.0%)  were  satisfied 
(68.0%)  or  very  satisfied  (8.0%)  with  working  conditions  while  six 
(24.0%)  were  dissatisfied  (20.0%)  or  very  dissatisfied  (4.0%).  In  sum. 
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Job  Satisfaction  of  Program  Graduates 
Presently  Employed  in  Child  Care/Youth 
Counselling  or  Social  Work 


Rating:Pct. (Abs.Freq. )of  Respondents 


N 

Very 

Satisfied 

Satisfied 

Dissatisfied 

Very 

Dissatisfied 

1.  Type  of  Work 

25 

24.0(6) 

60.0(15) 

12.0(3) 

4.0(1) 

2.  Salary  and 
benef its 

25 

16.0(4) 

40.0(10) 

44.0(11) 

3.  Working 
conditions 

25 

8.0(2) 

68.0(17) 

20.0(5) 

4.0(1) 
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a  majority  of  graduates  employed  in  child  care/youth  counselling  or 
social  work  were  satisfied  or  very  satisfied  with  type  of  work,  salary 
and  benefits  and  working  conditions  although  it  should  be  noted  that 
44,0%  were  dissatisfied  with  salary  and  benefits. 

In  rating  their  performance  in  their  present  positions,  two  (8.0%) 
saw  themselves  as  superior,  eighteen  (72.0%)  as  above  average  and  four 
(16.0%)  as  average. 
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3.  1977/78  Graduating  Student  Performance  in 
Selected  Areas  as  Rated  by  Agency  Field 
Placement  Supervisors. 

The  final  field  placement  evaluations  for  eighteen  graduating 
students  as  completed  by  their  supervisors  in  child  care/youth  coun¬ 
selling  agencies  are  summarized  in  table  93. 

Students  are  evaluated  in  general  performance,  behaviour  manage¬ 
ment  effectiveness,  counselling,  interpersonal  relating  effectiveness 
and  recreation  skills  with  beginning  child  care  workers  (counsellors) 
as  the  comparison  group.  Scores  normally  represent  the  collective  view 
of  staff  within  the  counselling  unit. 

The  table  shows  that  majorities  of  between  88.2%  and  100.0%  of 
students  were  rated  as  average  or  better  on  all  nine  general  perform¬ 
ance  qualities,  while  a  majority  of  between  52.9%  and  83.3%  of  the 
students  were  rated  at  above  average  levels.  Mean  ratings  for  all  gen¬ 
eral  performance  qualities  were  above  3.  Average  with  a  grand  mean  of 
3.963  for  this  area. 

Majorities  of  between  94.1%  and  100%  of  students  were  rated  as 
average  or  better  on  the  six  competencies  comprising  behaviour  manage¬ 
ment  effectiveness.  Appropriately  reinforcing  acceptable  behaviour, 
modelling  healthy  behaviour  and  reinforcing  gradual  improvements  to¬ 
ward  new  behaviour  were  areas  in  which  66.6%,  66.8%  and  72.2%  of  stu¬ 
dents  respectively  were  rated  as  performing  at  above  average  levels. 

In  the  remaining  three  areas:  copes  effectively  with  sudden  behaviour 
shifts,  controls  inappropriate  behaviours  effectively  and  displays  a 
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large  repetoire  of  effective  responses,  a  majority  of  students  were 
rated  as  performing  at  an  average  level  (58.8%,  61.1%,  61.1%  respec¬ 
tively),  with  35.3%,  38.9%  and  38.9%  respectively  at  above  average 
levels.  Again,  all  mean  ratings  were  in  excess  of  level  3.  Average. 
The  grand  mean  for  behaviour  management  effectiveness  is  3.641. 

In  the  performance  area  of  counselling  skills,  majorities  of  be¬ 
tween  88.2%  and  100.0%  of  students  were  rated  as  average  or  above 
average  on  all  seven  skills.  In  six  of  seven,  majorities  of  between 
53.0%  and  88.9%  were  rated  as  performing  at  above  average  levels.  The 
ability  to  confront  constructively  was  rated  average  for  55.6%  and 
above  average  for  38.9%  of  students.  All  mean  ratings  were  above  the 
3.  Average  level,  the  grand  mean  for  the  counselling  skills  area  being 
3.821. 


Majorities  of  between  94.4%  and  100.0%  of  students  were  rated  as 
average  or  above  average  on  the  seven  interpersonal  relating  effective¬ 
ness  factors,  with  between  55.5%  and  83.3%  rated  as  above  average. 

Mean  ratings  for  all  factors  were  above  the  3.  Average  level,  with  a 
grand  mean  in  this  area  of  3.941. 

In  the  area  of  recreation  skills,  majorities  of  between  82.4%  and 
100%  of  students  were  rated  average  or  above  average  for  all  five  skills. 
On  four  of  the  five  skills  between  58.8%  and  72.2%  of  students  were 
rated  at  above  average  levels  of  performance.  The  skills  to  carry  thr¬ 
ough  with  activities  were  rated  as  average  for  half  the  students  and  as 
above  average  for  the  other  half.  All  mean  ratings  were  above  the  3. 
average  level,  the  grand  mean  for  the  recreation  skills  area  being 


3.760. 
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Overall  ratings  of  effectiveness  show  38.9%  of  students  being 
regarded  as  displaying  average  competence,  55.6%  being  regarded  as 
displaying  competence  above  the  average,  and  5.6%  as  being  extremely 
effective. 

In  sum,  between  88.2%  and  100%  of  graduating  students  in  the 
1977/78  term  were  regarded  by  their  agency  supervisors  as  displaying 
average  or  above  average  performance  in  each  of  thirty-four  factors 
identified.  In  twenty-nine  factors  between  52.9%  and  88.9%  of  students 
were  rated  as  performing  at  above  average  levels.  Factors  in  which  a 
majority  of  students  were  seen  to  perform  at  an  average  level  included 
carrying  through  with  activities,  confronting  constructively,  coping 
effectively  with  sudden  behaviour  shifts,  controlling  inappropriate 
behaviours  effectively  and  displaying  a  large  repetoire  of  effective 
responses  to  both  acceptable  and  unacceptable  behaviour.  A  majority 
of  61.2%  of  students  are  judged  to  be  performing  at  above  average 
levels  of  competence  overall,  the  remaining  38.9%  at  an  average  level 
of  competence  overall. 

4.  Skill  Effectiveness  of  Graduates  Employed 
in  Child  Care/Youth  Counselling  Capacity 
as  Perceived  by  Immediate  Supervisors. 

Data  summarized  in  table  94  are  the  judgments  by  the  immediate 
supervisors  of  the  effectiveness  of  fifteen  graduates  presently  em¬ 
ployed  in  child  care/youth  counselling  in  terms  of  the  sixteen  final 

skill  objectives  of  the  program. 


Considering  all  skills,  the  mean  effectiveness  for  graduates 
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continued  Skill  Effectiveness  of  Graduates  Employed 

in  Child  Care/Youth  Counselling  Capacity 
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ranges  between  2.  Somewhat  effective  and  4.  Very  effective.  On  four¬ 
teen  of  sixteen  skills,  mean  effectiveness  is  between  3.  Effective 
and  4.  Very  effective,  on  two  between  2.  Somewhat  effective  and  3. 

Effective.  The  highest  mean  effectiveness  rating  is  on  skill  3. 

Structuring  the  environment  hygienically  (mean:3. 733) .  The  next  high¬ 
est  rating  is  in  6.  Teaching  everyday  living  skills  (mean: 3. 600) ,  fol¬ 
lowed  by  16.  Establishing  and  maintaining  a  supportive  peer  group 
within  work  setting  (mean: 3. 533) .  The  remaining  skills  are  ranked  in 
order  of  decreasing  mean  effectiveness:  5.  Assisting  in  problem  reso¬ 
lution  (mean: 3. 467)  and  1.  Building  helping  relationships  (mean: 

3.467),  15.  Balancing  personal  life  (mean:3. 429) ,  2.  Providing  emo¬ 
tional  support,  4.  Planning  counselling  interventions,  9.  Containing 
and  de-escalating  critical  incidents,  10.  Integrating  crises  into  on¬ 
going  treatment  (mean:3. 400) ,  13.  Providing  personal  hygiene  instruc¬ 
tion  (mean: 3. 214) ,  14.  Controlling  the  physical  environment  in  order 
to  prevent  accidents  or  illness  (mean: 3. 166) ,  7.  Using  recreational 
activities  and  8.  Applying  behaviour  modification  principles  (mean: 

3.133).  The  two  skills  with  the  lowest  mean  effectiveness  scores  are 
11.  Providing  emergency  first  aid  (mean: 2. 888)  and  12.  Planning  nu¬ 
tritionally  balanced  meals  (mean: 2. 857).  Responses  from  supervisors 
for  the  last  two  skills  contained  six  and  eight  Don  t  know  or  Not 
applicable  responses  respectively.  Neither  of  these  areas  re¬ 
ceived  any  specific  instruction  in  the  program  prior  to  Winter  1977 
trimester. 

Excluding  don’t  know  or  not  applicable  responses,  majorities  of 
between  71.4%  and  100%  of  graduates  were  rated  effective  or  very 
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effective  on  each  of  the  sixteen  skill  areas.  In  three  skills  a 
majority  of  graduates  were  rated  very  effective.  These  included  3. 
Structuring  the  environment  hygienically  (73.3%),  6.  Teaching  every¬ 
day  living  skills  (66.7%)  and  16.  Establishing  and  maintaining  a 
supportive  peer  group  within  working  setting  (53.3%).  In  sum,  most 
graduates  rated  were  judged  by  immediate  supervisors  as  being  effec¬ 
tive  or  very  effective  in  all  sixteen  skills. 

D.  Trends  in  Child  Care/Youth  Counselling 

Through  various  discussions  with  agency  and  government  personnel 
with  regard  to  trends  in  the  child  care/youth  counselling  field  with 
potential  impact  upon  the  Youth  Development  Program,  the  following 
issues  have  been  identified:  1)  the  changing  definition  of  the  child 
care  worker  (counsellor)  role  toward  that  of  primary  treatment  agent, 
2)  the  accompanying  drive  by  workers  to  professionalize  the  child  care 
worker  (counsellor)  function,  3)  the  establishment  of  standards  for 
care  by  child  care  (counselling)  centres  and  4)  the  rise  of  community 
based  programs  for  young  people. 

Writing  in  the  U.S.  in  1975,  Jerome  Beker  addressed  the  issue  of 
the  development  of  a  professional  identity  for  the  child  care  worker 
by  beginning,  "the  increased  recognition  of  the  importance  of  direct 
child  care  practitioners  (has  been)  accompanied  in  recent  years  by  a 
movement  for  professionalization".  At  this  time  in  Alberta  both  the 
recognition  of  the  key  role  of  the  child  care  worker  and  the  drive  for 
professional  status  have  been  accompanied  by  a  movement  to  establish 
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standards  of  care  relating  to  a  wide  range  of  factors  within  the  child 
care/youth  counselling  field.  In  acknowledging  that  the  child  care 
counsellor  has,  by  virtue  of  his  contiguity  to  the  young  person  in 
residential  care-giving  agencies,  the  greatest  potential  impact  of  all 
helping  persons  in  an  agency,  centres  and  government  child  welfare 
personnel  are  affirming  the  role  of  the  child  care  worker  as  the  prim¬ 
ary  treatment  agent.  In  viewing  the  child  care  worker  in  this  way,  it 
is  widely  acknowledged  also  that,  by  extension,  this  definition  re¬ 
quires  that  more  responsibility  be  placed  in  the  hands  of  this  direct 
care-giving  level  of  worker  and  that  others  in  child  care  (counselling) 
centres  be  regarded  as  performing  a  consulting  function,  drawn  in  as 
needed.  The  assumption  implicit  in  the  view  of  the  child  care  worker 
as  primary  treatment  agent  is  that  such  workers  are  or  may  be  effec¬ 
tive  in  mobilizing  resources  in  a  young  person's  environment  (including 
the  worker  himself)  and  bringing  them  to  bear  in  a  purposive  manner  to 
effect,  ultimately,  changes  in  the  behaviour  of  the  young  person.  A 
draft  proposal  concerning  the  future  of  training  for  child  care 
workers,  who  work  with  emotionally  and  behaviourally  disturbed  children 
and  youth  in  the  Province  of  Alberta  states  that:  "In  spite  of  the 
crucial  role  that  Child  Care  Workers  play  in  the  life  of  the  institu¬ 
tionalized  child,  the  Child  Care  Workers  in  our  Institution  have  neither 
the  training,  nor  the  status  or  the  work  conditions  to  be  effective 
in  this  very  difficult  and  demanding  job".66This  proposal  suggested 
three  levels  of  training:  in-service,  community  college  and  university 
to  meet  this  need  for  effective  child  care/youth  counsellors  in  their 
central  role  in  the  care— giving  and  counselling  of  children  and  youth 
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in  care.  The  proposal  further  suggests  a  modularized,  additive  and 
articulated  arrangement  of  curricula  within  and  among  these  three 
sources  of  educational  services.  The  role  of  on-the-job  training  and 
experience  is  held  both  by  the  author  of  the  proposal  and  a  great 
majority  of  child  care  workers  and  their  supervisors  to  be  absolutely 
essential  to  the  development  of  competence  in  the  field.  Echoing 
Bettelheim,  the  proposal  states  that,  "In  a  sense,  the  worker  does  not 
learn  to  be  a  Child  Care  Worker,  he/she  rather  becomes  a  Child  Care 
Worker,"  that  "much  of  the  unconceptualized  art  of  working  with  chil¬ 
dren  can  only  be  learned  through  the  old  apprenticeship  method,  as 
when  a  talented  but  inexperienced  beginner  works  side  by  side,  and 
under  the  supervision  of  a  seasoned  prof essional".^  Much  of  this  think¬ 
ing  can  be  identified  in  the  recent  changes  to  the  government  classi¬ 
fication  system  which  establishes  a  first  level  position  in  which  a 
person  must  remain  for  at  least  two  years  during  which  he  will  be  ex¬ 
pected  to  engage  in  various  in-service  educational  experiences.  Edu¬ 
cational  needs  will  be  determined  on  the  basis  of  work  performance  and 
an  examination  will  be  required  for  those  workers  wishing  to  move  to 
the  next  level.  Educational  resources  for  the  child  care  worker  wish¬ 
ing  to  satisfy  promotion  requirements  are  as  yet  unspecified.  This  new 
classification  system  and  the  new  minimum  education  requirements  for 
entry  (a  community  college  diploma  in  one  of  the  helping  professions) 
confirms  the  government's  position  that  the  role  of  primary  treatment 
agent  requires  relevant  educational  preparation  and  moderately  lengthy 


work  experience. 


. 


The  drive  toward  professionalization  of  the  child  care  counsel¬ 
ling  function  appears  to  arise  from  several  sources.  Among  some,  the 
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idea  of  professionalism  is  conceived  of  as  part  of  the  movement  to 
educate  child  care  workers  more  thoroughly  in  order  that  they  might 
perform  the  key  child  care  function  more  effectively.  Among  others  it 
appears  that  identifying  child  care  workers  as  professionals  might  be 
a  partial  solution  to  the  substantial  turnover  rate  among  workers,  an 
assumption  being  that  with  the  status  of  professional  designation, 
workers  might  be  more  willing  to  remain.  Child  care  workers  them¬ 
selves  appear  to  be  interested  not  only  in  the  status  and  educational 
standards  implied  by  professionalization  but  also  the  increased  lever¬ 
age  it  would  afford  in  terms  of  negotiating  improvements  in  salaries. 
Regardless  of  motives  for  the  professionalizing  of  child  care  coun¬ 
selling,  one  widely  held  contention  is  that  the  availability  of  an 
undergraduate  professional  degree,  a  baccalaureate  degree  in  child  care, 
is  an  essential  component  of  that  process.  To  address  the  issue  of 
an  undergraduate  professional  degree  as  well  as  the  larger  issue  of  the 
provision  of  suitable  training  to  child  care  workers  throughout  the 
province  a  provincial  curriculum  development  committee  for  child  care 
training  has  been  struck.  Involving  equal  representation  of  child 
care  workers,  child  care  (counselling)  centres,  educational  institu¬ 
tions  and  government  departments  its  tasks  are  to:  1.  define  the  role 
of  child  care  worker,  2.  identify  essential  tasks  of  the  child  care 
worker,  3.  identify  and  articulate  competence  in  performing  these 
tasks,  4.  develop  curricula  based  on  the  task  analysis  and  competence 
scale,  5.  determine  the  most  appropriate  service  delivery,  6.  state  a 
position  regarding  accreditation/certification — of  persons  and/or 
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programs. 

The  development  of  standards  for  various  aspects  of  care-giving 
to  children  and  youth  has  been  a  major  focus  of  the  Alberta  Association 
of  Child  Care  Cenres  for  the  past  two  years.  The  association  with  fi¬ 
nancial  support  from  the  Department  of  Social  Services  and  Community 
Health  engaged  the  services  of  a  researcher  who  produced  a  draft  stan¬ 
dards  proposal  for  the  reaction  and  modification  of  member  agencies. 
Representatives  of  child  care  (counselling)  agencies  have  met  frequ¬ 
ently  in  committee  to  work  through  each  standard  as  suggested.  This 
process  has  received  a  great  deal  of  attention  and  investment  from 
member  agencies  and  government  personnel,  keeping  the  issue  of  stan¬ 
dards  highly  salient.  The  standards  considered  cover  most  aspects  of 
care-giving  from  characteristics  of  the  physical  plant  to  methods  of 
discipline  to  qualifications  of  staff.  In  its  outline  of  educational 
input  prior  to  and  following  the  employment  of  a  child  care  worker  the 
standards  document  is  neither  specific  nor  comprehensive  but  does  sug¬ 
gest  topics  which  ought  to  be  included  at  some  point  during  in-service 
instruction.  The  standards  appear  to  fall  short  of  the  government’s 
new  minimum  educational  qualifications  by  stating  that:  "The  Agency 
shall  employ  child  care  staff  possessing  at  least  the  following  quali¬ 
fications:  At  least  a  community  college  diploma  in  child  care  or 

closely  related  field  or  a  baccalaureate  degree  in  one  of  the  social 

68 

sciences  or  the  equivalent  of  education  and  experience  .  While  falling 
short  of  setting  standards  for  entry  level  qualification  or  for  the 
objectives  or  curriculum  of  child  care  training  programs,  the  standards 
project  has  made  a  valuable  contribution  in  that  it  has 
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served  to  encourage  the  focusing  of  attention  on  the  development  of 
training  standards  by  such  groups  as  the  provincial  curriculum  de¬ 
velopment  committee.  A  standardized  province-wide  curriculum  for 
in-service  is  being  designed  by  Alberta  Social  Services  and  Community 
Health,  a  standardized  province  wide  curriculum  for  community  college 
programs  is  a  newly  stated  goal  of  the  provincial  curriculum  develop¬ 
ment  committee. 

While  child  care  (counselling)  centres  have  been  working  on  stan¬ 
dards  and  child  care  workers  on  professional  identity  a  renewed  inter¬ 
est  is  developing  rapidly  in  the  community  youth  work  function.  Sev¬ 
eral  factors  contributed  to  the  decline  of  this  function  during  the 
early  seventies,  including  a  decline  in  the  numbers  and  fervour  of 
youth  for  self  directed  programs,  the  restructuring  of  the  provincial 
Culture,  Youth  and  Recreation  which  saw  the  Youth  section  vanish  as  a 
separate  entity  and  the  district  youth  representative  follow  a  similar 
path.  At  a  conference  during  the  spring  of  1978  there  appeared  a  re¬ 
newed  interest  in  and  identity  with  the  role  to  the  degree  that  a  pro¬ 
vincial  association  has  been  proposed.  Much  of  the  impetus  for  this 
movement  has  come  from  the  Preventive  Social  Services  branch  of  Alberta 
Social  Services  and  Community  Health  which  has  responded  to  community 
demand  throughout  the  province  by  assisting  projects.  These  projects 
have  various  faces  including  youth  centres,  school-based  youth  workers, 
community  youth  leaders  and  represent  between  five  and  seven  percent 

of  the  P.S.S.  funding  budget.  Workers  and  government  personnel  are 

# 

predicting  a  substantial  rise  in  program  funding  for  this  area  to  fill 
what  is  regarded  as  a  gap  in  services.  Similarly,  community— based 
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projects  for  children  and  youth  at  risk  are  receiving  philosophical 
and  financial  support  from  the  Child  Welfare  branch  of  Alberta  Social 
Services  and  Community  Health  which  is  concerned  with  intervention 
prior  to  the  point  where  institutionalization  is  required.  It  should 
also  be  noted  that  private  groups  like  the  Y.M.C.A.  and  the  Boys'  and 
Girls'  Clubs  continue  to  diversify  their  programming  oriented  toward 
youth.  The  community-based  youth  work  function,  with  its  varied  ex¬ 
pressions,  appears  to  be  an  increasingly  important  segment  of  the 
overall  system  of  social  services  for  youth. 

In  considering  trends  in  the  child  care/youth  counselling  field, 
it  is  important  to  note  that  the  number  of  people  in  the  age  group 
0-14  years  is  expected  to  decline  during  the  1970' s  at  an  average 
annual  rate  of  less  than  1%  and  from  then  to  grow  by  approximately 
1.5%  per  year  until  1985  (according  to  the  Bureau  of  Statistics  of  the 
Alberta  Treasury).  In  fact  the  decline  is  predicted  to  begin  rever¬ 
sing  in  either  1978  or  1979.  If  services  to  children  and  youth  re¬ 
flect  their  numbers  in  the  population,  increased  service  would  be  the 
expected  trend  through  the  early  eighties. 
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CHAPTER  FIVE 


CONCLUSIONS  AND  RECOMMENDATIONS 


SUMMARY 

The  overall  concern  of  this  study  was  the  collection  of  data  with 
regard  to  the  extent  to  which  the  Youth  Development  Program  of  Grant 
MacEwan  Community  College  provides  adequate  educational  preparation  of 
persons  intending  to  enter  the  child  care/youth  counselling  field, 
given  current  and  anticipated  requirements.  Data  suggesting  inade¬ 
quacies  may  be  used  to  modify  the  program. 

To  begin,  the  program  was  described  in  terms  of  various  student  and 
faculty  characteristics,  overall  program  goals,  final  program  goals  in 
skill,  information  and  attitude  areas,  program  organization  and  in¬ 
structional  strategies. 

Literature  relevant  to  contemporary  approaches  to  curriculum  eval¬ 
uation,  to  the  role  and  functions  of  the  child  care/youth  worker 
(counsellor),  to  curriculum  design  (content,  methodology)  and  evaluation 
of  training  programs  for  child  care/youth  workers  (counsellors)  was  re¬ 
viewed.  A  form  of  context  evaluation  was  selected  as  suitable  to  the 
study,  in  which  various  input,  process  and  output  factors  were  assessed 
in  order  to  identify  unmet  needs  or  unused  opportunities.  The  evalu¬ 
ation  reflected  both  contingency  and  congruence  modes. 

Questionnaires  and  interview  formats  were  developed  for  the  pur¬ 
pose  of  collecting  the  opinions  and  judgments  of  respondent  groups  in¬ 
cluding:  the  students,  faculty  and  advisors  of  the  1977/78  term,  program 
graduates  from  term  1973/74  to  term  1976/77,  selected  Alberta  child  care 
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(counselling)  centres,  the  field  supervisors  of  the  1977/78  graduating 
class,  the  supervisors  of  graduates  employed  in  the  field,  and  selec¬ 
ted  respondents  from  the  child  welfare  field.  Data  generated  from 
these  instruments  was  collected  and  analyzed  with  regard  to  selected 
input,  process  and  output  factors. 

The  objectives  of  the  study  revolved  around  four  major  areas  of 
concern:  the  relevance  of  program  goals  and  objectives,  the  effective¬ 
ness  of  program  instruction,  the  achievement  of  program  goals  and  ob¬ 
jectives,  and  trends  in  the  child  care/youth  counselling  field  which 
may  have  an  impact  upon  the  program. 

The  specific  issues  the  evaluation  addressed  are  listed  below, 
with  summary  findings: 

A.  The  relevance  of  program  goals  and  objectives,  specifically 

1.  The  relevance  of  overall  program  goals  to  the  stated  edu¬ 
cational  goals  of  students. 

Most  students  in  the  program  have  had  as  a  primary  goal  their  pre¬ 
paration  for  employment  in  a  field  related  to  their  education.  This 
goal  is  consistent  with  the  program's  overall  goals  of  preparing 
people  as  specialists  in  understanding  and  working  with  young  people, 
and  of  providing  realistic,  practical  training  for  people  working  with 
youth.  Program  graduates  who  were  at  some  time  employed  in  the  field 
thought  also  that  the  program  ought  to  provide  educational  services  to 
themselves  or  others  in  the  field.  This  is  consistent  with  the  programs 
third  major  objective,  the  provision  of  upgrading  opportunities  to  per¬ 
sons  currently  employed  in  the  field. 

2.  The  relevance  of  overall  program  goals  to  the  needs  of  the 
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child  care/youth  counselling  field,  as  perceived  by  child  care 
(counselling)  centres,  program  advisors  and  faculty. 

There  is  a  high  degree  of  consistency  among  child  care  (counsel¬ 
ling)  centres,  program  advisors  and  faculty  with  regard  to  the  im¬ 
portance  of  overall  program  goals,  with  all  respondents  regarding  the 
preparation  of  people  as  specialists  in  understanding  and  working  with 
young  people  and  the  provision  of  realistic  practical  training  for 
people  working  with  youth  as  either  very  important  or  important.  The 
third  goal  of  providing  existing  staff  within  various  institutions  and 
agencies  with  the  opportunity  to  upgrade  themselves  was  rated  important 
or  very  important  by  fewer  respondents  in  all  three  groups  than  were 
the  first  and  second  goals,  though  a  majority  in  all  groups  regarded  it 
as  important  or  very  important. 

3.  The  relevance  of  final  program  objectives  to  the  child  care/ 
youth  counselling  function,  as  perceived  by  child  care  (counselling) 
centres  and  by  graduates  presently  or  previously  employed  in  the  field. 

-  a.  The  importance  and  frequency  of 
use  of  final  INFORMATION  objectives. 

A  majority  of  child  care  (counselling)  centres  responding  regard 
twelve  of  the  fourteen  final  information  objectives  to  be  important  or 
necessary  to  the  objective  performance  of  the  beginning  level  child 
care/youth  counselling  function  as  practised  in  their  centres.  Objec¬ 
tives  5.  (a  basic  understanding  of)  The  phenomenon  of  juvenile  delin¬ 
quency  and  3.  (a  basic  understanding  of)  Development  and  nature  of 
human  society  were  perceived  to  be  useful,  nice  to  have  (but  not  impor¬ 
tant  or  necessary)  by  a  majority  of  centres.  In  terms  of  frequency  of 
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use  of  these  final  information  objectives,  a  majority  of  centres  jud¬ 
ged  thirteen  of  fourteen  to  be  used  very  often,  daily  or  often, 
weekly  in  the  performance  of  the  first  level  child  care/youth  coun¬ 
selling  function.  A  majority  of  centres  perceived  objective  3.  (a 
basic  understanding  of  development  and  nature  of  human  society,  as 
used  occasionally  or  seldom. 

A  majority  of  graduates  presently  or  previously  employed  in  a 
child  care/youth  counselling  function  perceived  all  fourteen  final  in¬ 
formation  objectives  as  necessary  or  important  to  the  effective  per¬ 
formance  of  the  function  with  which  they  were  most  familiar.  Similarly 
a  majority  rated  thirteen  of  fourteen  objectives  as  being  used  very 
often,  daily  or  often,  weekly.  Objective  3.  (a  basic  understanding  of) 
Development  and  nature  of  human  society  was  rated  by  a  majority  as 
being  used  occasionally  or  seldom. 

-  b.  The  importance  and  frequency  of 

use  of  final  SKILL  objectives. 

A  majority  of  child  care  (counselling)  centres  judged  fifteen  of 
sixteen  final  program  objectives  in  the  skill  area  as  important  or 
necessary  to  the  effective  performance  of  the  beginning  level  child 
care/youth  counselling  function  as  practiced  in  their  centres.  The  ob¬ 
jective  not  so  judged  was  12.  Planning  nutritionally  balanced  meals. 

In  terms  of  frequency  of  use,  objective  12.  Planning  nutritionally 
balanced  meals  and  objective  11.  Providing  emergency  first  aid  were  the 
only  two  of  the  sixteen  skill  objectives  regarded  by  a  majority  of 
centres  as  being  used  less  often  than  very  often,  daily  or  often,  weekly. 

All  final  program  objectives  in  the  skill  area  were  rated  by  a 
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majority  of  graduates  presently  or  previously  employed  in  the  field 
as  necessary  or  important  to  the  function  with  which  they  were  most 
familiar.  Similarly,  a  majority  judged  all  but  objective  12.  Planning 
nutritionally  balanced  meals  and  objective  11.  Providing  emergency 
first  aid  as  used  very  often,  daily  or  often,  weekly. 

-  c.  The  importance  and  frequency  of 

use  of  final  ATTITUDE  objectives. 

A  majority  of  child  care  (counselling)  centres  judged  all  twelve 
final  program  objectives  in  the  attitude  area  to  be  important  or  nece¬ 
ssary  to  the  effective  performance  of  the  beginning  level  child  care/ 
youth  counselling  function  as  practiced  in  their  centres,  and  as  being 
used  very  often,  daily  or  often,  weekly. 

Similarly  all  twelve  final  attitude  objectives  were  judged  by  a 
majority  of  graduates  employed  or  previously  employed  in  the  field  to 
be  important  or  necessary,  and  used  very  often,  daily  or  often,  weekly 
in  performing  the  child  care/youth  counselling  function  with  which  they 
were  most  familiar. 

Graduates  suggested  several  additional  program  objectives,  recur¬ 
ring  suggestions  being:  writing  treatment  programs,  administering  unit 
programs,  community  youth  work.  More  information  and  skill  development 
were  requested  by  some  graduates  in  theory  and  application  of  theory  in 
group  and  family  dynamics,  counselling,  treatment,  and  recreation. 
Centres  suggested  additional  coverage  of  recreation,  maladaptive  child 
behaviour  and  moral  development. 
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B.  The  effectiveness  of  program  instruction,  specifically 

1.  Program  design  comparisons  among  similar  Community  College 
programs  in  Canada. 

At  four  trimesters  in  length  the  Youth  Development  program  is 
comparable  to  seven  of  eleven  other  programs  which  are  most  frequently 
entitled  Child  Care  Worker  Program.  Total  hours  of  instruction  for 
the  Youth  Development  program  exceeded  those  of  three  programs  and 
was  exceeded  by  those  of  six,  average  hours  per  week  of  instruction 
exceeded  that  of  three,  was  exceeded  by  that  of  six.  Total  hours  of 
fieldwork  in  eight  programs  exceeded  those  of  the  Youth  Development 
program,  those  of  three  were  exceeded  by  it.  Of  the  major  coursework 
areas  identified,  the  Youth  Development  program  included  coursework 
in  all  but  observing,  recording  and  reporting  behaviour.  Among  the 
programs  offering  coursework  in  each  area,  the  Youth  Development  pro¬ 
gram  is  at  the  lower  end  of  the  range  of  hours  of  instruction  in  eight 
of  fourteen  areas  (basic  psychology  and  sociology,  English,  child  and 
youth  development,  abnormal  behaviour,  group  process,  the  family, 
therapeutic  use  of  activities),  and  above  it  in  five  (counselling  and 
treatment  principles,  human  relations  and  counselling  skill  develop¬ 
ment,  health  principles  and  skills,  required  electives,  integration 
seminars).  Among  programs  for  which  the  information  could  be  found, 
the  Youth  Development  program  has  the  highest  ratio  of  elective 
courses  to  program  courses. 

2.  The  effectiveness  of  the  total  program  in  enabling  achieve¬ 
ment  of  final  objectives,  as  perceived  by  program  graduates. 


A  majority  of  graduates  rated  the  program  as  effective  or  very 
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effective  in  having  enabled  them  to  meet  all  final  objectives  in  the 
information  area. 

A  majority  of  graduates  rated  the  program  as  effective  or  very 
effective  in  having  enabled  them  to  meet  twelve  of  the  sixteen  final 
skill  objectives.  Fewer  than  half  of  graduates  responding  rated  the 
program  as  effective  or  very  effective  in  enabling  them  to  meet  ob¬ 
jectives:  13.  Providing  personal  hygiene  instruction,  14.  Controlling 
the  environment  in  order  to  prevent  accidents  or  illness  and  12.  Plan¬ 
ning  nutritionally  balanced  meals.  Half  the  graduates  responding  rated 
the  program  as  effective  or  very  effective  in  enabling  them  to  meet  ob¬ 
jective  11.  Providing  emergency  first  aid. 

A  substantial  majority  of  graduates  rated  the  program  as  effective 
or  very  effective  in  having  enabled  them  to  meet  all  twelve  objectives 
in  the  attitude  area. 

3.  The  effectiveness  of  selected  program  components  in  enabling 
achievement  of  overall  program  goals,  as  perceived  by  program  graduates. 

A  majority  of  graduates  strongly  agreed  or  agreed  that  the  fol¬ 
lowing  program  components  contributed  significantly  to  the  achievement 
of  overall  program  goals:  (in  decreasing  rank)  program  information 
coursework,  skill  development,  field  placement,  personal  development, 
academic  service  courses. 

4.  The  effectiveness  of  individual  courses  in  enabling  achieve¬ 
ment  of  interim  objectives,  as  perceived  by  students. 

Courses  were  rated  as  effective  or  very  effective  by  more  than 
60%  of  students  responding  with  regard  to  ninety  objectives  of  a  total 
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of  ninety-eight.  Only  eight  were  not  judged  as  such  by  at  least  60% 
of  students  responding.  These  eight  were,  a  basic  understanding  of 
principles  and  concepts  concerning  guidelines  for  the  reference  paper, 
research  and  library  orientation  and  the  formal  letter  (objectives  of 
EN  100.3  Communications),  a  basic  understanding  of  principles  and  con¬ 
cepts  concerning  major  social  institutions  in  Canada,  and  population 
and  ecology  (objectives  of  SO  101.3  Introductory  Sociology),  a  basic 
understanding  of  the  nature  and  extent  of  juvenile  delinquency  (objec¬ 
tive  of  YW  202.3  Juvenile  Delinquency),  an  ability  to  design  appropr- 
ate  recreational  activities  (objective  of  YW  304.3  Recreation  and 
Youth)  and,  an  ability  to  plan  nutritionally  balanced  meals  (objective 
of  CO  211,3  Health  Issues). 

5.  The  effectiveness  of  instructional  factors  in  individual 
courses,  field  placement  and  integration  seminars,  as  perceived  by 
students. 

Courses  in  which  a  majority  of  students  rated  at  least  one  instr¬ 
uctional  factor  as  needing  some  or  major  improvement  include:  Intro¬ 
ductory  Psychology,  Introductory  Sociology,  Fundamentals  of  Human  Re¬ 
lations,  Juvenile  Delinquency,  Recreation  and  Youth. 

Class  size  was  seen  as  too  large  by  a  majority  of  students  for 
courses:  Group  Process,  Fundamentals  of  Human  Relations,  Issues  in 
Youth,  Introductory  Sociology,  Introductory  Psychology. 

A  majority  of  students  regarded  instructional  methods  as  effec¬ 
tive  or  better  in  all  courses. 

A  majority  of  students  rated  the  overall  quality  of  all  courses 


as  satisfactory  or  better. 
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For  both  first  and  second  trimesters  the  amount  of  time  spent  in 
placement  was  seen  as  about  right  by  a  substantial  majority  of  stu¬ 
dents.  Similarly  a  majority  of  students  regarded  the  placement  as 
offerring  a  valuable  and  constructive  learning  experience.  The  one 
factor  of  some  concern  was  that  of  general  expectations  for  field 
placement  being  outlined  by  college  staff  prior  to  the  beginning  of 
placement.  All  other  factors  were  regarded  as  needing  very  little  or 
no  improvement  by  a  majority  of  students,  for  both  trimesters. 

A  majority  of  second  year  students  regarded  their  first  year  pla¬ 
cement  as  needing  some  or  major  improvement  in  five  instructional 
factors  including  opportunities  to  integrate  information  and  skill  in 
response  to  the  demands  of  the  setting,  to  discern  personal  and  pro¬ 
fessional  strengths,  weakness,  learning  needs  and  to  understand  the 
demands  personal  and  professional  placed  on  the  child  care  or  youth 
worker,  the  quality  of  agency  supervision  and  assistance  with  problems. 
Second  year  instructional  factors  were  all  regarded  as  needing  very 
little  or  no  improvement  by  a  majority  of  students.  Some  concern  ex¬ 
isted  over  field  placement  providing  the  opportunity  to  be  exposed  to 
a  variety  of  existing  services.  Time  spent  was  seen  as  about  right  in 
amount  by  a  majority  of  students  for  both  years  of  placement.  A  major¬ 
ity  of  students  regarded  field  placement  as  a  valuable  and  constructive 
learning  experience  in  each  year,  though  much  more  so  in  the  second. 

In  terms  of  instructional  factors  related  to  integration  seminars, 
a  majority  of  students  in  both  years  rated  all  factors  as  needing  very 
little  or  no  improvement  and  seminar  size  as  being  about  right. 

6.  The  effectiveness  of  instructional  factors  in  individual 
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courses,  field  placement  and  integration  seminars,  as  perceived  by 
graduates. 

Courses  in  which  at  least  one  instructional  factor  was  rated  by  a 
inajority  of  graduates  responding  as  needing  some  or  major  improvement 
Include:  Communications,  Introductory  Psychology,  Introductory  Socio¬ 
logy,  Theories  of  Counselling,  Group  Process,  Recreation  and  Youth, 
Family  Dynamics. 

Class  size  was  seen  as  too  large  for  Introductory  Psychology  and 
Fundamentals  of  Human  Relations. 

A  majority  of  between  52.9%  and  94.3%  regarded  all  courses  as 
being  of  satisfactory  or  better  quality  overall. 

A  majority  of  graduates  indicated  a  degree  of  improvement  needed 
as  some  or  major  for  none  of  the  factors  in  second  year,  for  five  in 
first  year  (field  placement  gave  the  student  the  opportunity  to  a) 
integrate  information  and  skills  in  response  to  the  demands  of  the  set¬ 
ting,  and  b)  to  understand  the  demands,  personal  and  professional 
placed  upon  the  child  care  or  youth  worker,  general  expectations  for 
field  placement  were  outlined  by  college  staff  prior  to  beginning, 
quality  of  supervision  given  by  the  agency  was  adequate,  field  place¬ 
ment  agency  made  expectations  known  at  the  beginning). 

Only  one  factor  related  to  first  year  integration  seminars  was  re¬ 
garded  by  a  majority  of  graduates  as  needing  some  or  major  improvement 
(the  factor,  a  clear  statement  of  evaluation  procedures  was  provided). 
All  factors  related  to  second  year  seminars  were  rated  by  a  majority  of 
graduates  as  needing  no  or  very  little  improvement. 


*  t  r  ‘  l  « 


318 

C.  The  achievement  of  program  goals  and  objectives,  specifically 
1.  Summary  of  student  graduation  and  graduate  employment. 

Of  the  fifty-three  graduates  of  the  program  for  the  period 
1973/74  through  1976/77,  forty-three  (81.1%)  are  known  to  have  sought 
and  secured  employment  in  the  child  care/youth  counselling  field  or  a 
related  field.  Of  these  forty-three,  thirty-six  (83.7%)  are  known  to 
remain  employed  in  the  field  or  a  related  one,  at  the  time  of  this 
evaluation.  Ten  graduates  are  acting  or  had  been  acting  in  a  super¬ 
visory  capacity.  A  majority  of  responding  graduates  indicate  satis¬ 
faction  with  type  of  work,  working  conditions  and  salary  and  benefits. 

In  stating  the  extent  to  which  their  major  objective  in  attending 
the  college  was  met  64.1%  of  graduates  responding  were  of  the  opinion 
that  it  was  met  very  well  or  more  than  adequately,  94.9%  indicating 
adequately  or  better. 

2.  The  achievement  of  overall  program  goals,  as  perceived  by 
faculty,  program  advisors,  graduates  and  child  care  (counselling) 
centres. 

Most  centres,  all  advisors  and  all  faculty  members  regarded  the 
program* s  achievement  of  its  goals  to  prepare  people  as  specialists 
in  understanding  and  working  with  young  people  and  to  provide  real¬ 
istic,  practical  training  for  people  working  with  youth  as  being 
adequate  or  better.  The  program  is  judged  as  achieving  its  third  goal, 
to  provide  existing  staff  within  various  institutions  and  agencies 
with  the  opportunity  to  upgrade  themselves,  less  than  adequately  by 
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four  of  five  advisors,  two  of  five  faculty,  and  one  of  eight  child 
care  (counselling)centres.  Only  one  faculty  member  and  two  centres 
regard  the  program  as  meeting  this  goal  adequately.  Several  respon¬ 
dents  were  unable  to  judge  achievement  with  regard  to  this  goal. 

Of  five  centres  rating  overall  job  performance  of  program  gradu¬ 
ates,  three  rated  graduates  as  performing  better  than  average,  one  as 
average,  one  as  less  than  average. 

3.  1977/78  Graduating  student  performance  in  selected  areas  as 
rated  by  agency  field  placement  supervisors. 

Between  88.2%  and  100%  of  graduating  students  in  the  1977/78  term 
were  regarded  by  their  agency  supervisors  as  displaying  average  or 
above  average  performance  in  each  of  thirty-four  factors  identified. 

In  twenty-nine  factors  between  52.9%  and  88.9%  of  students  were  rated 
as  performing  at  above  average  levels.  A  majority  of  61.2%  of  students 
are  judged  to  be  performing  at  above  average  levels  of  competence  over¬ 
all,  the  remaining  38.9%  at  an  average  level  of  competence  overall. 

4.  Skill  effectiveness  of  graduates  employed  in  a  child  care/ 
youth  counselling  capacity,  as  perceived  by  immediate  supervisors. 

Majorities  of  between  71.4%  and  100%  of  graduates  rated  were  jud¬ 
ged  by  their  immediate  supervisors  to  be  effective  or  very  effective 
on  each  of  the  sixteen  final  skill  objectives  of  the  program. 

D.  Trends  in  the  child  care/youth  counselling  field  with  potential 
impact  upon  the  program. 

Current  trends  identified  by  respondents  in  the  child  welfare 
field  include:  1)  the  changing  definition  of  the  child  care  worker 
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(counsellor)  role  toward  that  of  primary  treatment  agent,  2)  the 
accompanying  movement  by  current  child  care  workers  toward  the  pro¬ 
fessionalization  of  the  child  care  work  function,  3)  the  establish¬ 
ment  of  standards  of  care  by  child  care  (counselling)  centres,  and 
4)  the  increased  presence  of  community  based  programs  for  youth. 

DISCUSSION 

There  appears  to  be  a  marked  consistency  of  view  among  various 
program  constituents  as  well  as  employers  as  to  the  suitability  of  the 
overall  goals  of  the  program  to  provide  realistic  and  practical  train¬ 
ing  for  persons  intending  to  specialize  in  working  with  youth.  Stu¬ 
dents  are  seeking  education  related  employment,  employers  are  seeking 
workers  with  suitable  educational  preparation  for  the  performance  of  a 
specific  role.  There  is  a  similarly  consistent  view  among  constituents 
and  employers  that  these  goals  are  met  adequately  or  better. 

The  third  overall  program  goal  to  provide  educational  services  to 
persons  already  employed  in  the  child  care/youth  counselling  field  was 
regarded  by  respondents  as  the  least  important  and  the  least  adequately 
met.  Nonetheless,  it  was  regarded  as  an  important  or  very  important 
goal  by  a  majority  of  respondents.  That  only  three  of  eight  centres 
were  able  to  give  an  opinion  with  regard  to  how  adequately  this  goal 
has  been  met  may  suggest  that  they  were  unaware  of  the  program's  per¬ 
formance  to  date  in  this  regard.  That  this  goal  has  become  the  least 
emphasized  by  the  program  is  clear,  and  is  suggested  to  have  resulted 
from  a  very  weak  response  by  persons  already  employed  in  the  field  to 
program  course  offerings  to  date  despite  program  efforts  to  make 
coursework  accessible.  It  would  seem  that  the  original  program  pro— 
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posal  overestimated  the  interest  of  workers  in  field-related  contin¬ 
uing  education  by  the  college.  Some  respondents  suggested  that  the 
difficulty  lies  largely  in  the  realm  of  resource  availability  to  facil¬ 
itate  the  participation  of  workers  in  program  coursework.  It  appears 
that  there  is  severely  limited  availability  of  release  time  or  fee 
subsidization  in  many  child  care  (counselling)  centres.  There  appears 
also  to  be  no  significant  extrinsic  motivators  such  as  increased  salary 
or  enhanced  opportunities  for  mobility  for  workers  completing  college 
coursework.  Even  with  the  new  minimum  education  requirements  for  entry 
into  government  operated  centres,  present  staff  without  this  minimum 
will  not  be  required  to  upgrade  their  educational  qualifications  to  a 
college  diploma  level.  Should  college  coursework  be  easily  transfer¬ 
able  toward  a  degree  program  there  might  be  more  interest  by  workers  in 
that  a  degree  offers  improved  salary  and  enhanced  opportunities  for 
mobility.  For  the  many  child  care/youth  workers  who  possess  an  under¬ 
graduate  degree  college  coursework,  though  applied  to  the  field,  carries 
none  of  these  advantages.  The  high  staff  turnover  in  this  field  might 
also  suggest  that  for  many  workers  the  child  care/youth  counselling 
field  is  not  one  in  which  they  intend  to  make  a  career.  This  would  have 
implications  for  their  interest  in  pursuing  training  related  to  this 
field.  A  dearth  of  funds  for  the  provision  of  externally  delivered  ed¬ 
ucational  services  militates  against  many  centres  involving  their  staff 
in  college  designed  and  implemented  coursework  despite  the  willingness 
of  the  program  to  provide  such.  In  short,  while  many  centres,  program 
advisors,  faculty  and  graduates  regard  this  goal  as  important,  there 
appear  to  be  inadequate  funds  for  the  provision  of  educational  services 
by  the  program  and  inadequate  rewards  for  workers  availing  themselves 
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of  such  services,  in  most  child  care  (counselling)  agencies.  There 
remains  the  possibility  that  child  care  (counselling)  centres,  while 
regarding  upgrading  as  a  program  goal  important  to  their  needs,  are 
unsure  as  to  the  program’s  capacity  to  deliver  the  service  required. 

In  examining  the  perceived  relevance  of  the  program’s  final  ob¬ 
jectives  in  information,  skill,  and  attitude  areas  to  the  child  care/ 
youth  counselling  function,  it  appears  that  almost  all  were  regarded  as 
important  and  frequently  used.  The  exceptions  were  objectives  dealt 
with  in  Introductory  Sociology,  Juvenile  Delinquency  and  Health  Issues 
courses.  Considering  both  graduate  and  centre  opinion  as  to  importance 
and  frequency  of  use  of  objectives,  the  objectives  of  Introductory 
Sociology  (related  to  basic  understanding  of  the  development  and  nature 
of  human  society)  and  one  of  the  objectives  of  Health  Issues  (the  abil¬ 
ity  to  prepare  nutritionally  balanced  meals)  were  the  least  relevant  of 
all  objectives.  The  assessment  of  the  meal  preparation  objective  is 
probably  best  understood  by  noting  that  larger  centres  (where  most  grad 
uates  are  employed)  have  their  own  special  dietary  staff  leaving  only 
those  smaller  centres,  such  as  group  homes,  as  settings  in  which  this 
function  would  be  required  of  a  graduate.  The  ability  to  administer 
first  aid  was  judged  important  or  necessary  though  less  frequently  used 
than  often,  weekly,  which  requires  no  explanation.  The  objectives  of 
Juvenile  Delinquency  (related  to  a  basic  understanding  of  the  phenom¬ 
enon  of  juvenile  delinquency)  were  judged  by  a  majority  of  graduates 
and  centres  as  used  very  often,  daily  or  often,  weekly,  and  by  a  maj¬ 
ority  of  graduates  only,  as  important  or  necessary.  Since  some  centres 
are  dealing  with  children  and  youth  more  suitably  described  as  neglec¬ 
ted,  emotionally  disturbed  or  some  combination  of  neglected,  disturbed 
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or  delinquent  these  objectives  may  have  appeared  to  be  too  narrow  to 
have  substantial  relevance  to  working  with  their  particular  client 
population.  The  Introductory  Sociology  course  as  it  presently  exists 
appears,  simply,  to  be  of  limited  relevance  to  the  performance  of  the 
child  care/youth  counselling  function. 

It  should  be  noted  that  the  agencies  responding  to  the  issue  of 
relevance  of  objectives  were  largely  involved  in  the  residential  treat¬ 
ment  of  youth  at  risk.  Agencies  involved  in  community  youth  work  were 
not  included.  For  this  reason,  the  relevance  of  program  objectives  as 
judged  by  child  care  (counselling)  centres  right  to  be  considered  in 
terms  of  the  child  care/youth  counselling  function  as  performed  in  resi¬ 
dential  treatment  settings,  at  the  beginning  staff  level.  The  group  of 
graduates  responding  were  mostly  employed  in  child  care  (counselling) 
centres  but  included  some  who  were  involved  with  community  youth  work 
and  some  who  had  risen  to  supervisory  levels.  As  a  group  their  judg¬ 
ments  reflect  a  somewhat  broader  range  of  child  care/youth  worker  roles. 

The  comparison  of  the  Youth  Development  program  with  others  indi¬ 
cates  that  the  program  is  at  the  lower  end  of  the  range  in  total  hours 
of  both  instruction  and  fieldwork.  It  should  be  noted  that  three  of 
the  eleven  programs  considered  are  of  three  years  duration.  There  is 
some  suggestion  that  other  Ontario  colleges  are  considering  extending 
their  two  year  programs  by  a  third  year.  The  only  program  in  Alberta 
similar  to  the  Youth  Development  program  is  the  Youth  Services  program 
of  Mt.  Royal  College  in  Calgary  which  is  presently  considering  an  ex¬ 
tension  of  its  one  year  program  to  two.  In  terms  of  hours  of  fieldwork, 
the  Youth  Development  program  with  720  hours,  falls  short  of  the  1400 
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hours  being  suggested  for  all  similar  programs  in  Ontario.  It  appears 
that  there  is  considerable  development  occur ing  in  current  programs, 
apparently  in  the  direction  of  more  standardization  among  colleges. 

At  this  time  in  Alberta  a  standardized  two  year  program  is  being  urged 
by  child  care  (counselling)  centres,  child  care  workers  and  some  child 
welfare  personnel.  It  is  uncertain  what  demands  will  be  made  in  terms 
of  total  hours  of  instruction  or  fieldwork,  though  areas  of  instruction 
presently  included  in  the  program  are  largely  validated  by  this  study 
and  centres  appear  to  regard  graduates  as  performing  with  average  to 
above  average  competence.  An  area  not  included  but  which  has  been  re¬ 
quested  by  program  advisors  and  faculty  and  which  does  in  fact  appear 
in  several  Ontario  college  programs  is  that  of  observing,  recording  and 
reporting  of  behaviours.  Given  the  relative  position  of  the  program 
with  regard  to  total  hours  of  instruction  and  fieldwork  it  is  interes¬ 
ting  to  note  that  it  appears  to  have  the  highest  ratio  of  elective 
courses  (generally  unrelated  to  the  field)  to  program  courses  (directly 
related  to  the  field)  of  programs  for  which  this  information  could  be 
found. 

A  majority  of  graduates  rated  the  program  as  being  effective  or 
very  effective  in  enabling  them  to  meet  all  final  program  objectives  in 
information,  skill,  or  attitude  areas  with  the  exception  of  skill  ob¬ 
jectives  included  in  the  Health  Issues  course.  This  is  best  understood 
by  noting  that  the  Health  Issues  course  was  added  to  the  program  in  the 

1976/77  term,  thus  available  for  only  two  of  the  four  graduating  clas- 

ggg  included  in  this  study.  An  examination  of  student  responses  in  the 

1977/78  term  indicates  that  this  course  was  judged  by  a  majority  to 

have  been  effective  or  very  effective  in  enabling  them  to  meet  all  ob- 
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jectives  except  that  of  the  ability  to  plan  nutritionally  balanced 
meals. 

A  high  degree  of  student  satisfaction  with  individual  course  ef¬ 
fectiveness  is  indicated  by  the  results  of  this  aspect  of  the  evalu¬ 
ation.  This  may  be  due  to  the  emphasis  placed  upon  effective  in¬ 
struction  by  both  the  college  and  the  program.  Courses  were  rated  as 
effective  or  very  effective  by  fewer  than  60%  of  students  for  only 
eight  of  ninety-eight  objectives,  by  less  than  50%  of  students  for  only 
five  objectives.  Courses  including  these  objectives  were  Communi¬ 
cations,  Introductory  Sociology  and  Health  Issues. 

A  high  degree  of  student  satisfaction  is  also  evidenced  by  their 
ratings  of  various  instructional  factors  related  to  individual  courses. 

In  only  four  courses  were  more  than  one  of  eighteen  instructional  fac¬ 
tors  regarded  as  needing  some  or  major  improvement. 

Field  placement  experiences  appear  to  be  meeting  with  widespread 
student  satisfaction.  Second  year  students  from  their  vantage  point  in 
more  intensive  second  year  placements  appear  somewhat  critical  of  the 
opportunities  for  various  areas  of  learning  afforded  by  first  year  pl¬ 
acements.  This  might  be  understood  in  terms  of  the  additional  inten¬ 
sity  of  contact  with  a  more  troubled  client  population  during  second 
year  placements  against  which  the  first  year  placement  pales.  Given  the 
lower  skill  level  of  first  year  students  they  do  most  of  their  field¬ 
work  in  one— to— one  or  group  recreational  contexts  with  children  and 
youth  still  living  in  their  homes  and  not  displaying  the  kind  of  be¬ 
haviour  for  which  they  might  be  removed  from  their  homes  for  more  in¬ 
tensive  work.  It  remains  a  possibility  that  important  deficits  in 
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first  year  field  placements  exist,  but  this  view  must  be  balanced 
against  a  largely  satisfactory  evaluation  by  first  year  students. 

On  the  whole,  a  majority  of  graduates  indicated  satisfaction  with 
the  courses  in  which  they  had  been  enrolled,  though  in  seven  courses 
they  indicated  areas  where  they  thought  some  or  major  improvement  was 
needed.  It  would  be  unwise  to  rely  unduly  upon  ratings  of  individual 
instructional  factors  as  a  basis  for  program  modification  since  many 
graduates  would  probably  have  had  difficulty  recalling  in  adequate 
detail  what  actually  occurred.  However,  consistency  of  concern  across 
student  and  graduate  groups  may  prove  useful.  Introductory  Psychology, 
Introductory  Sociology  and  Recreation  and  Youth  are  three  courses  which 
were  identified  by  a  majority  of  both  students  and  graduates  as  having 
at  least  one  instructional  factor  requiring  some  or  major  improvement. 
Introductory  Psychology  was  indicated  by  a  majority  of  both  groups  to 
require  some  or  major  improvement  in  allowing  students  the  opportunity 
to  learn  at  their  own  speed,  to  apply  theory  to  practice  and  to  develop 
self  awareness  and  foster  personal  growth.  It  appears  that  these  con¬ 
cerns  have  existed  among  students  for  some  time  and  remain  concerns  in 
the  1977/78  term.  Class  size  in  this  course  was  rated  by  a  majority  of 
both  graduates  and  students  as  being  too  large.  The  overall  quality  of 
this  course  was  rated  lowest  of  all  program  courses,  with  52.9%  of 
graduates  regarding  it  as  satisfactory  or  better.  The  common  element  of 
concern  with  Introductory  Sociology  is  once  more  the  applicability  of 
theory  to  practice.  This  concern  might  clarify  somewhat  the  low  rating 
of  relevance  of  the  content  of  this  course  to  the  child  care/youth 
counselling  function  as  judged  by  graduates  and  child  care  (counselling) 
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centres.  The  Recreation  and  Youth  course  was  rated  by  both  graduates 
and  students  as  needing  at  least  some  improvement  in  providing  oppor¬ 
tunities  to  apply  theory  to  practice  and  in  providing  sufficient  time 
to  develop  appropriate  skills.  Consistency  of  concern  among  graduates 
and  students  is  indicated  in  other  areas.  Graduates,  like  second  year 
students,  found  more  problems  with  first  year  field  placement  than 
second.  First  year  placement  concerns  across  groups  include  such  issues 
as  the  outlining  of  expectations,  the  supervision  provided  by  agencies, 
opportunities  to  understand  the  demands  which  are  placed  on  child  care/ 
youth  workers  and  opportunities  to  integrate  and  apply  information  and 
skills.  It  is  possible  that  as  a  first  year  student,  one’s  lack  of 
expertise  and  confidence  precipitates  somewhat  unreasonable  demands  and 
expectations  but  it  is  also  possible  that  improvements  in  these  areas 
can  and  ought  to  be  made. 

A  review  of  student  graduation  and  graduate  employment  indicates 
that  a  substantial  percentage  of  graduates  became  employed  in  the  field. 
This  indicates  a  job  market  demand  adequate  to  accommodate  graduates, 
to  this  date,  as  well  as  a  willingness  by  employers  in  the  field  to 
hire  program  graduates.  The  capabilities  of  the  graduates  are  eviden¬ 
ced  by  the  number  who  have  risen  to  supervisory  positions.  It  is  sig¬ 
nificant  to  note,  that  in  a  field  where  staff  turnover  rates  are  re¬ 
gularly  between  25%  and  50%  each  year,  over  80%  of  graduates  remained 
employed  in  the  field  at  the  time  of  this  study.  It  appears  that,  at 
the  time  of  the  study  eight  graduates  had  been  in  the  field  between 
three  and  four  years,  eleven  between  two  and  three  years,  nine  between 
one  and  two  years,  and  fourteen  less  than  one  year. 
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Overall  evaluation  of  graduates1  performance  by  employing  child 
care  (counselling)  centres  indicates  that  most  centres  regard  grad¬ 
uates  as  performing  at  an  average  or  better  than  average  level.  This 
view  is  confirmed  by  the  evaluation  of  some  graduates  by  their  im¬ 
mediate  supervisors  which  showed  over  70%  of  graduates  rated  as  effec¬ 
tive  or  very  effective  in  all  sixteen  of  the  final  skill  objectives  of 
the  program.  It  appears  that  graduates  are  in  fact  performing  effec¬ 
tively  the  child  care/youth  counselling  function  for  which  they  were 
prepared.  Similarly,  most  graduands  in  the  1977/78  term  were  judged 
by  agency  supervisors  to  be  performing  at  an  average  or  above  average 
level  in  all  areas  rated,  with  a  majority  of  graduands  judged  to  be 
performing  at  an  above  average  level  in  over  85%  of  areas  rated.  At 
the  end  of  their  two  year  program  it  is  apparent  that  most  of  these 
students  were  able  to  effectively  perform  the  first  level  child  care/ 
youth  counselling  function  required  in  the  agencies  with  which  they 
completed  their  fieldwork.  Of  course,  it  is  not  possible  through  this 
study  to  ascertain  the  role  of  the  program  in  bringing  students  to 
these  levels  of  performance. 

Current  trends  in  the  child  care/youth  counselling  field  would  sug¬ 
gest  a  continuation  of  adjustment  to  the  child  care  worker  role,  likely 
in  the  direction  of  increased  responsibility  for  treatment  planning  and 
implementation.  This  will  call  for  a  continued  responsiveness  of  the 
Youth  Development  program  in  the  ongoing  modification  of  curriculum 
content  to  reflect  the  changing  child  care  worker  role.  Furthermore, 
as  the  demand  for  sophistication  of  skills  grows,  the  program  will  be 
obliged  to  examine  the  distribution  of  its  resources  in  order  to  enhance 
its  overall  effectiveness.  This  may  well  mean  the  elimination  of  "nice 
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to  have”  objectives  in  order  to  redirect  resources  toward  those  which 
are  necessary  or  important  to  the  effective  performance  of  the  child 
care/youth  counselling  function.  The  reduction  of  academic  service 
courses  and  electives  ought  to  be  considered  in  order  to  increase  the 
amount  of  field-related  coursework.  The  movement  to  professionalize 
the  child  care  worker  role  may  require  that  the  program  actively  en¬ 
courage  its  students  to  identify  more  closely  with  this  role  in  the  in¬ 
terests  of  consistency  of  point  of  view  within  the  field.  Since  this 
concern  with  professionalization  is  accompanied  by  a  drive  to  create  a 
primary  professional  degree  the  college  must  examine  the  issue  of 
transferability  between  the  college  and  the  province's  universities. 
There  is  already  strong  concern  expressed  by  some  graduates  who  find 
themselves  in  a  position  of  limited  mobility  and  who  may  require  a  deg¬ 
ree  in  order  to  enhance  their  employment  opportunities.  The  establish¬ 
ment  of  standards  in  the  field  has  already  had  the  effect  of  setting  a 
higher  minimum  level  of  educational  qualification  for  the  first  level 
child  care/youth  counselling  function.  This  minimum  has  been  set  at  a 
college  diploma  in  child  care  counselling  or  a  related  field,  for  all 
government  operated  centres.  This  standard  may  enhance  the  attrac¬ 
tiveness  of  the  diploma  program  for  aspirants  to  the  field.  Should  the 
standard  continue  to  rise,  the  college  will  be  obliged  to  evaluate  its 
relationship  with  universities  or  question  the  established  norm  of  two 
year  diplomas. 

The  increase  in  community  youth  work  activity  and  the  continuing 
interest  of  program  students  in  this  aspect  of  the  child  care/youth 
counselling  function  requires  a  re— examination  of  the  program  s  curric— 
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ulum  in  this  area.  While  it  would  appear  that  much  of  the  information, 
skills  and  attitudes  which  are  presently  the  objectives  of  the  program 
are  suitable  to  those  working  with  youth  at  risk  in  a  community  based 
program,  there  may  well  be  more  required  to  perform  this  role  with 
acceptable  competence. 

CONCLUSIONS 

The  following  conclusions  with  regard  to  the  Youth  Development 
program  are  indicated  by  the  results  of  this  study: 

1.  With  regard  to  the  relevance  of  program  goals  and  objectives, 
it  may  be  concluded  that  a.  overall  program  goals  are  highly  relevant 
both  to  the  educational  goals  of  program  students  (largely,  employ¬ 
ment  related  to  their  area  of  study)  and  to  meeting  the  needs  of  the 
child  care/youth  counselling  field  for  trained  staff. 

b.  most  final  program  objectives  in  infor¬ 
mation,  skill  and  attitude  areas  are  perceived  by  most  program  gradu¬ 
ates,  and  child  care  (counselling)  centres  as  highly  relevant  (in 
terms  of  importance  and  frequency  of  use)  to  the  child  care/youth 
counselling  function. 

2.  With  regard  to  the  effectiveness  of  program  instruction,  it 
may  be  concluded  that  a.  the  Youth  Development  program  is  similar 
in  design,  in  many  ways,  to  other  Canadian  community  college  programs 
in  child  care/youth  counselling,  though  dissimilar  in  some  ways. 

b .  most  program  graduates  regard  the  program 
as  having  effectively  enabled  their  achievement  of  most  of  the  final 
program  objectives. 

c.  most  students  regard  program  courses  as 
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having  effectively  enabled  their  achievement  of  most  interim  objec¬ 
tives. 

d.  students  and  graduates  are  largely  satis¬ 
fied  with  the  effectiveness  of  most  instructional  factors  related  to 
program  courses. 


fied. 


e.  areas  of  perceived  deficiency  are  identi¬ 


3.  With  regard  to  the  achievement  of  program  goals  and  objectives, 
it  may  be  concluded  that  a.  most  graduates  secure  education-related 
employment. 

b.  the  program  is  perceived  by  most  program 
graduates,  faculty,  advisors  and  child  care  (counselling)  centres  as 
adequate  or  better  in  training  people  as  specialists  in  understanding 
and  working  with  young  people  and  in  providing  training  which  is  real¬ 
istic  and  practical,  but  not  in  providing  staff  already  employed  in 
institutions  and  agencies  with  the  opportunity  to  upgrade  themselves. 

c.  most  graduands  of  the  1977/78  term  were  re¬ 
garded  by  their  agency  field  placement  supervisors  as  performing  at 
average  and  above  average  levels  of  competence  in  all  field-related 
skills  rated. 

d.  a  large  majority  of  graduates  rated  were 
judged  by  their  supervisors  to  be  performing  effectively  or  very  effec¬ 
tively  the  skills  comprising  the  program’s  final  skill  objectives. 

4.  Trends  related  to  increased  sophistication  of  the  child  care/ 
youth  counselling  function  and  its  further  development  in  community- 
based  services  will  probably  have  substantial  impact  upon  the  program. 
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RECOMMENDATIONS 

While  judgments  and  opinions  of  all  possible  respondents  have  not 
been  sought  or  secured  for  the  purposes  of  this  study,  and  while  all 
factors  relevant  to  program  functioning  have  not  been  addressed,  the 
results  of  the  study  suffice  to  indicate  areas  of  the  program's  design 
and  implementation  which  merit  attention  and,  perhaps,  modification. 

To  this  end  the  following  recommendations  are  made: 

1.  That  the  advisory  committee  of  the  Youth  Development  Program,  being 
representatives  of  the  major  community  agencies  and  organizations  in 
the  child  care/youth  counselling  field,  secure  a  more  definitive  indi¬ 
cation  of  interest  and  resource  availability  on  the  part  of  agencies, 
organizations,  and  individuals  they  represent,  with  regard  to  the  pro¬ 
vision  of  educational  services  by  the  program  to  persons  already  em¬ 
ployed  in  the  field,  for  the  purposes  of  the  upgrading  of  their  compe¬ 
tence.  The  extent  of  program  involvement  in  this  regard  may  be  modi¬ 
fied  in  response  to  this  information. 

2.  That  the  required  competencies  of  the  community  youth  work  func¬ 
tion  be  identified  in  order  to  ascertain  the  relevance  and  adequacy  of 
present  program  objectives  with  regard  to  that  function.  Program  modi- 
ficiations  to  facilitate  instruction  suitable  to  this  aspect  of  the 
child  care/youth  counselling  function  may  be  considered  as  a  result. 

3.  That  program  objectives  identified  as  being  of  minimal  relevance 
to  the  child  care/youth  counselling  function  be  replaced  by  objectives 
not  presently  included  in  the  program,  but  as  being  highly  relevant  to 
the  function.  Results  of  the  study  suggest  modifications  to  Juvenile 
Delinquency  and  Health  Issues,  and  modification  or  elimination  of 


*  ■ 

•  * 


333 


Introductory  Sociology.  Reduction  of  electives  to  facilitate  the  in¬ 
clusion  of  field-related  coursework  ought  to  be  considered. 

4.  That  student  and  graduate  opinions  with  regard  to  their  achieve¬ 
ment  of  course  objectives  and  the  effectiveness  of  instructional 
factors  in  individual  courses,  field  placement  and  integration  seminars 
be  communicated  to  faculty  responsible  for  their  consideration  in  im¬ 
proving  course  effectiveness. 

5.  That  program  evaluation  be  an  ongoing  activity  in  order  to  enhance 
the  effectiveness  of  program  instruction  and  to  ensure  the  continued 
relevance  of  program  objectives  to  the  child  care/youth  counselling 
function. 

6.  That  the  program  explore  opportunities  for  improving  upward  edu¬ 
cational  (and  therefore  occupational)  mobility  of  its  graduates. 

7.  That  the  Youth  Development  program  continue  in  its  role  of  pro¬ 
viding  training  to  persons  intending  to  work  in  the  child  care/youth 
counselling  field. 

SUGGESTIONS  FOR  FURTHER  RESEARCH 

Given  the  limitations  of  the  present  study,  other  areas  of  pos¬ 
sible  examination  suggest  themselves.  As  noted  above,  the  adequacy  of 
the  program  in  preparing  people  for  community  based  service  to  youth 
(or  youth  at  risk)  should  be  studied,  as  should  the  demand  for  edu¬ 
cational  services  for  existing  child  care  staff.  Further  than  this, 
the  following  questions  might  be  considered: 

1.  What  is  the  relationship  of  various  student  characteristics  to 
achievement  of  program  objectives? 
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2.  What  is  the  relationship  of  various  faculty  characteristics  to 
effective  performance  in  instruction? 

3.  Are  financial,  administrative  support,  physical  and  faculty  re¬ 
sources  adequate  or  being  utilized  adequately  to  allow  for  optimal 
program  effectiveness? 

4.  Are  there  discernible  trends  in  the  employment  of  persons  in  the 
child  care/youth  counselling  field  which  would  suggest  a  change  in  the 
numbers  of  program  graduates? 

5.  Is  the  advisory  committee  of  community  representatives  functioning 
satisfactorily? 

6.  Is  the  program’s  work  adequately  understood  by  persons  within  and 
outside  Grant  MacEwan  Community  College? 

7.  How  will  the  long  term  employment  records  of  graduates  be  charac¬ 
terized? 

CONCLUDING  STATEMENT 

This  evaluation  was  developed  to  assess  the  opinions  of  various 
constituents  concerning  the  relevance  of  goals  and  objectives,  and  the 
effectiveness  in  enabling  student  achievement  of  objectives  of  the 
Youth  Development  Program  of  Grant  MacEwan  Community  College.  This 
having  been  done,  results  have  been  tabulated  and  interpreted,  areas  of 
effectiveness  and  relevance  as  well  as  areas  of  deficiency  have  been 
indicated.  Recommendations  for  program  improvement  and  for  further 
research  have  been  outlined. 
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Grant  MacEwan  Community  College 

Box  1796,  Edmonton,  Alberta  T5J  2P2 


ASSUMPTION  CAMPUS  and 

ADMINISTRATIVE  OFFICES 

10764  •  97  Strut 

T5J  2P2 

(403)  425-8810 

(403)  429-2503  (R«gl»trar) 

CROMDALE  CAMPUS 
8020  -  1 18  Avanu* 

T5B  0R8 
(403)  474-8521 

JASPER  PUCE  CAMPUS 
10045-  156  Straat 
T5P  2P7 
(403)  484-7791 

MILL  WOODS  CAMPUS 
7319  •  29  Avenua 
T6K  2P1 
(403)  462-5501 


Dear  Graduate; 

As  many  of  you  may  be  aware,  we  are  undertaking  an 
evaluation  of  the  Youth  Development  Program  this  year. 

You  are  in  a  unique  position  of  having  completed  the 
Program  and  probably  being  employed  in  the  child  care/youth 
counselling  field.  There  are  several  questions  being  asked 
in  the  evaluation  for  which  you  are  in  a  position  of  having 
valuable  information.  Among  them  are:  To  what  extent  was 
the  program  effective  in  helping  you  meet  certain  goals  and 
objectives;  to  what  extent  are  the  objectives  of  the  pro¬ 
gram  relevant  to  the  work  you  are  doing  in  the  field?  With 
information  from  you  and  others,  we  hope  to  make  improve¬ 
ments  in  the  program. 

I  would  very  much  appreciate  your  participation  in 
completing  a  fairly  lengthy  questionnaire.  If  you  are 
willing,  please  let  Rob  Chubb,  our  instructional  assistant, 
know  when  he  calls  you,  and  he  will  make  the  necessary 
a r ran geme nts  . 


Thanks  for  your  hel p . 
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-  1  - 

Computer 

Use 

Only 

PART  1  -  Introduction  and  Instructions: 

The  following  information  will  be  used  to  see  if  changes  should  be  made  in 
teaching  methods  or  resources  for  students  from  different  backgrounds.  It  will 
also  give  us  a  bstier  understandi ig  of  employment  patterns  and  satisfaction  of 
program  graduates. 

1.  The  year  in  which  you  graduated  (circle  one):  (1)  1974  (2)  1975  (3)  1976 

(4)  1977 

Columns 

1 

2.  Upon  entering  the  program,  what  was  your  age? 

2 

(1 )  25  and  under 

(2)  26  to  30 

(3)  31  to  40 

(4)  41  to  50 

(5)  51  plus 

3.  Your  marital  status  upon  entering  the  program: 

3 

(1)  Single 

(2)  Married 

(3)  Other:  separated,  divorced,  widowed,  etc. 

4.  Your  family  responsibilities  upon  entering  the  program: 

How  many  children  under  the  age  of  16  were  you  responsible  for: 

4 

(1)  1  child 

(2)  2  children 

t 

(3)  3  children 

1 

j 

(4)  4  or  more  children 

i 

i 

i 

(5)  None 

j 

i 

I 

i 

{ 

5.  What  level  of  formal  education  had  you  completed  prior  to  enrolling  in  the 
program? 

j 

i  s 

! 

(1)  Grade  8  or  less. 

(2)  Some  high  school  -  Grades  9,  10,  11. 

j 

i 

\ 

i 

{ 

(3)  High  school  completed. 

(4)  Some  Corranunity  College  or  Technical  School. 

(5)  Community  Coll eae  or  Technical  School  completed. 

i 

i 

! 

» 

i 

> 

i 

> 

(6)  Some  university. 

(7)  One  or  more  university  degrees. 

> 

i 

i 

i 

6.  Upon  entering  the  college,  how  long  had  it  been  since  you  completed  your 
formal  schooling: 

\ 

:  5 

i 

l 

(1 )  1  year  or  less. 

\ 

1 

t 

i 

(2)  .2-5  years. 

l 

1 

? 

\ 

(3)  6-10  years. 

! 

I 

< 

i 

(4)  10  or  more 

| 

i 

■ 
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7.  Upon  entering  G.M.C.C.,  what  was  your  major  objective  for  attending  College? 
(Mark  one) 


7 


a)  Did  not  have  any  objective. 

b)  Personal  development. 

c)  Occupational  upgrading  (please  state  agency  in  which  you  were 
employed  prior  to  or  during  your  College  attendance: 


d)  Preparation  for  intended  occupation/career. 

e)  Preparation  for  further  education. 

f)  Social  or  recreational  activity. 

g)  Other  (please  specify:  _ 


8.  If  your  major  objective  changed  during  your  program,  which  of  the  above 
did  it  become? 

-  , 

9.  In  your  view  to  what  degree  was  your  final  objective  met? 

(Circle  one) 


8 


10. 


n. 


Very  well 


Adeguately 


Not  at  all 


12  3  4 


5 


9 


At  the  present  time,  what  is  your  working  status:  (mark  one) 

_ a)  Working  full  time  in  child  care/youth  counselling 

_ b)  Working  part  time  in  child  care/youth  counselling 

c)  Not  working  -  seeking  a  position  in  child  care/youth 
counselling 

d)  Not  working  -  not  seeking  a  position  in  child  care/youth 

~  counselling 

e)  Working  full  or  part  time  outside  the  child  care/youth 
counselling  field.  (Please  indicate  your  field:) 


If  you  answered  (d)  or  (e)  above,  please  indicate  which  reason 
best  explains  why  you  are  not  employed  in  the  child  care/youth 
counselling  fieldT"  (Mark  one) 

'  a)  I  did  not  intend  to  become  employed  in  this  field. 

_ b)  I  couldn't  find  a  job  in  this  field. 

c)  I  lost  interest  in  this  field. 


11 


\ 

i( 


I 


con't  next 
page) 


i 

l 


! 

f 


d)  Jobs  in  this  field  do  not  pay  enough  money.  j 

.  i 

e)  Working  conditions  in  this  field  are  not  satisfactory. 

(Please  specify:  _ _ _  ! 


I  decided  to  continue  my  education.  (Please  indicate  where  and  ; 
in  what  area  of  study  _ _  i 


g)  I  am  taking  time  off  to  holiday  or  travel. 


cont.  on  page  3 


I 

I 


. 


~  3  - 


11.  cont . 

_ _  h)  Other: 


12. 


Since  your  graduation,  where  have  you  been  employed,  for  how  long,  and  in 
what  positions: 

Position 

Place  of  Employment  (Please  note  changes.  Duration 

e.g.  Promotions) 


a) 

From: 

197 

to: 

197 

b) 

From: 

197 

to: 

197 

c) 

From: 

197 

to: 

197 

To  what  degree  have  you  been 

satisfied/dissatisfied  with  your 

present 

position  in  terms  of  type  of  work,  salary  and  benefits  and  working 
conditions? 


Type  of  work  (Mark  one) 

_ a)  very  satisfied 

_ b)  satisfied 

_ c)  dissatisfied 

_  d)  very  dissatisfied 

_ e)  don't  know,  cannot  answer 

14.  Salary  and  benefits  (Mark  one) 

_ a)  very  satisfied 

_ b)  satisfied 

_ c)  dissatisfied 

_  d)  very  dissatisfied 

_ e)  don't  know,  cannot  answer 


15. 


Working  conditions  (Mark  one) 
a)  very  satisfied 

_ b)  satisfied 

_ c)  dissatisfied 

_ d)  very  dissatisfied 

e)  don't  know,  cannot  answer 


l 

I 


1 

} 
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13 


14 


' 
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16.  How  would  you  rate  your  performance  in  your  present  position? 
(Mark  one) 

_  a)  superior 

_  b)  above  average 

_  c)  average 

_  d)  below  average 

_ e)  inferior 


Computer 

Use 


Only 
Col  umn 


15 


17.  What  educational  or  personal /professional  growth  experiences  have  you 

been  involved  in  since  graduation?  (courses,  in-service,  workshops,  etc.) 


\ 


l 


tfv 


o  - 


PART  II  -  Introduction  and  Instructions: 

The  purpose  of  this  part  of  the  questionnaire  is  to  provide  program 
faculty  with  information  as  to  the  effectiveness  of  the  program  in  teaching 
the  information,  skills  and  attitudes  for  which  it  was  designed. 

Please  circle  the  number  (next  to  each  objective)  which  best  represents  your 
opinion. 

Please  make  additional  comments  in  the  space  beneath  each  item. 

EXAMPLE:  If  you  think  the  program  was  very  effective  in  helpina  you  gain  a 
basic  understanding  of  child  and  youth  development,  you  would  circle  4,  as: 

201.  Child  and  youth  development  1_ 2_ 3  {£)  5 


353 
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Only 
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INFORMATION  OBJECTIVES 

How  effective  was 
in  helping  you  gai 
understanding  of: 


16 


17 


18 


a)  socialization 

b) .  concept  of  culture 

c)  social  organization  and  stratification 

d)  primary  groups 

e)  associations 

f)  collective  behavior 

a)  population  and  ecology 

h)  ethnic  and  minority  group  relations 

i)  major  social  institutions  in  Canada 


201.  Child  and  youth  develop¬ 
ment  1  2  3  4  5 


a)  major  developmental  issues  of 
pre-adolescence  and  adolescence 

b)  socio-cul turai  influences  on  youth 


202.  Principles  of  human 

_ behavior _ ] _ 2 _ 2  _ 4 _ 5 

a)  development 

b)  learning 

c)  motivation 

d)  personality 

e)  abnormal  behavior 


203.  Development  and  nature 

of  human  society  1  2  3_ 4 


the  program 
n  a  basic 


Not 

Effective 


Somewhat 

Effective 


Effective 


Very 

Effecti ve 


Don't 

Know 


204.  Written,  verbal  and 

_ non-verbal  communication _ 1 _ 

a)  types  of  writing  (eg.  descriptive, 
narrative) 

b)  elements  and  types  of  written  assionments 
(eq.  letters,  reference  papers,  essays) 

c)  media  influence 

d)  semantics,  loaic 


205.  The  phenomenon  of  juvenile 
de  1  i n  ouency  


4  5 


i 

t 


t 

f 

i 

i 

i 

I 


19 


20 


a)  contributing  factors 

b)  legislation 

c)  intervention  -  legal,  treatment 


' 


. 
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Not 

Effective 

Somewhat 

Effective 

Effective 

Very 

Effective 

Don't 

Know 

Computer 

Use 

Only 

Column 

206.  Counsel! inq  theory  1 

2 

3 

4 

5 

21 

a)  nature  and  goals  of  helDinq 

b)  role  of  the  helping  relationship 

c)  major  theories  of  counselling 
-psychodynamic 
-behavioral 

-humani Stic 

207.  Dynamics  of  inter-personal 

relations  and  communication  1 

2 

3 

4 

5 

22 

a)  sources  of  self-awareness 

b)  communication  skills 
-qivinq  and  receiving  feedback 
-achieving  a  shared  understandinq 

208.  Dynamics  of  people  in 

: 

small  groups _ 1 _ 2 _ 3 _ 4 _ 5  ;  23 


a)  leadership 

b)  decision  making,  problem  solving 

c)  group  goals,  cohesion,  norms 

d)  communication  within  aroups 

e)  controversy  and  conflict 


209.  Characteristics  and  role 
of  one-to-one  helping 

skills  1_ 2_ 3_ 4 


a)  listening  skills 

b)  leading  skills 

c)  reflecting  skills 

d)  summarizing  skills 

e)  comforting  skills 

f)  informing  skills 

q)  crisis  intervention  skills 

h)  "personal  survival"  skills 

i)  problem  solving  skills 


210.  Dynamics  of  counsellina 

_ in  a  group  context _ 1 _ 2 _ 3 

a)  hyoienic  structure  of  time  and 
space  in  the  environment 

b)  manaaement  of  conflict  in 
group  context 

c)  gana  formation,  contagion 
within  groups 


211.  Principles  of  treatment 
in  the  milieu  or 

_ 1  i  fe-space  _  1 _ 2 _ 3 _ 4 _ 5  26 

a)  concept  of  milieu  intervention 

b)  treatment  planning  usino 

i)  psycho dynamic 

ii)  behavioral  and 

iii)  humanistic  models 


24 


25 


. 


' 
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Not  Somewhat  Very  Don’t 

Effective  Effective  Effective  Effective  Know 
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212.  Family  dynamics  1  2  345 

-  - - - - - 1 

a)  family  as  a  special  group  with 
history  and  future 

b)  patterns  of  interaction  and 
communication  within  families 

-  I 


213.  Principles  of 

recreational  oroorammina  1  2  3  45; 

, 

a)  therapeutic  use  of  recreation  j 

b)  psychological,  social  and  | 

physiological  comoonents  of  ; 

recreational  activities  { 

c)  community  and  personal  • 

recreational  resources  ; 


27 


23 


214.  Principles  of  { 

health  maintenance  1  2  3  4  5  I  29 


a)  concept  of  wellness 

b)  nutrition 

c)  personal  hygiene 

d)  illness  and  accident 
prevention 

e)  first  aid 


SKILL  OBJECTIVES 

General  Objective:  A.  The  student  will  be  able  to  use  both  him/her  self  and 
the  environment  to  promote  among  youna  people  in  care,  feelings  of  being  safe, 
secure,  accepted,  and  cared  for. 

How  effective  was  the  program  in  enabling  you  to  perform  the  followino  related 


skills? 

Not 

Effective 

Somewhat 
Effecti ve 

Effective 

Very 

Effective 

i 

Don't  ] 
Know 

215.  Building  helping 
relationships 

1 

2 

3 

4 

S 

i 

5  i 
-  .. 

a)  building  trust 

b)  communicating  respect 

warmth 

genuiness 

c)  understanding  empathically 

216.  Providing  emotional 
support 

1 

2 

3 

4 

5 

a)  conforting,  reassuring, 
encouraging 

b)  contactino  (verbal,  physical) 

c)  building  self-esteem 

_ _ _  i 


. 


-  8  - 


Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


217.  structuring  tf  e 

environment  "hygienical ly" 

(ie.  in  a  manner  which 
promotes  physical 

_ and  emotional  health) _ 1 _ 2 _ 3 _ 4 _ 5  32 

a)  communicating  expectations  clearly 

b)  setting  limits 

c)  managing  daily  routines 

d)  arranging  physical  and  social  space 

e)  arranging  activities 

f)  structuring  time 


General  Objective:  8.  The  student  will  be  able  to  use  him/her  self  and  the 
environment  to  facilitate  personal  development  and  behavior  change,  by  using 
the  additional  skills. 

How  effective  was  the  program  in  enabling  you  to  perform  the  following  related 
skills:  ; 

Not  Somehwat  Very  Don't: 

Effective  Effective  Effective  Effective  Know 


218.  Planning  counselling 

_ interventions _ 1 _ 2 _ 3 _ 4 _ 5  33 


a)  observing  and  analyzing  the 
dynamics  of  individuals  and 
groups  operating  in  a  situation. 

b)  applying  treatment  principles  in 
generating  alternative  interventions. 

c)  evaluating  alternatives 

d)  priorizing  and  selecting  alternatives 

e)  evaluating  obtained  effect  of  intervention 
in  relation  to  desired  effect 

f)  communicating  treatment  plan  verbally 
and  in  writing 


219.  Assisting  in  problem 

resolution  _ 1 _ 2 _ 3 _ 4 _ 5  34 


a)  helping  young  person  to: 

-identify  problems 

-set  goals 
-analyze  problems 

-generate  and  evaluate  alternatives 

b)  providing  information 


220.  Teaching  everyday 

living  skills _ _ ] _ 2 _ 3 _ 4 _ 5  35 


Computer 

J:e 
Only 
Col umn 


221.  Using  recreational 

activities_ 1 

a)  mobilizing  community  and 
personal  resources 

b)  designing  therapeutic  programs 

c)  supervising  activities 


I 


■ 
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37 

a)  arranginq  and  applying  reinforcement 
to  desired  behaviour 

b)  modeling  desired  behaviour 

c)  removing  reinforcing  conditions 
to  undesired  behaviour 

d)  using  desired  responses 

e)  desensitizing  undersirable 
emotional  responses 


Not 

Effective 

9  - 

Somewhat 

Effective 

Effective 

Very 

Effective 

Don’t 

Knew 

222.  Applying  behaviour 

modification  principles 

1 

2 

3 

4 

5 

General  Objective:  C.  The  student  will  be  able  to  use  him/herself  and  the 
environment  to  manage  and  utilize  crises  (ie.  behaviour  harmful  to  the  young 
person  and/or  others). 


How  effective  was  the  proqram  in  enablino  you  to  perform  the  following  related 
skills:  ' 


Not 

Somewhat 

Very 

Don’t 

Effecti ve 

Effective 

Effective  Effective 

Know 

223.  Containing  and  de- 

1 

escalating  critical 
incidents 

1 

2 

3  4 

5 

a)  lowering  energy  level  of  self 
and  youth  involved 

b)  restraining  and  isolating 
behaviour  (physical  and  verbal) 

c)  facilitating  the  re-establ ishinq  of 
individual  self-control 

e)  re-establishing  interpersonal  contact 


224.  Integrating  crises  into 

ingoing  treatment_ 1_ 2_ 3_ 4_ 5 

a)  providing  emotional  support 

b)  facilitating  understanding  of  j 

events,  emotions  I 

c)  facilitating  problem  solving 


General  Objective:  D.  The  student  will  be  able  to  use  him/her  self  and  the 
environment  to  promote  physical  health. 

I 

How  effective  was  the  program  in  enabling  you  to  Derform  the  following  related 
skills: 

Not  Somehwat  Very  Don't; 

Effective  Effective  Effective  Effective  Know  I 


225.  Providing  emergency 

first  aid   1_ i_ 3_ 4_ 5 


226.  Planning  nutritionally 

balanced  meals  1 

2 

3 

4 

5 

227.  Providing  personal  hygiene 

instructions  1 

2 

3 

4 

5 

38 


39 


40 


41 


42 
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Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


228.  Control inq  the  physical 
environment  in  order  to 
prevent  accidents  or 

illness  1  2  3  4  5 


General  Objective:  E.  The  student  will  be  able  to  establish  and  maintain  a 
support  system  both  personally  and  within  a  work  setting. 

How  effective  was  the  program  in  enabling  you  to  perform  the  following  related 
skills: 

Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


229.  Balancing  personal  life 
(eg.  between  work  and 

play) 1_ 2_ 3  4_ 5 

a)  assessing  personal  and  professional 
strengths,  weaknesses,  needs 

b)  collecting  resources  to  meet  needs 


230.  Establishing  and  maintaining 
a  supportive  peer  group  within 

work  setting_ 1_ 2_ 3_ 4  5  5 

a)  facilitating  peer  feedback 

b)  self-disclosing  appropriately 

c)  co-operating  with  staff  members 

d)  accepting  personal  responsibility 
appropriately 


ATTITUDE  OBJECTIVES 

How  effective  was  the  program  in  enabling  you  to  develop  the  following  attitudes? 

Not  Somewhat  Very  Don't! 

Effective  Effective  Effective  Effective  Know 


1  2  3 


1  2  3 


233.  is  genuine  in  interactions 

with  others  1 


234.  is  curious  and  will inq  to 
learn  from  others  and 
his/her  experiences  1 


i 

I 

\ 


4  5 

4  5 

4  5 

4  5 


231.  Student:  respects  and 
cares  for  others 

232.  respects  and  cares  for 
him/her  self 


Computer 
Use 
Only 
Col umn 

43 


44 

45 


46 

47 

48 


49 


. 


. 


-  n 


359 

Computer 
Use- 
Only 
Col umn 


Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


235.  accepts  personal 

responsibility  for 
behaviour,  being  neither 
over-responsibile  or 
under-responsible. 


2  3  4  5 


50 


236.  accepts  or  tolerates 
differences  in  others' 
values,  beliefs,  life 
styles. 


2 


3 


4 


5 


51 


237.  seeks  to  be  aware  of  the 
impact  of  others  and  his/ 
her  personal  background 
including  childhood  and 
family  experiences,  on 
present  behaviour  and 
attitudes. 


2  3  4 


e 


52 


238.  seeks  to  be  aware  of  the 

impact  on  others  of  his/her 

behaviour  and  attitudes.  1  2  345 


239.  maintains  appropriate 
confidentiality. 


2 


3 


4 


5 


54 


240.  seeks  to  be  aware  of  own 

needs,  strenahts,  in  develop¬ 
ing  relationships.  1 


2 


3  '  4  5  55 

i 


241.  displays  a  non -bl ami  no 

perspective  with  egard  to 
personal,,  group  or  family 

problems.  1  2  3  45 


242.  is  aware  of  his/her  personal 
motivation  to  help. 


I 


2  3 


4 


57 


i 


i 


t 


i 


V 
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PART  III  -  A  INTRODUCTION  AND  INSTRUCTIONS 


In  the  following  section  you  are  asked  to  evaluate  each  course  which 
was  required  in  your  program. 

Please  use  the  response  key  at  the  top  right  of  each  page  to  tell  us 
how  much  improvement  you  think  is  required  tn  various  aspects  of  course 
structure,  resources  and  teaching  methods. 

The  key  goes  from  1 :-No  improvement  needed  to  6:-Not  applicable. 
Please  place  the  NUMBER  which  best  represents  your  opinion  in  the  box 
after  each  Item. 

If  the  course  was  added  after  you  graduated,  please  mark  6  or  NA. 


-  u  - 


COURSE:  EN  100.3  COMMUNICATIONS 


DESCRIPTION:  This  course  is  aimed  primarily 
at  helping  students  r-trengthen  basic  writing 
skills.  In  addition,  it  will  involve  them 
in  studying  the  influence  of  the  various 
media  and  the  way  verbal  and  non-verbal 
language  affect  everyday  life. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  •  Some  improvemei.t  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  In  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 

5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
rolf.-play,  simulations,  guests). 

6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 

t 

7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 


(indicate  number  of 


□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 


Was  this  class  size  -  a)  too  large  b)  too  small  _  c)  about  right  - 

2  3 


5. 

Very  Poor 
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58,  59 


14.  Overall,  the  quality  of  this  course  was? 

1.  2. h - — 


Excel  lent 


Columns 

60 

•  •  61 

62 

63 

64 

65 

66 
67 

63 

69 

70 

71 

72 

73 

74 

75 

76,  77 

78 

79 


- 
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COURSE: 


PY  101.3  INTRODUCTORY  PSYCHOLOGY 


l  j  - 


i - - - 

RESPONSE  KEY 


DESCRIPTION:  An  Introduction  to  the  study 
of  human  behavior.  Among  the  topics  explored 
will  be  development,  learninq,  motivation, 
social  interaction,  personality,  abnormal 
behavior  and  methods  of  studying  behavior. 


1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 


5.  Don't  know 


Computer 

Use 

Only 


80 

Card  2 
1 


6.  Not  applicable 


Columns 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


2 

3 


#  • 

3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided* 
at  the  beginning  of  the  course. 


4 


4,  Material  presented  in  class  was  in  an  understandable  form. 


5 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  quests). 


6 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledqe 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  In  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 


□ 

□ 

□ 

□ 

□ 

□ 


9.  The  workload  In  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


8 

9 

10 

11 

12 

13 

14 

15 

16 

17 


13.  The  size  of  the  classwas  approximately  _  (indicate  number  of 

students) . 

Was  this  class  size  -  a)  too  larae  _ b)  too  small  _ c)  about  right  _ 

2  3 


14.  Overall,  the  quality  of  this  course  was? 

1.  _ L _ -1: - 

Excellent 


4. 


5. 

Very  Poor 


18,  19 
20 


21 


■ 


' 


.r  14 
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COURSE:  SO  101.3  INTRODUCTORY  SOCIOLOGY 


DESCRIPTION:  An  analysis  of  the  nature  of 

society,  the  intrarelationships  of  its  com¬ 
ponent-  groups ,  and  the  process  of  persistence 
and  change.  The  emphasis  is  on  man  as  a 
social  being  and  the  social  forces  and  in¬ 
stitutions  which  shape  him  such  as  sociali¬ 
zation,  conformist  and  non-conformist 
behavior,  family,  social  class  and  ethnic 
aroup  relations. 


J 

RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses.  •  ■ 


,  * 

3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided* 
at  the  beginning  of  the  course. 

4.  Material  presented  in  class  was  in  an  understandable  form. 

5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations;  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 

% 

7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  v/as  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


□  - 

□ 

□ 

□ 

P 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□  ' 

□ 


13.  The  size  of  the  class  was  approximately  _  (indicate  number  of 

students). 

Was  this  class  size  -  a)  too  larae  b)  too  small  c)  about  right 

14.  Overall,  the  quality  of  this  course  was? 


1. _ 

Excel  lent 


4^ _ 5. 

Very  Poor 


Computer 

Use 

Only 

22,  23 

Columns 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40,  41 
42 


2. 


3. 


•43 
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COURSE:  YM  101.3  ISSUES  IN  YOUTH 


DESCRIPTION:  An  examination  of  the  develop- 
menta1  tasks  facing  the  adolescent  including 
a  consideration  of  the  varioas  physical, 
emotional  and  intellectual  changes  occurring 
during  this  period. 


i 

RESPONSE  KEY 

1.  Ho  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course.  - 


2.  Material  presented  in  the  course  was  Integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you.  were  to  be  evaluated  was  provided- 
at  the  beginning  of  the  course. 

4.  Material  presented  in  class  was  in  an  understandable  form. 


□ 

□ 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  cuests).- 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 

i  • 

7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 


□ 

□ 

□ 


8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 

□ 

□ 

□ 

□ 

□ 


12.  The  Instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately  _ (indicate  number  of 

students). 

Was  this  class  size  -  a)  too  large  _  b)  too  small  _ c)  about  right 

1  2  3 


14.  Overall,  the  quality  of  this  course  was? 


V. _ 

Excel  lent 


4. 


5. 

Very  Poor 


Computer 

Use 

Only 

44,  45 

Columns 

46 

-  47 

48 

49 

50 

51 

‘  52 

53 

54 

55 

56 

57 

58 

59 

60 

6J 

62  r  63 
64 


2. 


3. 


65 


. 


COURSE:  PL  202.3  FUNDAMENTALS  OF  HUMAN 

 RELATIONS 


DESCRIPTION:  A  course  in  human  comnuni cat¬ 

ions  training  with  focus  on  improving  the 
individual's  ability  to  relate  to  others  by 
increasing  self-understandinq  and  creating 
an  awareness  of  the  skills  required  for 
effective  communications. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  in  the  course  was  Integrated  with  that 
present  in  other  courses. 


□ 

□ 


3.  A  clear  statement  of  how  you  v/ere  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives.. 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 


b)  develop  the  appropriate  skills 


8.  Opportunities  v/ere  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 

□ 

□ 

□ 

□ 

□ 


12.  The  instructor  v/as  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 

Was  this  class  size  -  a)  too  large  ^  _ 

14.  Overall,  the  quality  of  this  course  was 

V. _ 2. _ h - 

Excel  lent 


_  (indicate  number  of 

b)  too  small  _ c)  about  right 


4. _ 5. 

Very  Poor 


Computer 

Use 

Only 

66,  67 

Columns 

68  . 

69 

70 
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72 

73 

74 

75 

76 
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COURSE:  YW  202.3  JUVENILE  DELINQUENCY 


DESCRIPTION:  This  course  examines  the 

extent  and  nature  of  juvenile  delinouency 
within  its  sociocultural  context.  Also  in¬ 
cluded  will  be  consideration  of  the  role  of 
individual  and  family  factors  in  causation 
and  a  survey  of  treatment  methods  and 
legislation  currently  in  effect. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


Computer 

Use 

Only 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 

3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided’’ 
at  the  beginning  of  the  course. 

4.  Material  presented  in  class  was  in  an  understandable  form. 

5.  A  variety  of  Instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  guests). 

6.  The  Instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 

i 

7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) 


(indicate  number  of 


Was  this  class  size  -  a)  too  larce  _  b)  too  small  _ c)  about  right 

1  2  3 


14.  Overall,  the  quality  of  this  course  was? 

1.  2- ii - ^ 


• 

u ^ 

Columns 

□ 

10 

□ 

11 

□ 

12 

□ 

13 

□ 

14 

□ 

15 

□ 

16 

□ 

17 

□ 

18 

□ 

19 

□ 

20 

□ 

21 

□ 

22 

□ 

23 

□ 

24 

□ 

25 

26,  27 

28 

Excel  lent 


5. 

Very  Poor 


29 
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COURSE:  YW  203.3  THEORIES  OF  COUNSELLING 


DESCRIPTION:  In  this  course  the  concept  of 
helDin}  is  examined.  Students  are  encouraged 
to  explore  their  personal  motivations  toward 
helping  and  are  exposed  to  the  basic  princi¬ 
ples  of  several  major  theories  of  counselling. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


;  • 

3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided  - 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-olay,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  Thg  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 


□ 

□ 

□ 

□ 

□ 

□ 

□ 


12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 

Was  this  class  size  -  a)  too  large  b)  too  small 

14.  Overall,  the  quality  of  this  course  was? 

1. 


□ 


(indicate  number  of 

c)  about  right 


~T 


5. 


Excellent 


Very  Poor 


Computer- 

Use 

Only 

30,  31 

Columns 

32 

33 

34 

35 

36 

.37 

38 
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40 

41 

42 

43 

44 

45 

46 

47 
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50 


L 


2. 


3. 


4 


51 


! 
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COURSE:  YW  204.3  GROUP  PROCESS 


DESCRIPTION:  An  introduction  to  theories 
and  research- in  group  dynamics  with  an  ex¬ 
periential  emphasis  that  is  both  cognitive 
and  affective.  Participants  will  be  ex¬ 
pected  to  examine  their  own  styles  of 
relating  within  a  group. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


368 

Computer 

Use 

Only 


52,  53 


Columns 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


54 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided  - 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


57 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  guests). 


58 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


59 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledqe 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 


60 

61 

62 

63 

64 

65 

66 

67 

68 


12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 


(indicate  number  of 


□ 


Was  this  class  size  -  a)  too  large  b)  too  small  c)  about  right  _ 

2  3 


14.  Overall,  the  quality  of  this  course  was? 


1. 


4. 


Excellent^ 


5, 

Very  Poor 


69 

70,  71 
72 


2. 


3. 


73 
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COURSE:  YW  303.3  YOUTH  COUNSELLING  I 


DESCRIPTION:  Th. 

This  course  is  concerned  with 

the  acquisition  of  skills  necessary  to  counsel 
youth  on  a  one-to-one  basis.  Extensive  ex¬ 
ploration  of  the  students’  attitudes  toward 
the  helping  relationship  is  included. 


RESPONSE  KEY  . 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided  ■ — . 

at  the  beginning  of  the  course.  I _ | 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 


10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 


(indicate  number  of 


□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 


Was 


this  class  size  -  a)  too  large  b)  too  small  c)  about  right 


~T 


14.  Overall,  the  quality  of  this  course  was? 
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Computer 
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Only 
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3. 


Excellent 


5, 
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COURSE:  W  304.3  RECREATION  AND  YOUTH 


DESCRIPTION:  A  course  in  recreational 
leadership  and  recreation  skills  in  physical, 
social  and  cultural  activities.  The 
therapeutic  use  of  such  activities  and 
planninq  for  children  and  youth,  will  be 
emphasized. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  very  little  imp**ovement  needei 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don’t  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided’- 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledae 

b) -  develop  the  appropriate  skills 


□ 

□ 


8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 

□ 

□ 

□ 

□ 

□ 


12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  aporoximately 
students) . 


(indicate  number  of 


□ 


Was  this  class  size  -  a)  too  larae  _  b)  too  small  c)  about  right 


“T 


14.  Overall,  the  quality  of  this  course  was? 


1. 


2. 


4. 


Excellent 


Satisfactory 


5. 

Verv  Poor 
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COURSE:  YM  305.3  TREATMENT  METHODS 


DESCR/PTION:  This  course  concerns  itself 
with  the  operationalization  of  theories  of 
counselling  in  treatment  methods  and. systems. 
An  examination  of  the  dynamics  of  behaviour 
change  according  to  major  treatment  models 
provides  bases  for  treatment  intervention. 


I 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvemert  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-pl.ay,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  v/as  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledge 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  v/as  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 


(indicate  number  of 


Mas  this  class  size  -  a)  too  large  b)  too  small  c)  about  right 


~T~ 


14.  Overall,  the  quality  of  this  course  was? 


1. 


3. 


4. 


Excellent 


5. 

Very  Poor 
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COURSE: 


SS  202.3  FAMILY  DYNAMICS 


DESCRIPTION:  A  study  of  interactions  which 
may  occur  among  people  living  in  the  close, 
ongoing  group  -  the  family.  This  will  in¬ 
clude  an  examination  of  communication,  rales 
and  systems  as  they  evolve  during  the  family's 
life  cycle.  Implications  for  helping  inter¬ 
vention  will  be  discussed. 


RESPONSE  KEY 

1.  No  Improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 


6.  Not  applicable 


1,  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 

2.  Material  presented  in  the  course  was  integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-pl.ay,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledqe 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 


10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  Instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately 
students) . 


(indicate  number  of 


□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

P 

□ 

□ 

□ 

□ 


Was  this  class  size  -  a)  too  larqe  _  b)  too  small  _ c)  about  right 

1  2  3 


14.  Overall,  the  quality  of  this  course  was? 
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Computer 

Use 

Only 


60,  61 


1. 


3. 


4. 


Excellent 


5. 

Very  Poor 


Columns 

62 

63 

64 

•65 

66 

67 

63 

69 

70 

71 

72 

73 

74 

75 

76 

77 

73,  7S 
80 

Card  • 
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COURSE:  CO  211.3  HEALTH  ISSUES 


373 


DESCRIPTION:  This  course  is  desiqned  to 
provide  basic  knowledqe  and  skills  in  the 
health  maintenance  o*  clients  in  a  variety 
of  human  service  settinqs.  The  course 
focus  is  on  the  concept  of  wellness.  First 
aid  training  is  included. 


RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


Computer 

Use 

Only 


2,  3 


Columns 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


4 


2.  Material  presented  in  the  course  was  Integrated  with  that 
present  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided - 
at  the  beginning  of  the  course. 

4.  Material  presented  in  class  was  in  an  understandable  form. 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-plav,  simulations,  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 

7.  There  was  sufficient  time  in  the  course  to: 

a)  acquire  the  appropriate  knowledqe 

b)  develop  the  appropriate  skills 

8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 


10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 

12.  The  instructor  v/as  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  v/as  approximately  _ (indicate  number  of 

students) . 

Was  this  class  size  -  a)  too  large  _  b)  too  small  _ c)  about  right  _ 

1  2  3 


14.  Overall,  the  quality  of  this  course  was? 


V. _ 

Excellent 


4. 


5. 

Very  Poor 


20,  21 
22 


23 


2. 


3. 


fs 


■ 
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COURSE:  YW  403.3  YOUTH  COUNSELLING  II 


DESCRIPTION:  examination  of  various 

approaches  to  the  management  of  children's 
and  younq  persons'  behavior  individually  and 
within  groups.  Practice  in  problem-solving 
will  utilize  field  placement  experiences  as 
focuses. 


r - 

RESPONSE  KEY 

1.  No  improvement  needed 

2.  Very  little  improvement  need°d 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


1.  A  clear  statement  of  course  content  and  objectives  was  provided 
at  the  beginning  of  the  course. 


2.  Material  presented  in  the  course  was  integrated  with  that 
present  in.  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  Material  presented  in  class  was  in  an  understandable  form. 


□ 

□ 


5.  A  variety  of  instructional  methods  were  used  (eg.  lectures,  films, 
role-play,  iimulatioos.  guests). 


6.  The  instructional  methods  used  were  effective  in  helping  you  meet 
course  objectives. 


7.  There  was  sufficient  time  in  the  course  to: 
a)  acquire  the  appropriate  knowledge 


b)  develop  the  appropriate  skills 


8.  Opportunities  were  provided  in  the  course  for  students  to: 

a)  learn  at  their  own  speed 

b)  work  in  small  groups 

> 

c)  learn  to  apply  theory  to  practice 

d)  develop  self-awareness  and  foster  personal  growth 

9.  The  workload  in  the  course  was  reasonable. 

10.  The  grading  system  used  was  fair. 

11.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


□ 

□ 

□ 

□ 

□ 

□ 

□ 


12.  The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


13.  The  size  of  the  class  was  approximately _ (indicate  number  of 

students) . 

Was  this  class  size  -  a)  too  large  _  b)  too  small  _ c)  about  right 

1  2 

i 

14.  Overall,  the  quality  of  this  course  was? 


K _ 

Excel  lent 


4, _  5. 

Very  Poor 
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24,  25 

Columns 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

41 

42,  43 
44 


2. 


3. 


45 


' 


’ 
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PART  III  -  B  FIELD  PLACEMENT 


Using  the  response  key  below,  rate  various  aspects  of  your  field  placement  for 
EACH  of  FIRST  aBd  SECOND  YEARS. 


RESPONSE  KEY 


1.  No  improvement  needed 


EXAMPLE:  If  you  think  the  quality  of  super¬ 
vision  given  by  the  aqency  in  your  first 
year  was  excellent  and  needs  no  improve- 


2.  Very  little  improvement  needed  ment,  you  would  mark  1  in  the  box  labelled 


3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don’t  know 

6.  Not  applicable 


FIRST  YEAR.  If  the  quality  of  supervision 
by  the  agency  in  your  second  year  was 
adequate  but  could  use  some  improvement, 
you  would  mark  3  in  the  box  labelled  SECOND 
YEAR. 


8.  The  quality  of  supervision 
given  by  the  agency  was 
adequate. 


Additional  comments  may  be  written  beneath  each  question  or  at  the  end. 

Your  field  placement  gave  you  the  opportunity  to: 

1.  Intearate  information  and  skills  in  response  to  the  demand 
of  the  setting. 


2,  Practice  such  skills  as  are  requisite  to  effective 
interaction  with  clients. 


3.  Discern  personal  and  professional  strengths,  weaknesses 
and  learning  needs. 


4.  Be  exposed  to  a  variety  of  existing  services  thereby  becoming 
oriented  to  the  field  of  child  care  and  youth  work. 


5.  Understand  the  demands,  personal  and  professional,  placed 
upon  the  child  care  and  youth  worker. 


6.  The  aeneral  expectations  for  field  placement  were  outlined  by  j — »  j — >  j 

college  staff  prior  to  beginning  field  placement.  | |  | _ |  i 


7.  Field  placement(s)  offered  a  valuable  and  constructive 
learning  experience. 


8.  The  quality  of  supervision  given  by  the  agency  v/as  adequate. 


9.  Supervisors  at  field  placement  aqencies  dealt  adequately  with 
your  problems  as  they  arose. 


10.  The  field  placement  supervisor  from  the  College  was  available  to 
discuss  problems  concerning  field  placement. 


11.  The  field  placement  agency  made  their  expectations  known  at 
the  beginning. 


FIRST 

YEAR 

SECOND 

YEAR 

m 

. 

m 

FIRST 

YEAR 

SECOND 

YEAR 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

n 

□ 

□ 

□ 

□ 

i 

■ 

□ 

□ 

i 

□ 

□ 

□ 

□ 
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Computer 
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Only 

46,  47 


Col  umn 

48,  49 

50,  51 

52,  .53 

54,  55 

56,  57 

58,  59 

60,  61 

62,  63 

64,  65 

66,  67 

68,  69 


■ 


PART  III  -  B  FIELO  PLACEMENT  con'd 


FIRST 

YEAR 

SECOND 

YEAR 

Computer 

Use 

Only 

*  , 

Col  umn 

12. 

Evaluation  of  your  performance  was  accurate. 

□ 

□ 

70,  71 

13. 

Evaluation  of  your  performance  was  useful  in  helping  you  learn. 

□ 

□ 

72,  73 

14. 

Weekly  logs  to  your  College  supervisor  provided  useful 
feedback. 

□ 

P 

74,  75 

15. 

Scheduling  to  allow  field  placement  on  Tuesday  and/or  Thursday 
was  suitable. 

□ 

□ 

76,  77 

16. 

The  block  placement  at  the  beginning  of  trimester  3  (second 
year)  was  useful  in  orienting  you  to  the  agency. 

□ 

□ 

78,  79 

17. 

The  amount  of  time  you  were  required  to  spend  in  placement 
was  (check  one) 

(a)  too  little 

□ 

□  ! 

Card  5 
80,  /  1 

(b)  too  much 

□ 

□  i 

'2,  3 

(c)  about  right 

□ 

□ 

4,'  5 

13.  Do  you  have  any  suggestions  as  to  how  we  might  schedule  field  placement 
differently  in  order  to  provide  the  best  learning  opportunity? 


i 

i 


19.  Additional  comments  regarding  Field  Placement? 


-  CO 


PART  III  -  C.  INTEGRATION  SEMINAR 

.  .  Please  provide  your  opinions  on  the  statements  below  concerning 
integration  seminars.  Use  the  following  response  key:- 


Computsr 

Use 

Only 


RESPONSE  KEY 

1 .  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


EXAMPLE:  If  these  was  sufficient  seminar 

time  in  FIRST  YEAR  to  meet  objectives  and 

no  improvement  is  needed,  you  would  mark 

1  in  the  box  labelled  FIRST  YEAR  after 

that  item.  If  the  same  was  true  in  the  7 

SECOND  YEAR,  you  would  mark  1  in  the  box  ! 

labelled  SECOND  YEAR,  after  that  item. 


6.  There  was  sufficient 

time  to 

meet  objectives. 

FIRST 

SECOND 

YEAR 

YEAR 

m 

m 

Column 

SEMINARS 

PROVIDED  THE  OPPORTUNITY  TO:- 

1. 

Review  matters  of  personal  concern. 

□ 

□ 

8,  9 

2. 

Integrate  learning  experiences. 

□ 

□ 

10,  11 

3. 

Discuss  field  placement  experiences. 

□ 

□ 

12,  13 

4. 

A  clear  statement  of  the  seminar's  puroose  was  provided. 

□ 

□ 

14;  15 

5. 

A  clear  statement  of  evaluation  procedures  was  provided. 

□ 

□  ■ 

16,  17 

6. 

There  was  sufficient  time  to  meet  objectives 

□ 

□ 

(listed  above  as  1,  2,  3). 

18,  19 

7. 

The  size  of  the  seminar  groups  was:-  (check  one) 

a)  too  small 

□ 

□ 

20,  21 

b)  too  large 

□ 

□ 

22,  23 

.  c)  about  right 

□ 

□ 

24,  25 

8.  Additional  comments: 


I 


i 


/ 
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PART  IV  -  A 


INTRODUCTION: 


This  section  of  the  questionnaire  asks  about  the  relevance  of  the 

program's  objectives  to  the  work  you're  doing,  and  the  number  of  times  you  use 

the  information,  skill  or  attitude,  on  the  average. 

1.  When  answering  the  questionnaire,  focus  on  the  child/care  youth  counselling 
with  which  you  are  most  familiar  --  whether  it  be  your  own  or,  if  you're  a 
supervisor,  those  whom  you  directly  supervise. 

2.  We  are  interested  in  knowing  what  you  need  now;  therefore,  when  responding  to 
the  items,  rate  as  things  are ,  not  as  you  think  they  shoul d  be. 

3.  Read  each  item  carefully.  Rate  the  importance  of  that  objective  to  effective 
job  performance  on  the  left  hand  scale.  Depending  on  the  importance,  check 
"I"  for  "necessary-can' t  do  without"  to  4  for  "not  necessary".  .  (Full 
description  of  scale  provided  below). 

4.  Rate  how  often  you  use  that  objective  on  the  right  hand  scale.  Depending 
on  the  frequency,  check  "1"  for  "very  often-daily"  to  "5"  for  "never". 

(Full  description  of  scale  provided  below). 

5.  If  you  wish  to  elaborate  on  your  answers,  write  your  comments  on  the 
reverse  of  the  paae. 

6.  Major  topics  are  listed  alphabetically  under  many  objectives.  This  is 
to  explain  the  objectives  more  clearly.  Please  rate  ONLY  the  numbered 
objectives  themselves. 


DEFINITIONS  OF  RATING  SCALE: 

A)  IMPORTANCE  TO  EFFECTIVE  JOB  PERFORMANCE 

This  scale  is  designed  to  determine  how  important  a  particular  objective  is 
to  being  an  effective  child  care/youth  counsellor. 

The  scale  ranges  from  "1"  to  "4",  with  respective  numbers  indicating: 

1.  NECESSARY  -  CAN'T  DO  WITHOUT  —  The  job  can't  be  done  without  this  skill, 
information  or  attitude,  eg:  counsel  people  without  having  adequate 
communication  skills. 

2.  IMPORTANT  -  SHOULD  HAVE  —  The  person  should  have  this  information,  skill, 

or  attitude:  it  would  be  difficult  to  do  the  job  without  it.  eg:  Represent 
a  child's  interests  in  court  without  knowing  policies  and  procedures  of 
Juvenile  Court. 


3  USEFUL  -  NICE  TO  HAVE  —  It  would  be  nice  to  have  this  information,  skill,  or 
attitude  but  you  could  get  by  without  it.  eg:  Driving  skills  which  allow  you 
to  use  an  agency  vehicle  althouah  there  are  others  who  are  usually  available 

to  drive. 


4.  NOT  NECESSARY  —  This  information,  skill,  or  attitude  is  not^called  for  at  all 
in  performinq  the  job,  eg:  employee  selection  interview  skill  if  a  person  is 
never  involved  in  hiring  staff. 


B)  FREQUENCY  OF  USE 

This  scale  is  designed  to  indicate  how  often  the  information,  skill,  or 
attitude  is  used  by  a  person  in  childcare/youth  counselling. 

1.  VERY  OFTEN  -  DAILY  —  at  least  once  a  day. 

2.  OFTEN  -  WEEKLY  —  at  least  once  a  week. 

3<  OCCASIONALLY  -  MONTHLY  —  once,  twice  or  three  times  each  month. 

4>  SELDOM  -  LESS  OFTEN  THAN  MONTHLY  —  less  often  than  once  a  month. 

5. 


NEVER 


. 
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Only 


EXAMPLE: 


40X  An  understanding  of  basic  principles  j 
in  physics  5 


IX 


i) 


a)  laws  of  mechanics 

b)  laws  of  optics 


If  you  think  the  above  information  is 
important  (i.e.  you  should  have  it  -  it 
would  be  difficult  to  do  the  job  without 
it),  yoa  would  circle  2  on  the  LEFT  scale) 


If  you  think  you  use  this  information  very 
often  (i.e.  at  least  once  a  day)  you  would 
circle  1  on  the  RIGHT  scale. 


Each  objective  will  be  rated  for 
IMPORTANCE  AND  FREOUENCY  OF  USE. 
our  example,  we  would  see: 


40X  An  understanding  of  basic  principles 
in  physics 


IX 


a)  laws  of  mechanics 

b)  laws  of  optics 


-  31 
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IMPORTANCE 
(Circle  one) 
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Computer 
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Columns 

22,  23 

24,  25 

1 

26,  27 

28,  29 

30,  3 

1 

2 

3 

4 

1 

2 

3 

4 

5 

INFORMATION  OBJECTIVES 

1 

2 

3 

4 

401.  Child  and  youth  development 

1 

2 

3 

4 

5 

l 

a)  major  developmental  issues  of 
pre-adolescence  and  adolescence 

b)  socio-cultural  influences  on  youth 

1 

2 

1 

1 

3  i 

4 

402.  Principles  of  human  behavior 

1 

2 

3 

4 

5 

1 

i 

! 

i 

a)  development 

b)  learninq 

c)  motivation 

d)  personality 

e)  abnormal  behavior 

i 

1 

p 

2 

3 

4 

403.  Development  and  nature  of  human 
society 

1 

2 

3 

4 

5 

a)  socialization 

b)  concept  of  culture 

c)  social  organization  and  stratification 

d)  primary  groups 

e)  associations 

f)  collective  behavior 

q)  poDulation  and  ecology 

h)  ethnic  and  minority  groups  relations 

i)  major  social  institutions  in  Canada 

1 

2 

3 

4 

404.  Hritten,  verbal  and  non-verbal 
comnuni cation 

1 

2 

3 

4 

5 

a)  types  of  writing  (eg.  descriptive, 
narrative) 

b)  elements  and  tvnes  of  written  assignments 
(eg.  letters,  reference  paper,  essays) 

c)  media  influence 

d)  semantics,  Ionic 

< 

i 

i 

t 

1 

1  1 

2 

3 

4 

405.  The  phenomenon  of  juvenile  delinquency 

j-  k- 

3 

I4 

5 

) 

1 

; 

a)  contributing  factors 

b)  legislation 

c)  intervention  -  legal ,  treatment 

■ 


I 


“  >JC- 
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IMPORTANCE 
(Circle  one) 


l 


FREQUENCY  OF  USE 
(Circle  one) 
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406.  Counselling  theory 


Comput. 

Use 

Only 


Col  um. 
32,  3: 


a)  nature  and  ooals  of  helping 

b)  role  of  the  helpinq  relationship 

c)  major  theories  of  counsellina 
-psychodynamic 
-behavioral 

-humanistic 


3  I  4 


407.  Dynamics  of  interpersonal  relations 
and  communication 


34,  3 


Si 

c) 


sources  of  self-awareness 
styles  of  communication 
communication  skills 
-qiving  and  receiving  feedback 
-achieving  a  shared  understanding 


408.  Dynamics  of  people  in  small  groups 


36,  3 


a)  leadership 

b)  decision  making,  problem  solving 

c)  qroup  goals,  cohesion,  norms 

d)  communication  within  qroups 

e)  controversy  and  conflict 


409.  Characteristics 
helping  skills 


and  role  of  one-to-one 


38, 


a) 

b) 

c) 

d) 

e) 

f) 

o) 

h) 

i) 


listening  skills 
leading  skills 
reflecting  skills 
summarizing  skills 
confronting  skills 
informing  skills 
crisis  intervention 
‘"personal  survival" 


skills 

skills 


problem  solving  skills 


410.  Dynamics  of  counsel  lino  in  a  group 
context  


1  I 


40, 


a)  hygienic  structure  of  time  and  space 
in  the  environment 

b)  manaoement  of  conflict  in  group  context 

c)  gang  formation,  contaaion  within  groups 


I  i 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 
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SKILL  OBJECTIVES 

Usinq  self  and  the  environment  to 
promote,  among  young  people  in  care, 
feelings  of  being  safe,  secure, 
accepted,  and  cared  for,  by: 


Comput 
Use 
Only 


Col  um 


415.  Buildinn  helDino  relationships 


50,  5 


a)  building  trust 

b)  communicating  respect,  warmth, 
genuineness 

c)  understandinq  empathically 


416.  Providing  emotional  support 


52,  5 


a)  comforting,  reassuring,  encouraging 

b)  contacting  (verbal,  physical) 

c)  building  self-esteem 


417.  Structuring  the  environment 

"hygienically"  (ie.  in  a  manner  which 
promotes  physical  and  emotional  health 


a) 

b) 

c) 

d) 
a) 
f) 


B. 


communicating  expectations  clearly 
setting  limits 
managing  daily  routines 
arranging  physical  and  social  space 
organizing  activities 
structuring  time 


Usino  self  and  the  environment  to 
facilitate  personal  development  and 
behavior  change  of  young  people,  by: 


418.  Planning  counselling  interventions 


54,  5 


56,  £ 


a)  observinq  and  analysing  the  dynamics  of 
individuals  and  qroups  operating  in  a 
situation 

b)  applying  treatment  principles  in 
generating  alternative  interventions 

c)  evaluating  alternatives 

d)  settina  priorities  and  selecting 
alternatives 

e)  evaluating  obtained  effect  of  inter¬ 
vention  in  relation  to  desired  effect 

f)  communicating  treatment  plan  verbally 
and  in  writing 


3i"  - 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 
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419.  Assisting  in  problem  resolution 


5 


a)  helping  young  person  to:  identify  and 
analyse  problems,  identify  and  evaluate 
alternatives,  set  ooals. 

b)  providing  information 


420.  Teaching  everyday  living  skills 


60,  6 


62,  6 


421.  Using  recreational  activities 


a)  mobilizing  community  and  personal 
resources 

b)  designing  theraoeutic  programs 

c)  supervising  activities 


422.  Applying  behavior  modification 
principles 


1  2 


64,  6 


a)  arranging  and  applying  reinforcement 
to  desired  behavior 

b)  modeling  desired  behavior 

c)  removing  reinforcing  conditions  to 
undesired  behavior 

d)  using  desired  responses 

e)  desensitizing  undesirable  emotional 
responses 


C.  Using  self  and  the  environment  to 

manage  and  utilize  crises,  (ie.  behavior 
.  harmful  to  the  young  Derson  and/or 
others,  by:- 


4  ( 


423.  Containing  and  de-escalating  critical 
incidents  


3  i 


66,  f 


a)  lowering  energy  level  of  self  and  youth 
involved 

b)  restraining  and  isolating  behavior 
(physical  and  verbal) 

c)  facilitating  the  re-establishing  of 
individual  self-control 

d)  re-establishing  interpersonal  contact 


■ 


■ 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 
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68,  69 


70,  71 
72,  72 
74,  75 

76,  T, 


78,  7! 
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IMPORTANCE 
(Circle  one) 

7 


FREQUENCY  OF  USE 
(Circle  one) 
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ATTITUDE  OBJECTIVES 
The  student: 

431 .  Respects  and  cares  for  others 

432.  Respects  and  cares  for  him/her  self 

433.  Is  genuine  in  interactions  with  others 


434.  Is  curious  and  willing  to  learn  from 
others  and  his/her  experiences. 


435.  Accepts  personal  responsibility  for 
his/her  behaviour,  being  neither 
over-responsible  or  under- 
responsible 


436.  Accepts  or  tolerates  differences 
in  others'  values,  beliefs,  life 
styles. 


437.  Seeks  to  be  aware  of  the  impact  of 
others  and  his/her  personal  backgrc 
including  childhood  and  family 
experiences,  on  present  behavior 
and  attitudes. 


438.  Seeks  to  be  aware  of  the  impact  on 
others  of  his/her  behavior  and 
attitudes.  ' 


439.  Maintains  appropriate  confidentiality. 

440.  Seeks  to  be  aware  of  own  needs, 
strengths,  in  developing  relation¬ 
ships. 


441  Displays  a  non-blaming  perspective 
with  regard  to  personal,  group  or 
family  problems. 


442.  Is  aware  of  his/her  personal  moti¬ 
vation  to  help. 
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4 
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Col  um 


2,-  : 
4.  '! 
6,  : 

8,  ! 


10,  1 

12,  1 
14,  1 


16,  1 

18,  1 
20,  2 

22,  2 

24,  2 
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PART  IV  -  B  (1) 

there  any  objectives  in  information,  skill,  or  attitude  areas  which 
should  be  included  in  our  pronram  objectives  in  order  to  better  prepare 
workers  for  this  field?  Please  list  and  indicate  if  possible  how  important 
and  how  freouentl /  used  the  objectives  would  be.  This  and  the  following 
page  are  provided  *cr  this  purpose. 


IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 
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Only 


Col umr 
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PART  IV  -  B  (2) 
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PART  V 


The  Youth  Development  program  was  designed  with  three  major 
goals  in  mind,  which  are  listed  as  A,  B  and  C  below.  Below  are  some 
specific  questions  related  to  these  goals.  Please  circle  the  number 
which  best  represents  your  opinion  on  each  item. 


Computer 

Use 

Only 


A.  The  program  prepares  people  as  specialists  in  understanding  and  working 
with  young  people. 


1  _ 2 _ 3  _ 4 _ 5 

Strongly  Agree  Don*  t  Disagree  Strongly 

Agree  Know  Disagree 


26 


Comments : 


B.  The  program  provides  realistic  practical  training  for  people  working 

with  youth. 


1  _ 2 _ 3  _ 4 _ 5 

Strongly  Agree  Don' t  Disagree  Stronqly 

Agree  Know  Disagree 


27 


Comments : 


The  field  nlacement  component  contributes  significantly  to  achieving 
these  goals. 


1 

2 

3 

4 

5 

Strongly 

Agree 

Don' t 

Disagree 

Strongly 

Agree 

Know 

Disagree 

Comments : 


The  program  information  coursework  contributes  significantly  to 
achievina  these  goals,  (eg.  Issues  in  Youth,  Treatment  Methods, 
Theories  of  Counselling,  Family  Dynamics). 


1 _ 2 

Strongly  Agree 

Agree 

Comments:  _ _ 


3 _ 

Don 1 1 

Know 


4 _ 

Disagree 


5 _ 

Strongly 

Disagree 


29 

l 

1 

1 

{ 

i 

\  • 

i 

! 

i 

I 
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—  The  academic  service  courses  contribute  significantly  to  achieving  these 
goals,  (eg.  Introductory  Psychology,  Introductory  Sociology, 

Academic  Electives). 
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1  _ 2 _ 3 _ 4 _ 5 

Strongly  Agree  Don' t  Disagree  Strongly 

Agree  Know  Disagree 

Comments: 


30 


The  skill  development  part  of  the  program  contributes  significantly  to *  1 
achieving  these  goals,  (eg.  In  Youth  Counselling  1,  11,  Human  Relations).’ 


1 

2 

3 

4 

5 

Strongly 

Agree 

Agree 

Don't 

Know 

Disagree 

Strongly 

Disagree 

Comments : 

1 

The  personal  development  part  of  the  program  contributes  significantly  to  j 
achieving  these  goals,  (eg.  In  Human  Relations,  Family  Dynamics,  etc.)  1 


1 


Strongly 

Agree 


Aaree 


Don' t 

Know 


Disagree 


Strongly 

Disagree 


32 


Comments : 


C.  The  program  provides  existing  staff  within  various  institutions  and 

agencies  with  the  opportunity  to  upgrade  themselves. 


12  3  4  5 

Strongly  Agree  Don't  Disagree  Stronaly  j 

Agree  Know  Disagree  i 


Comments : 


33 


—  Do  you  think  the  Youth  Development  Program  should  become  involved  in 
providing  education  services  to  you  and  others  who  are  presently  working 
in  the  field? 

(1)  YES  _  (2)  NO  _ 


34 


-  4? 
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. PART  VI 
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If  you  think  the  program  should  become  involved,  what  would  you  like 
to  see  being  offered?  What  format  should  be  used  (eg.  Correspondence 
Seminars,  Credit  Courses,  etc.)? 


-  43  - 


ELECTIVES: 


1. 


2. 


Electives  provided  a  "general  education"  component  to  your  college  program, 
(i .e.  information  not  specifically  related  to  your  area  of  study.) 

(Circle  the  number  that  best  represents  your  opinion) 


^ - 

Strongly 

Agree 

Comments : 


2 

Agree 


Disagree 


Strongly 

Disaaree 


In  general  to  what  degree  have  you  been  satisfied/dissatisfied  with  the 
selection  of  electives  available  to  you  in  the  various  trimesters? 

(Circle  the  number  that  best  represents  your  opinion) 
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Use 

Only 


35 


1 - 

Very 

Satisfied 


—3 - 

Very 

Dissatisfied 


36 


Comments : 


3.  In  general  how  satisfied/dissatisfied  were  you  with  the  electives  in  which 
you  v/ere  enrolled? 

(Circle  the  number  that  best  represents  your  opinion) 


1 - 

Very 

Satisfied 


—5—  ji 

Very 

Dissatisfied 


37 


Comments : 


4.  Please  indicate  the  degree  to  which  you  agree/disagree  with  the  following 
statement: 

Community  Colleges  should  educate  peode  for  more  than  just  a  career  there¬ 
fore  a  student  should  be  able  to  choose  from  a  wide  selection  of  electives. 


1 

Strongly 

Agree 


Strongly 

Disaaree 


38 


Comments : 


* 

■ 
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5.  How  many  electivies  would  you  suoaest  be  included  in  the  Youth  Development 
Program? 


6.  Additional  comments? 


COMMENTS  ON  THIS  EVALUATION? 


APPENDIX  2 


Child  Care  (Counselling)  Centres 
Questionnaire 
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Grant  MacEwan  Community  College 

Box  1796,  Edmonton,  Alberta  T5J  2P2 


ASSUMPTION  CAMPUS  and 

ADMINISTRATIVE  OFFICES 

10 766  -  97  Strttt 

T5J  2P2 

(403)  425-8810 

(403)  429-2503  (Registrar) 

CROMDAIE  CAMPUS 
8020  -  1 1 8  Avenue 
T5B  0R8 
(403)  474-8521 

JASPER  PLACE  CAMPUS 
10045-  156  Street 
T5P  2P7 
(403)  484-7791 


MILL  WOODS  CAMPUS 
7319  •  29  Avenue 
T6K  2P1 
(403)  462-5501 


The  Youth  Development  Program  was  instituted  in  1972  in  response  to  a  request 
from  concerned  people  in  the  community  to  provide  a  program  which  would  train 
people  as  specialists  in  understanding  and  working  with  younq  Deople".  They 
further  asked  for  "realistic,  practical  traininq".  Throuqh  the  initial  pro¬ 
gram  desiqn  and  subsequent  consultation  the  program  has  evolved  as  the  only 
one  of  its  kind  in  Alberta  focusing  on  the  education  of  workers  for  children 
and  young  people  "at  risk". 

The  proqram  has  qraduated  to  date  over  fifty  students,  about  forty  of  whom 
are  or  have  been  employed  in  the  area  of  counsell inq  children  or  youth  at 
risk. 

This  beina  the  fifth  year  of  the  program's  existence,  it  is  time  to  review  with 
you,  employers  of  the  qraduates,  the  proaram's  qoals  and  objectives.  Your 
responses  will  facilitate  the  adjustment  of  the  proqram  to  better  meet  the 
needs  of  the  community. 

I  am  aware  of  the  energy  and  time  required  to  answer  so  many  questions  and  I 
appreciate  your  willinqness  to  take  part. 

This  part  of  our  evaluation  concerns  the  relevance  of  program  objectives  to  the 
child  care/youth  counselling  function  as  performed  in  your  aqency.  You  are  asked 
to  arrive  at  a  rating  of  the  information,  skill,  and  attitude  objectives  as  to 
their  importance  and  their  frequency  of  use.  You  are  then  invited  to  suggest 
objectives  which  you  believe  should  be  added  to  the  proqram  to  better  prepare 
graduates  to  work  in  your  particular  setting. 

I  will  meet  with  you  at  a  later  date  to  receive  any  additional  feedback. 

Thanks  again. 
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PART  1 


1.  Name  of  agency : _ _ 

2.  How  many  graduates  of  the  Youth  Development  Proaram  have  been  employed- 

by  your  agency?  _ 

3.  How  many  are  still  in  your  agency's  employ?  _ 

4.  The  Youth  Development  Program  was  designed  with  three  major  goals  in 
mind  —  (A,  B,  C,  below).  Please  indicate  the  degree  to  which  the  proaam 
has  met  these  goals,  as  well  as  the  importance  of  that  goal  to  the  needs 
of  your  agency, by  circling  the  number  after  each  item  which  best 
represents  your  opinion. 

A.  One  goal  of  the  Youth  Development  Program  is  to  prepare  people  as 
specialists  in  understanding  and  working  with  young  people. 

To  what  extent  do  you  think  the  program  achieves  this  goal? 


1 


very 

well 


adequately 


poorly 


cannot 

judge 


Comments : 
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1,  2 

3,  4 
5,  6 


7. 


How  important  is  this  goal  to  the  needs  of  your  agency? 

1  2  3  4 

•  _ •  •  _  *  . _ 

very  important  not  very  not  imoortant 

important  important  at  all 

Comments : 


3.  Another  goal  of  the  Youth  Development  Program  is  to  provide  realistic 


practical 

training 

for  people  working 

with  youth. 

To  what  extent  do  you  think  tne  program  achieves  this  goal? 

1 

2 

3  4 

5  6 

very 

well 

adequately 

ssss* 

Comments : 

cannot 

judge 


How  imoortant  is  this  aoal  to  the  needs  of  your  agency? 

1  2  3  4  5 

.  _ : _ : _ 

very  important net  very not  imoortant  carmot 

important  important  at  all  judge 


10. 


Cornmen  ts : 


. 
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C.  Another  goal  of  the  Youth  Development  Program  is  to  provide  existing 
staff  within  various  institutions  and  agencies  with  the  opportunity 
to  upgrade  themselves. 


To  what  extent  do  you  think  the  program  achieves  this  goal? 


1 

2 

3 

4 

5 

6 

• 

very 

adequately 

poorly 

cannot 

wel  1 

judge 

Comments: 


How  important  is  this  goal 

to  the  needs 

of  your  agency? 

1  2 

•  • 

3 

4 

5 

very  important 

not  very 

not  important 

cannot 

important 

important 

at  all 

judge 

Corments : 


5.  Overall,  how  would  you  rate  the  job  performance  of  the  graduate(s)  who 
are  or  have  been  employed  by  your  agency? 


1 

2 

3 

4 

5 

6 

Superior 

Average 

Inferior 

cannot 

judge 

13 


COWENTS : 
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PART  11  -  A 
INTRODUCTION: 

This  section  of  the  questionnaire  asks  about  the  relevance  of  the  program's 
objectives  to  the  work  child  care/youth  counsellors  are  doing  in  your  agency. 
Please  rate  each  numbered  objective  as  to  its  importance  and  frequency  of  use. 

1.  When  answering  the  questionnaire,  focus  on  the  FIRST  or  BEGINNING  LEVEL  of 
child  care/youth  counselling,  (e.g.  Child  Care  Worker  I). 

2.  We  are  interested  in  knowing  what  is  needed  now;  therefore,  when  responding 
to  the  items,  rate  as  things  are,  not  as  you  think  they  should  or  will  be. 

3.  Read  each  item  carefully.  Rate  the  importance  of  that  objective  to  effective 
job  performance  on  the  left  hand  scale.  Depending  on  the  importance,  check 
"1"  for  "necessary-can 't  do  without"  to  4  for  "not  necessary".  (Full 
description  of  scale  provided  below) . 

4.  Rate  how  often  one  uses  that  objective  on  the  right  hand  scale.  Depending 
on  the  frequency,  check  "1"  for  "very  often  -  daily"  to  "5"  for  "never". 

(Full  description  of  scale  provided  below. ) 

5.  If  you  wish  to  elaborate  on  your  answers,  write  your  comments  on  the 
reverse  of  the  page. 

6.  Major  topics  are  listed  alphabetically,  under  many  objectives.  This  is 
to  explain  the  objectives  more  clearly.  Please  rate  ONLY  the  numbered 
objectives  themselves. 

DEFINITIONS  OF  RATING  SCALE: 

A.  IMPORTANCE  TO  EFFECTIVE  JOB  PERFORMANCE 

This  scale  is  designed  to  determine  how  important  a  particular  objective  is 
to  being  an  effective  child  care/youth  counsellor. 

The  scale  ranges  from  "1"  to  "4",  with  respective  numbers  indicating: 

1.  NECESSARY  -  CAN'T  DO  WITHOUT—  The  job  can't  be  done  without  this  information, 
skill,  or  attitude,  e.g.  counsel  people  without  having  adequate  communication 
skills. 

2.  IMPORTANT  -  SHOULD  HAVE—  The  person  should  have  this  information,  skill,  or 
attitude:  it  would  be  difficult  to  do  the  job  without  it.  e.g.  represent 

a  child's  interests  in  court  without  knowing  policies  and  procedures  of 
Juvenile  Court. 

3.  USEFUL  -  NICE  TO  HAVE  —  It  would  be  nice  to  have  this  information,  skill,  or 
attitude  but  you  could  get  by  without  it.  e.g.  driving  skills  which  allow 
you  to  use  an  agency  vehicle  although  there  are  others  who  are  usually  avail¬ 
able  to  drive. 

4.  NOT  NECESSARY  --  This  information,  skill,  or  attitude  is  not  called  for  at  all 
in  performing  the  job,  e.g.  employee  selection  interview  skill  if  a  person  is 
never  involved  in  hiring  staff. 

B.  FREQUENCY  OF  USE. 

This  scale  is  designed  to  indicate  how  often  the  information,  skill,  or 
attitude  is  used  by  a  person  in  child  care/youth  counselling. 

1 m  VERY  OFTEN  -  DAILY  —  at  least  once  a  day. 

?"  OFTEN  -  WEEKLY  --  at  least  once  a  week. 

OCCASIONALLY  -  MONTHLY  --  once,  twice  or  three  times  each  month. 

4’  SELDOM  -  Less  QFTENThAN  MONTHLY  —  less  often  than  once  a  month. 

5!  NEVER. 
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INFORMATION  OBJECTIVES 


Col urnns 


14,  15 


401.  Child  and  youth  development 


a)  major  developmental  issues  of 
pre-adolescence  and  adolescence 

b)  socio-cultural  influences  on  youth 


402.  Principles  of  human  behavior 


16,  17 


!  1 


'a) 

b) 

c) 

d) 

e) 


development 
learnino 
motivation 
personal  ity 
abnormal  behavior 


403.  Oevelooment  and  nature  of  human 
society 


?  3 


4  ' 


18,  19 


social ization 
concept  of  culture 

social  organization  and  stratification 

primary  arouos 

associations 

collective  behavior 

population  and  ecology 

ethnic  and  minority  qrouos  relations 

major  social  institutions  in  Canada 


i 


!  1 


404.  Written,  verbal  and  non-verbal 
communication 


1  1 2 


20,21 


a)  types  of  writino  (eo.  descriptive, 
narrative) 

b)  elements  and  tvoes  of  written  assionments 
(eo.  letters,  reference  paner,  essays) 

c)  media  influence 

d)  semantics,  Ionic 


405.  The  Phenomenon  of  juvenile  delinnuencv  1 


{£■ 


22,  22 


a)  contributing  factors 

b)  leaislation 

c)  intervention  -  legal,  treatment 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 


401 


Compute 
Use 
Only 
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406.  Counselling  theory 


a)  nature  and  ooals  of  helpinq 

b)  role  of  the  helping  relationship 

c)  major  theories  of  counsel  lino 
-psychodynamic 
-behavioral 

-humanistic 


407.  Dynamics  of  interpersonal  relations 
and  communication 


26,  27 


sources  of  self-awareness 
styles  of  communication 
communication  skills 
-giving  and  receiving  feedback 
-achieving  a  shared  understandinq 


3  i  4 


408.  Dynamics  of  oeoDle  in  small  arouDS 


i 

1  I  2  1  3 


28,  29 


a)  leadership 

b)  decision  making,  problem  solvino 

c)  qroup  goals,  cohesion,  norms 

d)  communication  within  oroups 

e)  controversy  and  conflict 


f 


I 


409.  Characteristics  and  role  of  one-to-one 
helnino  skills 


-U 


3  j 


30,  3 


a)  listenino  skills 

b)  leading  skills 

c)  reflecting  skills 

d)  summarizing  skills 

e)  confrontino  skills 

f)  informing  skill s 

q)  crisis  intervention  skills 

h)  '"personal  survival"  skills 

i)  problem  solvino  skills 


410.  Dynamics  of  counsel! ino  in  a  group 
context  


■U  3 


5  i 


32,33 


a)  hyoienic  structure  of  time  and  SDace 
in  the  environment 

b)  manacement  of  conflict  in  orouD  context 

c)  oanc  formation,  contaoion  within  orouos 


. 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 


SKILL  OBJECTIVES 

Usino  self  and  the  environment  to 
promote,  among  youno  people  in  care, 
feelings  of  being  safe,  secure, 
accepted,  and  cared  for,  by: 


Compute 
Use 
Only 


Col  umn 


415.  Building  helDina  relationships 


42,  43 


a)  building  trust 

b)  communicating  respect,  warmth, 
genuineness 

c)  understanding  empathically 


416.  Providina  emotional  suooort 


44,  45 


a)  comforting,  reassuring,  encouraging 

b)  contacting  (verbal,  physical) 

c)  building  self-esteem 


3  !  4 


417.  Structuring  the  environment 

"hycienically"  (ie.  in  a  manner  which 
promotes  physical  and  emotional  health 


46,  47 


a)  communicating  expectations  clearly 

b)  setting'  limits 

c)  managing  daily  routines 

d)  arranqing  physical  and  social  space 
a)  oroanizinq  activities 

f)  structuring  time 


Usinq  self  and  the  environment  to 
facilitate  personal  development  and 
behavior  chance  of  young  people,  by: 


413.  Plannino  counselling  interventions 


48,  49 


a) 


b) 

c) 

d) 

e) 

f) 


observing  and  analysing  the  dynamics  of 
individuals  and  groups  operating  in  a 
si tuation 

aoplyinq  treatment  principles  in 
generating  alternative  interventions 
evaluating  alternatives 
setting  priorities  and  selecting 
alternatives 

evaluating  obtained  effect  of  inter¬ 
vention  in  relation  to  desired  effect 
communicating  treatment  plan  verbally 
and  in  writing 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 
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419.  Assisting  in  problem  resolution 


a)  helping  young  person  to:  identify  and 
analyse  problems,  identify  and  evaluate 
alternatives,  set  noals. 

b)  providino  information 


420.  Teaching  everyday  living  skills 


52,  53 


421.  Using  recreational  activities 


i  1 


54,  55 


a)  mobilizing  community  and  personal 
resources 

b)  designing  theraoeutic  programs 

c)  supervising  activities 


422.  Applying  behavior  modification 
4  1  orincioies 


56,  57 


a) 

b) 

c) 

d) 

e) 


arranging  and  applying  reinforcement 
to  desired  behavior 
modeling  desired  behavior 
removing  reinforcino  conditions  to 
undesired  behavior 
using  desired  responses 
desensitizing  undesirable  emotional 
resoonses 


Using  self  and  the  environment  to 
manage  and  utilize  crises,  (ie.  behavior* 
.  harmful  to  the  young  person  and/or 
others,  by:- 


2  ! 


423.  Containing  and  de-escal atina  critical 

incidents  


t 


58.  55 


a)  lowering  energy  level  of  self  and  youth  j 

involved  } 

b)  restraining  and  isolating  behavior 
(physical  and  verbal) 

c)  facilitating  the  re-establ ishino  of 
individual  self-control 

d)  re-establishino  interpersonal  contact 
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IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 


Compute 

Use 

Only 


1 

2 

3 

4 

1 

2 

•-* 

3 

> 

4 

5 

ATTITUDE  OBJECTIVES 

The 

student: 

1 

2 

3 

4 

431. 

Respects  and  cares  for  others 

1 

2 

3 

4 

5 

1 

2 

3 

4 

432. 

Respects  and  cares  for  him/her  self 

1 

2 

3 

4 

5 

1 

2 

3 

1 

;  4 

* 

433. 

Is  genuine  in  interactions  with  others 

1 

2 

3 

4 

5 

1 

• 

2 

3 

4 

I  H 

i 

434. 

Is  curious  and  willino  to  learn  from 
others  and  his/her  experiences. 

1 

2 

3 

1 

4 

5 

1 

2 

3 

i 

; 

! 

f 

4 

1 

i 

435. 

Accepts  personal  responsibility  for 
his/her  behaviour,  being  neither 
over-responsible  or  under- 
responsible 

1 

2 

3 

4 

5 

1 

2 

3 

4 

. 

436. 

Accepts  or  tolerates  differences 
in  others'  values,  beliefs,  life 
styles. 

1 

2 

3 

4- 

5 

1 

2 

3 

4 

437. 

Seeks  to  be  aware  of  the  impact  of 
others  and  his/her  personal  backorounc 
includino  childhood  and  family 
experiences,  on  present  behavior 
and  attitudes. 

1 

. 

2 

3 

I 

4 

5 

1 

2 

3 

4 

438. 

Seeks  to  be  aware  of  the  Impact  on 
others  of  his/her  behavior  and 
attitudes. 

1 

1 

2 

3 

4 

5 

1 

2 

3 

4 

439. 

Maintains  appropriate  confidential i ty. 

2 

i 

3 

4 

5 

1 

2 

i 

3 

4 

440. 

Seeks  to  be  aware  of  own  needs, 
strengths,  in  developing  relation¬ 
ships  . 

ij 

i 

i 

i 

2 

3 

4 

5 

1 

1 

I 

2  ! 

3 

4  i 

i 

i 

441 

Displays  a  non-b lamina  perspective 
with  reaard  to  personal,  group  or 
family  problems. 

i 

i ; 

i 

i 

i 

i 

i 

1 1 

! 

i 

2 

3 

I 

4 

, 

5 

1 

’ 

a 

2 

3 

4  ! 

I 

1 

442. 

Is  aware  of  his/her  personal  moti¬ 
vation  to  helo. 

2 

i 

3 

1 

i 

| 

4 

i 

•« 

5  ! 

1 

» 

1 

i 

I 

1 

i 

I 

1 

I 

i 

> 

) 

1 

• 

! 

t 

i 

< 

i 

1 

Column 


74,  75 
75,77 

73,  79 

Card2 
80,  1 

2,.3 


4,  5 


"5*,  7 


'8,  9 


10,  11 

12,  n 

.14,  17 

is,  i: 
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PART  IV  -  B  (1) 


Are  there  any  objectives  in  information,  skill,  or  attitude  areas  which 
should  be  included  in  our  oroaram  objectives  in  order  to  better  preoare 
workers  for  this  field?  Please  list  and  indicate  if  possible  how  imoortant 
and  how  freauently  used  the  objectives  would  be.  This  and  the  following 
page  are  provided  for  this  purpose. 


IMPORTANCE 
(Circle  one) 


FREQUENCY  OF  USE 
(Circle  one) 


Comput 
Use 
Only 


Col  urn 


- 

I 

1 

1 

5 

i 

j - - — - - 

APPENDIX  3 


Student  Questionnaire 


409 


COURSE:  EN  100.3  COMMUNICATIONS 


410 


DESCRIPTION:  This  course  is  aimed  primarily  at  helping  students  strengthen  basic 
writing  skills.  In  addition  it  will  involve  them  in  studying  the  influence  of  the 
various  media  and  the  way  verbal  and  non-verbal  language  affect  everyday  life. 


A.  How  effective  was  this  course  in  enabling  you  to  meet  the  following  objectives? 
(Cirle  the  number  representing  your  opinion). 


Not  Somewhat  Very 

Effective  Effective  Effective  Effective 


1.  A  basic  understanding  of  principles 

and  concepts  concerning :- 

a)  levels  in  English  usage  1 

b)  types  of  writing:  descriptive, 

narrative,  expository,  argument¬ 
ative.  1 

c)  the  writing  assignment: 

-organizing  and  outlining 
-sentence  flow 
-elements  of  paragraphing 
-vocabul ary (denotation , 

commotation .context). 


-revising.  1 

d)  research  and  library  orientation  1 

e)  guidelines  for  the  reference  paper  1 

f)  the  formal  letter  1 

g)  semantics  1 

h)  logic  1 

i)  non-verbal  communication  1 

j)  study  of  essays,  articles,  short 


stories,  both  as  models  for  writing 
and  as  material  for  discussion  and 
written  assignments.  1 

k)  study  of  media  and  their  influence, 
with  specific  reference  to  the  Journal , 
representative  magazines,  T.V., 
advertising.  1 


2 


2 


2 

2 

2 

2 

2 

2 

2 


2 


2 


3  4 

3  4 


3  4 

3  4 


3  4 

3  4 


3  4 


3  4 


3  4 


3  4 


3  4 


2.  An  improved  ability  in  basic  writing 
skill s. 


fi 


COURSE:  PY  101.3  INTRODUCTORY  PSYCHOLOGY 


411 


DESCRIPTION:  An  introduction  to  the  study  of  human  behavior.  Among  the  topics 
explored  will  be  development,  learning,  motivation,  social  interaction,  personality, 
abnormal  behavior  and  methods  of  studying  behavior. 


A.  How  effective  was  this  course  in  enabling  you  to  meet  the 
following  objectives? 


Not  Somewhat  Very 

Effective  Effective  Effective  Effective 


1.  A  basic  understanding  of  principles 


of:- 

a)  development  1 

b)  learning  1 

c)  motivation  1 

d)  personality  1 


e)  abnormal  behavior 


2 

2 

2 

2 


3 

3 

3 

3 


4 

4 

4 

4 


1 


2 


3 


4 
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COURSE:  SO  101.3  INTRODUCTORY  SOCIOLOGY 


DESCRIPTION:  An  analysis  of  the  nature  of  society,  the  intrarelationships  of  its 
component  groups,  and  the  process  of  persistence  and  change.  The  emphasis  is  on 
man  as  a  social  being  and  the  social  forces  and  institutions  which  shape  him  such 
as  socialization,  conformist  and  non-conformist  behavior,  family,  social  class 
and  ethnic  group  reltions. 


A.  How  effective  was  this  course  in  enabling  you 
to  meet  the  following  objectives? 


Not  Somewhat  Very 

Effective  Effective  Effective  Effective 


1.  A  basic  understanding  of 
principles  and  concepts 
concerning :- 

a)  social iza ton  1 

b)  concept  of  culture  1 

c)  social  organization  and 

stratification  1 

d)  primary  groups  1 

e)  association  1 

f)  collective  behavior  1 

g)  population  and  ecology  1 


h)  ethnic  and  minority  group 
relations 

i)  major  social  institutions  in 
Canada 


2 

2 

2 

2 

2 

2 

2 

2 

2 


3 

3 

3 

3 

3 

3 

3 

3 

3 


4 

4 

4 

4 

4 

4 

4 

4 

4 


COURSE:  YW  101.3  ISSUES  IN  YOUTH 


413 


DESCRIPTION:  An  examination  of  the  developmental  tasks  facing  the  adolescent 
including  a  consideration  of  the  various  physical,  emotional  and  intellectual 
changes  occurring  during  this  period.  How  do  contemporary  concerns  such  as 
drug  use,  counter  culture,  and  changing  values  fit  into  this  context? 


A. 


How  effective  was  this  course  in  enabling 
you  to  meet  the  following  objectives? 
(Circle  the  number  representing  your 
opinion) . 


Not 

Effective 


Somewhat 

Effective 


Very 

Effective  Effective 


1.  A  basic  understanding  of  major 
developmental  issues  of  pre¬ 
adolescence  and  adolescence. 

(e.g.  identity,  sexuality)  1234 


2.  A  basic  understanding  of  socio¬ 
cultural  influences  on  youth. 

(e.g.  family,  school,  peers)  1234 


COURSE:  PL  202.3  FUNDAMENTALS  OF  HUMAN  RELATIONS 


414 


DESCRIPTION:  A  course  in  human  communications  training  with  focus  on  improving 
the  individual's  ability  to  relate  to  others,  by  increasing  self-understanding 
and  creating  an  awareness  of  the  skills  required  for  effective  communications. 


A.  How  effective  was  this  course  in  enabling  you  to  meet  the  following  objectives? 
(Circle  the  number  representing  your  opinion). 

Not  Somewhat  Very 

Effective  Effective  Effective  Effective 


1.  A  basic  understanding  of  sources 
Of  self-awareness  (e.g.  behaviour, 

seBsation,  thoughts,  emotions, 

intentions).  1234 


2.\  A  basic  understanding  of  styles 
of  communication. 


2  3  4 


3.  A  basic  understanding  of  principles 
of  effective  interpersonal 

communication.  1  2  3  4 


4.  An  ability  to  identify  elements 
of  one's  own  awareness  (e.g. 

thoughts,  feelings,  etc).  1  2  3 


5.  An  ability  to  communicate  ones  own 
awareness. 


2  3  4 


6.  An  ability  to  gather  information 

about  another  person 'a  awareness  1 


7.  An  ability  to  achieve  a  shared  meaning 
with  another  person 


. 


415 


COURSE:  YW  303.3  YOUTH  COUNSELLING  I 

DESCRIPTION:  This  course  is  concerned  with  the  acquisition  of  skills  necessary 
to  counsel  youth  on  a  one  to  one  basis.  Extensive  exploration  of  the  students' 
attitudes  toward  the  helping  relationship  is  included. 


A.  How  effective  was  this  course  in  enabling  you  to  meet  the  following  objectives? 
(Circle  the  number  representing  your  opinion). 

Not  Somewhat  Very 

Effective  Effective  Effective  Effective 


1.  An  understanding  of  the  characteristics 
and  role  of  one-to-one  helping  skills.  1 


2  3  4 


2.  An  understanding  of  stages  of  the 
helping  process 


2  3  4 


3.  An  ability  to  interact  with  an  individual 
in  a  manner  which  promotes  feelings  of 
safety  and  acceptance :- 

a)  an  ability  to  use  listening  skills 

effectively  1  2 

b)  an  ability  to  use  leading  skills 

effectively  1  2 

c)  an  ability  to  use  reflecting  skills 

effectively  1  2 

d)  an  ability  to  use  summarizing  skills 

effectively  1  2 


3  4 

3  4 


3  4 


3  4 


COURSE:  YW  304.3  RECREATION  AND  YOUTH 


416 


DESCRIPTION:  A  course  in  recreational  leadership  and  recreation  skills,  in  physical, 
social  and  cultural  activities.  The  therapeutic  use  of  such  activites  and  planning 
for  children  and  youth  will  be  emphasized. 

A.  How  effective  was  this  course  in  enabling  you  to  meet  the  following  objectives? 
(Circle  the  number  representing  your  opinion). 


Not 

Effecti ve 


Somewhat 

Effective 


Very 

Effective  Effective 


1.  An  understanding  of  the  therapeutic 
uses  of  recreation. 


2 


3 


4 


2.  An  understanding  of  the  psychological, 
social,  physiological  components  of 
recreational  activities. 


2 


3 


4 


3.  An  awareness  of  community  and 
personal  recreational  resources. 


2 


3 


4 


4.  An  ability  to  design  appropriate 
recreational  activities. 


1 


2 


3 


4 


COURSE:  YW  305.3  TREATMENT  METHODS 


417 


DESCRIPTION:  This  course  concerns  itself  with  the  operationalization  of  theories 
of  counselling  in  treatment  methods  and  systems.  An  examination  of  the  dynamics 
of  behaviour  change  according  to  major  treatment  models  provides  bases  for  treat¬ 
ment  intervention. 

A.  How  effective  was  this  course  in 

enabling  you  to  meet  the  following  Not  Somewhat  Very 

objectives?  (Circle  the  number  Effective  Effective  Effective  Effective 

representing  your  opinion).  - 


1.  An  understanding  of  the  concept  and 

dynamics  of  "life-space”  counselling.  1234 

2.  An  understanding  of  major  treatment 
model s:- 

a)  psychodynamic  model  1234 

b)  behavioural  model  1234 


3.  An  ability  to  identify  intrapersonal 
(within  a  person)  and  interpersonal 
(between  people)  dynamics  according 
to  various  treatment  models.  1 


4.  An  ability  to  apply  treatment  principles 
from  different  models  to:- 

a)  immediate  interventions  1 

b)  treatment  program  design  1 


COURSE:  YW  202.3 


JUVENILE  DELINQUENCY 


418 


Dc  C.  T ION .  This  course  examines  the  nature  of  juvenile  delinquency  within  its 
sociocultural  context.  Also  included  will  be  consideration  of  the  role  of 
individual  and  family  factors  in  causation  and  a  survey  of  treatment  methods  and 
legislation  currently  in  effect. 


(Circle  the  number  representing  your  opinion). 


A. 

How  effective  was  this  course 

in  helping 

you  to  gain: 

Not 

Somewhat 

Very 

Don' t 

Effective  Effective 

Effecti ve 

Effective 

Know 

1. 

An  understanding  of  the 
nature  and  extent  of 

] 

i 

juvenile  delinquency. 

1 

2 

3 

4 

5  i 

\ 

3 

2. 

An  understanding  of  various 
factors  which  contribute  to 
the  causation  of  juvenile 
del i nquency. 

1 

2 

3 

4 

t 

i 

i 

t 

t 

5 j 

4 

3. 

An  awareness  of  several 

i 

current  treatment  approaches 
and  facilities. 

1 

2 

3 

4 

1 

5 

5 

4. 

A  basic  understanding  of 
legislation  affecting 
youth,  (e.g.  Child  Welfare 

t 

! 

j 

; 

i 

Act,  Juvenile  Delinquents 

Act). 

1 

2 

3 

4 

i 

5  ! 

6 

B.  Please  comment  on  your  answers: 


. 


ps 


COURSE:  YW  203.3 


THEORIES  OF  COIINSFI  I  TNfi 


419 


DESCRIPTION: 
encouraged  to 
to  the  basic 


In  this  course  the  concept  of  helping  is  examined.  Students  are 
explore  their  personal  motivations  toward  helping  and  are  exposed 
principles  of  several  major  theories  of  counseling. 


(Circle  the  number  representing  your  opinion). 


A.  How  effective  was  this  course  in  helping  you  to  gain: 


Not  Somewhat  Very  Don't 

Effective  Effecti ve  Effective  Effective  Know 


1.  An  understanding  of  the 
nature  of  the  helping 
relationshi p. 

2.  A  basic  understanding  of 
analytic  approaches  to 
counselling,  (e.g.  Freud, 
Eriksen,  T.A. ) 

3.  A  basic  understanding  of 
Behavioral  Approaches 


12  3  4 

12  3  4 

12  3  4 


4.  A  basic  understanding  of 

Gestalt  and  Reality  j 

therapies.  1  2  3  4  5  i 


5.  A  basic  understanding  of 
physiological  approaches, 
(e.g.  hypnosis,  biofeed¬ 
back)  . 

6.  An  awareness  of  your 
personal  motivation  and 
attitudes  toward  helping. 


1  2  3 


1  2  3 


4 


4 


i 


1 

I 


B.  Please  comment  on  your  answers: 


3 


4 

5 


6 


7 


8 


i 
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COURSE:  YW  204.3 


GROUP  PROCESS 


DESCRIPTION:  An  introduction  to  theories  and  research  in  group  dynamics  with 
an  experiential  emphasis  that  is  both  cognitive  and  affective.  Participants 
will  be  expected  to  examine  their  own  styles  of  relating  within  a  group. 

(Circle  the  number  representing  your  opinion). 


A.  How  effective  was  this  course  in  helping  you  gain: 

Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


1.  A  basic  understanding  of 
principles  and  concepts 
related  to: 

a)  perception  &  communication  1 

b)  membership  in  groups  1 

c)  norms,  group  pressure, 

group  standards  1 

d)  group  goals  1 

e)  leadership  1 

f)  group  problem  solving  and 

decision  making  1 

g)  evolution  of  working 

groups  1 

2.  An  awareness  of: 


a)  your  own  style  of  relating 
within  a  group 

b)  the  effect  others  in  a  group 
can  have  on  you 

c)  the  effect  you  can  have  on 
others  in  a  group 

d)  the  effect  of  changes  in 
group  environment  upon  you 

3.  An  appreciation  of  effectively 
functioning  groups,  and  group 
skills  in  maintaining  or 
establishing  esteem  and  support 
for  group  members. 

4.  An  improved  ability  to 
communicate  effectively  in 
group  situations. 


2 

2 

2 

2 

2 

2 

2 


2 

2 

2 

2 


2 


2 


3 

3 

3 

3 

3 

3 

3 


3 

3 

3 

3 


3 


3 


4 

4 

4 

4 

4 

4 

4 


4 

4 

4 

4 


4 


4 


3 

4 

5 

6 

7 

8 

9 


10 

11 

12 

13 


14 


15 


& 


COURSE:  YW  403.3 


YOUTH  COUNSELLING  II 


DESCRIPTION:  An  examination  of  various  approaches  to  the  management  of  children 
and  young  persons  behavior  individually  and  within  groups.  Practice  in  problem 
solving  will  utilize  field  placement  experiences  as  foci. 

(Circle  the  number  representing  your  opinion) 


A.  How  effective  was  this  course  in  helping  you  to  gain: 


Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


1.  An  improved  understanding  of 
the  characteristics  and  role 

of  one-to-one  helping  skills.  1 

2.  A  basic  understanding  of  the 
dynamics  of  helping  in  a 

group  context.  1 

3.  An  ability  to  use  yourself  and 
the  environment  to  facilitate 
personal  development  and 
behaviour  change  in  young 
people,  by: 


a.  using  confronting  skills  1 

b.  using  problem-solving  skills  1 

c.  using  information  giving 

skills  1 

4.  An  ability  to  use  helping  skills 

in  a  group  context.  1 

5.  An  ability  to  use  yourself  and 

the  environment  to  manage  and 
utilize  crises.  1 

6.  An  ability  to  establish  and 
maintain  a  personal  support 
system  within  and  outside  a 

work  setting.  1 


2  3  4  5 

2  3  4  5 

2  3  4  5 

2  3  4  5 

2  3  4  5 

2  3  4  5 

2  3  4  5 

2  3  4  5 


B. 


Please  comment  on  your  answers: 


« 

' 

COURSE:  CO  211.3 


HEALTH  ISSUES 


DESCRIPTION:  This  course  is  designed  to  provide  basic  knowledge  and  skills  in 
the  health  maintenance  of  a  client  in  a  variety  of  human  service  settings.  The 
course  will  focus  on  the  concept  of  wellness.  First  Aid  training  is  included. 

(Circle  the  number  representing  your  opinion). 

A.  How  effective  was  this  course  in  helping  you  gain: 


Not  Somewhat  Very  Don't 

Effective  Effective  Effective  Effective  Know 


1.  A  basic  understanding  of 
concepts  and  principles  of: 


a)  wellness  1 

b)  nutrition  1 

c)  personal  hygiene  1 

d)  illness  and  accident 

prevention  1 


2  3  4  5 
2  3  4  5 
2  3  4  5 


2  3  4  5 


e)  first  aid 


2  3  4  5 


2.  An  ability  to  administer  basic 
first  aid. 


2  3  4  5 


3.  An  ability  to  plan  nutritionally 
balanced  meals. 


2  3  4  5 


4.  An  ability  to  provide  personal 

hygiene  instruction.  1 

5.  An  ability  to  control  the 

environment  in  order  to  prevent 
accidents  or  illness.  1 


2  3  4  5 

2  3  4  5 


6.  An  awareness  of  your  own 

attitudes  regarding  sexuality.  1  2345 

7.  An  awareness  of  how  your  own 
attitudes  regarding  sexuality 
affect  your  working  with  young 

people.  1  2345 


B. 


Please  comment  on  your  answers: 


' 


COURSE:  SS  202.3 


FAMILY  DYNAMICS 
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DESCRIPTION:  A  study  of  processes  which  may  occur  among  people  living  in 
close,  ongoi ng  group  -  the  family.  This  will  include  an  examination  of 
commum ca ti on ,  rules,  and  systems  as  they  evolve  during  the  family's  life 
cycle.  Implications  for  helping  intervention  will  be  discussed. 

(Circle  the  number  representing  your  opinion). 

A.  How  effective  was  this  course  in  helping  you  to  gain: 

Not  Somewhat  Very 

Effective  Effective  Effective  Effective 

1.  An  understanding  of  the 
system  characteristics  of 

the  family.  1234 


the 


Don't 

Know 


2.  An  understanding  of  family 

roles.  1 

3.  An  understanding  of  the  family 

life  cycles.  1 

4.  An  understanding  of  communication 

patterns  within  the  family.  1 

5.  An  understanding  of  the  extended 

family.  1 

6.  An  improved  ability  to  interact 

effectively  with  families  or 
family  members.  1 


B.  Please  comment  on  your  answers: 


2 

2 

2 


3 

3 

3 


4 

4 

4 

4 


5 

5 

5  I 
5 
5  1 


3 

4 

5 

6 

7 


8 


3.  Please  rate  each  item  according  to  this  response  key,  except  where  noted: 
RESPONSE  KEY  EXAMPLE: 

1.  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  apDli cable 

Please  make  additional  comments  after  each  item  esDecially  if  you  think 
improvement  is  necessary. 


1.  A  clear  statement  of  course  content  and  objectives  was  provided  at 
the  beginning  of  the  course. 


2.  Material  presented  in  the  course  was  integrated  with  that 
presented  in  other  courses. 


3.  A  clear  statement  of  how  you  were  to  be  evaluated  was  provided 
at  the  beginning  of  the  course. 


4.  a)  Information  presented  in  class  was  understandable. 

b)  Information  presented  in  the  textbook  or  readings  was 
understandable. 

c)  Information  presented  in  class  seemed  relevant  to  course 
objecti ves . 

d)  Information  presented  in  the  textbook  or  readings  seemed 
relevant  to  course  objectives. 
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5.  Below  are  listed  a  variety  of  instructional  methods  that  miaht  be  used  in 

a  course.  In  the  space  provided,  please  check  (y^)  whether  or  not  the  method 
was  used.  Next  to  each  method  is  a  scale  from  Very  Effective  to  Not  At  All 
Ef fecti ve.  By  checking  the  number  which  best  represents  your  opinion,  indicate 
how  effective'  this  method  "was  in  helping  you  learn. 


Very  Not  at  all 

Effective  Effective  Effective 


METHODS 

a)  Lecture 

YES 

NO 

b)  Film 

c)  Guest  speaker 

d)  Role-play 

e)  Student  Projects 

f)  Slide-tape  or  other 
audio-visual s 

q)  Class  discussion 

h)  Simulations 

i)  Other  -  please  specify: 

27,  28 
29,  30 
31,  32 
33,  34 
35,36 

37,  38 
39,  40 
41,  42 
43,  44 


Please  use  the  response  key  on  page  2  to  answer  the  items  below: 


6.  The  scheduling  of  class  hours  was  suitable  to  the  nature  and 
objectives  of  the  course. 


45 


7.  There  was  sufficient  time  in  the  course  to: 


a)  acquire  the  appropriate  knowledge 

46 

b)  develop  the  appropriate  skills 

47 

Opportunities  were  provided  in  the  course  for  students: 

□ 

a)  learn  at  their  ov/n  speed 

b  I 

48 

b)  work  in  small  groups 

□ 

1 

49 

c)  learn  to  apply  theory  to  practice 

□ 

50 

d)  develop  self-awareness  and  foster  personal  nrowth 

□ 

51 
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9.  The  workload  in  the  course  was  reasonable. 


).  The  grading  system  used  was  fair. 


□ 


52 


53 


.  Upon  request  extra  help  on  course  work  was  given  by  the  instructor. 


The  instructor  was  available  for  student  counselling  on  personal 
and/or  vocational  matters. 


The  size  of  the  class  was  approximately  _ (indicate  number  of  students). 


54 


55 


Was  this  class  size  -  1 )  too  large  _ 2)  too  small  _ 3)  about  right 


Overall,  the  quality  of  this  course  was: 


1. 

Excellent 


56  5  57 


58 


2. 


3. 


5. 


Satisfactory 


Very  Poor 


Additional  comments? 


59 
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PART  III  -  B  FIELD  PLACEMENT 


Using  the  response  key  below,  rate  various  aspects  of  your  field  placement  for 
EACH  of  FIRST  aad  SECOND  YEARS. 


RESPONSE  KEY 


1.  No  improvement  needed 


EXAMPLE:  If  you  think  the  quality  of  super¬ 
vision  given  by  the  aqency  in  your  first 
year  was  excellent  and  needs  no  improve- 


2.  Very  little  Improvement  needed  ment,  you  would  mark  1  in  the  box  labelled 


3.  Some  Imorovement  needed 

4.  Major  improvement  needed 

5.  Don't  know 

6.  Not  applicable 


FIRST  YEAR.  If  the  quality  of  supervision 
by  the  agency  in  your  second  year  was 
adequate  but  could  use  some  improvement, 
you  would  mark  3  in  the  box  labelled  SECOND 
YEAR. 

FIRST  SECOND 

8.  The  quality  of  supervision  YEAR  YEAR 
given  by  the  agency  was 
adequate. 


Additional  comments  may  be  written  beneath  each  question  or  at  the  end. 
Your  field  placement  gave  you  the  opportunity  to: 


Inteorate  Information  and  skills  in  response  to  the  demand 
of  the  setting. 


2,  Practice  such  skills  as  are  requisite  to  effective 
interaction  with  clients. 
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Computer 

Use 

Only 


46,  47 


3.  Discern  personal  and  professional  strengths,  weaknesses 
and  learning  needs. 


4.  8e  exposed  to  a  variety  of  existing  services  thereby  becoming 
oriented  to  the  field  of  child  care  and  youth  work. 


5.  Understand  the  demands,  personal  and  professional,  placed 
upon  the  child  care  and  youth  worker. 


6.  The  aeneral  expectations  for  field  placement  were  outlined  by 
college  staff  prior  to  beginning  field  placement. 


7.  Field  placement(s)  offered  a  valuable  and  constructive 
learning  experience. 


8.  The  quality  of  supervision  given  by  the  agency  was  adequate. 


Supervisors  at  field  placement  aaencies  dealt  adequately  with 
your  problems  as  they  arose. 


10.  The  field  placement  supervisor  from  the  College  was  available  to 
discuss  problems  concerning  field  placement. 


11.  The  field  placement  aqency  made  their  expectations  known  at 
the  beginning. 


□ 

s 

Column 

FIRST  SECOND 
YEAR  YEAR 

□ 

□ 

48,  49 

□ 

□ 

50,  51 

□ 

□ 

52,  53 

□ 

□ 

54,  55 

□ 

□ 

1 

j  56 ,  57 

j 

□ 

n 

i  58,  59 

□ 

□ 

i 

60,  61 

□ 

□ 

62,  63 

i 

i 

\ 

j 

□ 

□ 

i 

64,  65 

i  1 

t 

\ 

□ 

□ 

} 

\ 

i  66,  67 

f 

□ 

□ 

i 

( 

i 

>  68,  S3 

' 


-  a  - 
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PART  III  -  B  FIELD  PLACEMENT  con'd 


12.  Evaluation  of  your  performance  was  accurate. 


FIRST  SECOND 
YEAR  YEAR 

□  □ 


13.  Evaluation  of  your  performance  was  useful  in  helping  you  learn.  □  □ 


14.  Weekly  loqs  to  your  College  supervisor  provided  useful 
feedback. 


□  □ 


15.  Scheduling  to  allow  field  placement  on  Tuesday  and/or  Thursday 
was  suitable. 


□  □ 


16.  The  block  placement  at  the  beginning  of  trimester  3  (second 
year)  was  useful  in  orienting  you  to  the  agency. 


□  □ 


17.  The  amount  of  time  you  were  required  to  spend  in  placement 
was  (check  one) 


(a)  too  little 

□ 

□  i 

(b)  too  much 

□ 

□  i 

(c)  about  right 

□ 

□  i 

13.  Do  you  have  any  suggestions  as  to  how'  we  mioht  schedule  field  placement 
differently  in  order  to  provide  the  best  learning  opoortunity? 


19.  Additional  comments  regarding  Field  Placement? 


I 

! 

i 

j 

i 


Computer 

Use 

Only 

Col umn 
70,  71 

72,  73 


74,  75 


76,  77 


78.  79 


Card  5 
80,  /  1 

2,  3 

4,  5 


' 


-  £.0  - 


PART  III  -  C.  INTEGRATION  SEMINAR 

Please  provide  your  opinions  on  the  statements  below  concerning 
integration  seminars.  Use  the  following  response  keyr- 


RESPONSE  KEY 

1 .  No  improvement  needed 

2.  Very  little  improvement  needed 

3.  Some  improvement  needed 

4.  Major  improvement  needed 

5.  Don' t  know 

6.  Not  applicable 


EXAMPLE:  If  these  was  sufficient  seminar 
time  in  FIRST  YEAR  to  meet  objectives  and 
no  improvement  is  needed,  you  would  mark 
1  in  the  box  labelled  FIRST  YEAR  after 
that  item.  If  the  same  was  true  in  the 
SECOND  YEAR,  you  would  mark  1  in  the  box 
labelled  SECOND  YEAR,  after  that  item. 


There  was  sufficient  time  to 
meet  objectives. 


SEMINARS  PROVIDED  THE  OPPORTUNITY  TO:- 

1.  Review  matters  of  personal  concern. 

2.  Integrate  learning  experiences. 

3.  Discuss  field  placement  experiences. 


6.  There  was  sufficient  time  to  meet  objectives 
(1 isted  above  as  1 ,  2 ,  3) . 


The  size  of  the  seminar  groups  was:- 


8.  Additional  comments: 


Computer 

Use 

Only 


6,  7 


FIRST  SECOND 
YEAR  YEAR 

h 

Column 

□ 

□ 

8,  9 

□ 

□ 

10,  11 

□ 

□ 

12,  13 

provided. 

□ 

□ 

14;  15 

provided. 

□ 

□ 

16,  17 

□ 

□ 

18,  19 

) 

too  small 

□ 

□ 

20,  21 

too  large 

□ 

□ 

22,  23 

about  right 

□ 

□ 

24,  25 
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APPENDIX  4 


Supervisor  Questionnaire 
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Grant  MacEwan  Community  College 

Box  1796,  Edmonton,  Alberta  T5J  2P2 


ASSUMPTION  CAMPUS  and 

ADMINISTRATIVE  OFFICES 

10766  ■  97  Street 

T5J  2P2 

(403)  425-8810 

(403)  429-2503  (Registrar) 

CROMDALE  CAMPUS 
8020  •  1 18  Avenue 
T5B  0R8 
(403)  474-8521 

JASPER  PLACE  CAMPUS 
10045  -  156  Street 
T5P  2P7 
(403)  484-7791 

MILL  WOODS  CAMPUS 
7319  -  29  Avenue 
T6K  2P1 
(403)  462-5501 


431 


May  24,  1978. 


215 


To  the  Supervisor: 

The  Youth  Development  Program  is  undergoing  an 
extensive  evaluation  this  year. 

We  would  appreciate  knowing  how  effective  you 
see  our  graduate  on  the  attached  sixteen  skills.  Just 
circle  the  number  after  each  skill  which  best  represents 
your  opinion.  Under  each  skill  you'll  see  a  short  list 
of  sub-skills  which  will  explain  the  skill  more  thor¬ 
oughly  . 

Any  additional  comments  you'd  like  to  make  can 
be  written  in  the  blank  space  under  the  rating  scale. 

For  example,  if  you  thought  the  graduate  was 
very  effective  in  building  helping  relationships,  you 
woul d  mark : 


Not  Somewhat  Very 

Effective  Effective  Effective  Effective 
1  2_ 3 


Building  helping 
relationships 


Not 

Don't  Appli 
Know  able 
5  6 


a)  building  trust 

b)  communicating  respect 

warmth 
genui neness 

c)  understanding  empathically 


Attached  is  a  stamped,  addressed  envelope  for  your 
reply.  I'd  appreciate  hearing  from  you  at  the  earliest 
opportunity. 


' 


' 


Not  Somewhat  Very  Don't  Not 

_  Effective  Effective  Effective  Effective  Know  Applicable 

•215.  Buildinq  heloina 

_ relationships _ _ _ ] _ 2 _ 3 _ 4 _ 5  g 

a)  buildinq  trust 

b)  ccrmunicatinq  respect 

warmth 

1  oenuiness 

jc)  understandino  emoathically 


215.  Providinq  emotional 

support_ 1_ 2_ 3  4 

a)  confortinq,  reassurinq, 
encouracino 

b)  ccntactina  (verbal,  physical) 

c)  buildim  self-esteem 


1217.  Structurinq  the 

>  environment  "hyqienical ly" 

(ie.  in  a  manner  which 
orcmotes  physical 

_ and  emotional  health) _ 1 2 3  4  5 

ia}  communicating  expectations  clearly 
o)  setting  limits 

c)  managino  daily  routines 

d)  arranging  physical  and  social  soace 

e)  arranging  activities 

f)  structurinq  time 


218.  Planning  counselling 

interventions_ 1_ 2_ 3_ 4_ 5 £ 

a)  observino  and  analyzino  the 
dynamics  of  individuals  and 
croups  operating  in  a  situation. 

b)  applying  treatment  principles  in 
genera tino  alternative  interventions. 

cl  evaluatina  al ternatives 

d)  priorizino  and  selection  alternatives 

e)  evaluating  obtained  effect  of  intervention 
in  relation  to  desired  effect 

f)  communicating  treatment  plan  verbally 
and  in  writino 


219.  Assistinq  in  problem 

resolution  1 


a)  helpina  youna  person  to: 

-identify  oroblems 

-set  aoa'ls 
-analyze  oroblems 

-generate  and  evaluate  alternatives 

b)  providing  information 


223.  Teaching  everyday 

livino  skills  _  1 _ 2 _ 3 _ 4 _ 5 _ 6 


221.  Usinn  recreational 

activities  1  2_ 3_ 4_ 5_ 6 


a)  mobilizing  community  and 
personal  resources 
b}  desinnina.  theraoeutic  programs 

c)  s'.-pervisino  activities 


. 

■ 

• 
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10. 


222.  Aoplying  behaviour 

■modification  orincioles 


Not  Somewhat  Very  Don't  Not 

Effective  Effective  Elective  Effective  Know  AoolirahlP 


1 


a)  arranoina  and  aoolyinq  reinforcerent 
to  desired  behaviour 

b)  model inq  desired  behaviour 

c)  rerovinq  reinforcinn  conditions 
to  undesired  behaviour 

d)  using  desired  resoonses 

e)  desensitizina  undersirable 
emotional  resoonses 


223.  Containing  and  de- 
escalatina  critical 
incidents 


1 


a)  lowerino  energy  level  of  self 
and  youth  involved 

b)  res trai nine  and  iso  latino 
behaviour  (physical  and  verbal) 

c)  facilitating  the  re-establ ishina  of 
individual  self-control 

!  e)  re-establishing  interpersonal  contact 


224.  Integrating  crises  into 
inaoino  treatment  


a)  orovidina  emotional  suoport 

b)  facilitating  understanding  of 
events,  emotions 

c)  facilitating  problem  sol  vino 


11.  225.  Providfna  emergency 

first  aid 


12.  226.  Plannina  nutritionally 

balanced  reals 


13. 

14. 


227.  Pro’/idino  cersonal  hyoiene 
i  nstrjctions 


223.  Control ina  the  physical 
environment  in  order  to 
orevent  accidents  or 
il Iness 


1 


229.  Balancing  personal  life 
(eg.  between  work  and 
_ clay) _ _ _ _ _ 

a)  assessina  personal  and  professional 
strenaths,  weaknesses,  needs 

b)  collecting  resources  to  meet  needs 


16. 


i  239.  Establishing  and  maintainina. 

a  supportive  peer  group  within 
work  settino _  1 


a)  facilitating  peer  feedback 

b)  self-disclosing  aoorooriately 

c )  co-ooerating  with  staff  members 

d)  accepting  personal  responsibility 
appropriately 


